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Introduction
ᐱᒋᐊᕐᓂᖓ

ᐃᓕᔅᓯᓐᓄᑦ ᓴᖅᑭᑦᑎᔪᒪᕗᒍᑦ ᓴᓇᔭᐅᓯᒪᔪᓂᒃ ᑖᓐᓇ ᐱᓕᕆᐊᖑᑎᓪᓗᒍ ᐊᒻᒪ ᖁᕕᐊᓱᒍ -
ᑎᒋᓗᒋᑦ ᓯᕗᒧᐊᑦᑎᐊᖅᓯᒪᓂᕆᔭᖏᑦ.

ᐅᑯᐊ ᐅᖃᓕᒫᒐᐃᑦ ᐃᑲᔪᖅᓯᓂᐊᖅᑐᑦ ᐃᓕᖕᓂᒃ ᑕᑯᑎᑦᓯᓗᑎᒃ ᐃᖅᑲᓇᐃᔭᖅ ᑕᐅᑦᑎ -
ᐊᖅᓯᒪᔪᓂᒃ ᑭᓇᒃᑯᑐᐃᓐᓇᕐᓄᑦ, ᑕᑯᑎᑦᑎᔾᔪᑕᐅᓂᐊᕐᒥᔪᑦ ᖃᓇᑕᒥᐅᓄᑦ ᖃᓄᖅ ᐊᒃᑐᐃᓂ -
ᕆᓯᒪᔭᖓᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑦᓯᓂᐅᕙᓚᐅᖅᑐᖅ, ᑭᓯᐊᓂᓕ ᑕᑯᒃᓴᐅᑎᑦᓯ -
ᓂᐊᕐᒥᔪᑦ ᓴᐱᓕᕈᓐᓇᖏᓐᓂᖏᓐᓂᒃ ᐊᒻᒪᓗ ᒪᒥᓴᕐᓂᖏᓐᓂᒃ ᐊᖅᑯᑎᒋᓪᓗᒍ ᐊᒡᒐᒧᑦ
ᓴᓇᐅᒐᐃᑦ ᐊᒻᒪ ᐃᓕᖅᑯᓯᕐᒥᒃ ᐊᑐᕐᓂᖏᑎᒍᑦ.

ᐃᓅᓪᓗᑕ, ᐊᔾᔨᒋᔭᐅᖏᓐᓇᑦᑕ. ᐅᖃᐅᓯᖅᐳᑦ ᐃᓕᖅᑯᓯᕗᓪᓗ ᐊᔾᔨᐅᖏᒻᒪᑕ.  ᓄᓇᖃᖅᑐᒍᑦ
53−ᓂ ᐅᖓᓯᒌᒃᑐᓂ ᓄᓇᓕᖕᓂ ᖃᖓᑕᓱᒃᑯᑦ ᑭᓯᐊᓂ ᐅᐸᒐᒃᓴᐅᔪᓂ ᐅᑭᐅᖅᑕᖅᑐᕐᒥ,
ᑭᓯᐊᓂᓕ ᐅᓄᕐᓂᖅᓴᐅᔪᑦ ᐃᓄᐃᑦ ᓄᓇᖃᓕᖅᑐᑦ ᖃᓪᓗᓈᑦ ᓄᓇᖓᓐᓂ.  ᑕᐃᒪᐃᒃᑲᓗ -
ᐊᖅᑎᓪᓗᒍ ᓱᓕ ᐃᓄᒃᑐᑦ ᐅᖃᐅᓯᕐᒥᒃ ᐊᑐᖃᑦᑕᖅᑐᑦ ᖃᐅᑕᒫᓐ.

ᓄᓇᖃᖅᑐᑦ ᒪᒃᑯᒃᑐᑦ ᐅᓄᕐᓂᖅᓴᐅᕗᑦ ᐊᒻᒪᓗ ᐃᓄᒋᐊᒃᓯᕙᓪᓕᐊᓪᓗᑎᒃ ᓱᒃᑲᔪᐊᓗᖕᒥᒃ.
ᐊᕝᕙᓪᓗᐊᖏᑦ ᓄᓇᖃᖅᑐᑦ 50 ᐳᓴᖏᑦ ᐅᑭᐅᖃᖅᑐᑦ 25 ᑐᖔᓂ. ᒪᒃᑯᒃᑐᓪᓗ ᐊᔾᔨᐅ -
ᖏᑦᑐᓂᒃ ᐊᒃᓱᕈᕐᓇᖅᑐᓂᒃ ᓵᓐᖓᒃᓯᕐᖢᑎᒃ. ᑕᐃᔅᓱᒪᓂᑦᑎᐊᐸᓗᒃ ᓄᓇᓕᖕᓄᑦ ᓄᒃᑎᖅᑕ -
ᐅᓯᒪᓕᖃᕐᒪᑕ ᓄᓇᖃᓂᐊᓕᕐᓗᑎᒃ.  ᓯᕗᕐᖓᒍᑦ ᓄᓇᖃᖅᐸᓚᐅᖅᐳᒍᑦ ᓄᒃᑕᖅᑎᐅᓪᓗᑕ
ᐊᒻᒪ ᐃᒻᒥᓂᒃ ᐊᓐᓇᐅᒪᓪᓗᑕ. ᒪᒃᑯᒃᑐᕗᑦ ᐅᓪᓗᒥᐅᓕᖅᑐᖅ ᐃᓕᖅᑯᓰᖕᓂ ᒪᕐᕈᖕᓂ
ᐊᑯᓐᓂᐊᓂ ᐃᓅᓯᖃᓕᕐᒪᑕ ᓄᓇᓕᖕᓂ ᐃᖅᑲᓇᐃᔮᒃᓴᑦ ᐅᓄᖏᑦᑑᑎᓪᓗᒋᑦ. 30 ᐳᓴᑐᐃᓐ -
ᓇᖏᑦ ᒪᒃᑯᒃᑐᑦ ᐃᓕᓐᓂᐊᖅᑕᒥᖕᓂᒃ ᐱᔭᕇᖅᓯᓯᒪᓪᓗᑎᒃ.

ᐃᒡᓗᑭᒃᓴᖅᓯᒪᓪᓗᑎᒡᓗ ᓄᓇᓕᖕᓂ ᐊᕐᕌᒍᓄᑦ ᐅᓄᖅᑐᓄᑦ. ᐃᒪᓐᓇᐃᒐᔪᖕᒥᔪᖅ 14−ᓂᒃ
ᐃᓄᖃᕐᓗᓂ ᐃᒡᓗ ᐊᑕᐅᓯᖅ ᓯᓂᒡᕕᖃᖅᑐᖅ ᐱᖓᓱᓂᒃ. ᐃᓚᖏᓪᓂᓗ ᑳᖃᑦᑕᖅᑐᑦ
ᓄᓇᓕᖕᓂ ᐊᑭᑐᓗᐊᕐᓂᖏᓐᓄᑦ ᓂᐅᕕᐊᒃᓴᑦ ᐊᒻᒪ ᐃᖅᑲᓇᐃᔭᖏᑦᑐᑦ ᐃᓄᐃᑦ
ᐅᓄᕐᓂᖏᓐᓄᑦ.

ᑖᒃᑯᐊ ᐊᒃᑐᐃᓯᒪᕗᑦ ᑭᓇᒃᑯᓕᒫᑦᑎᐊᓂᒃ. ᐅᑯᐊᓕ ᐅᖃᓕᒫᒐᐃᑦ ᐃᓕᖕᓂᒃ ᐃᓗᐊᖏ -
ᓕᖅᑎᑦᓯᑐᐃᓐᓇᕆᐊᖃᖅᑐᑦ — ᑭᓯᐊᓂᓕ — ᑕᑯᒃᓴᐅᑎᑦᑐᒪᔭᕗᑦ ᐱᐅᔪᒻᒪᕆᐅᔪᑦ
ᓴᓇᔭᐅᓯᒪᔪᑦ ᑕᐃᔭᐅᔪᑦ.  ᓂᐱᖃᖅᑐᒍᑦ ᓴᓇᐅᒐᑎᒍᑦ:  ᓴᓇᐅᒐᑦᑕ ᓂᐱᖃᖅᑎᑉᐹᑎᒍᑦ.

We hope to share with you the contributions that people have

made to this project and to celebrate their successes. 

This book will take you through all the good work being done

not only to show Canadians the effects of Residential Schools,

but to show our resilience and our healing through art and 

culture.

As Inuit, we are different. Our language and culture are unique.

We live in 53 remote and isolated fly-in communities across the

Arctic, although more and more of us are living in southern

urban areas. Many of us still speak Inuktitut on a daily basis. 

Our population is very young and growing quickly. More than

50 per cent of our population is under the age of 25. Our youth

face unique challenges. It has only been two generations since

we were moved to permanent communities. Before that we were

nomadic and self-sufficient. Our youth are caught between two

cultures in communities with few employment opportunities.

Only 30 per cent of our youth graduate from high school.

There has been a housing crisis in our communities for decades.

It is not uncommon for 14 people to live in a three bedroom

house. There is hunger in our communities due to the high cost

of living and high unemployment rates of Inuit. 

These stresses affect everyone. What is in this book might make

you feel uncomfortable — but — we will also show the beautiful

things that were created. Nipiaqartugut Sanaugatigut: Our 

creations speak for us.

yK9o3Ù6 x3ÇAx5, wo8ix6t5 iFx6yx5 g4yx3F5 wo8ix3Fzi x4˜F4.

First year, school girls at All Saints School in Aklavik. 
FLEmIng / nWT ArChIVES / n-1979-050: 0101

wkw5 cbatŒ5 wcl4©5txi, roi3u. g4yx3Fz5 bwv 
gkxi bf4nsK6 ª„b XN4∫l4, koxz w3izl.º 

An Eskimo [Inuit] family at Cambridge Bay, Victoria Island. 
The mission is seen in the distance. [Peter Panaktaaluk, his wife and son.] 

FLEmIng / nWT ArChIVES / n-1979-050: 0356
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About the project
ᐱᓕᕆᐊᒃᓴᐅᑉ ᒥᒃᓵᓄᑦ

ᐸᐅᒃᑑᑎᒃᑯᓐᓂ, ᐱᕕᒃᓴᖃᑕᒫᓐ ᐃᖅᑲᓇᐃᔭᖃᑎᖃᕋᓱᐊᖃᒃᑦᑕᖅᐳᒍᑦ ᐃᓄᖕᓂᒃ ᐊᕐᓇᓂᒃ
ᑭᐅᓯᓇᓱᐊᕐᖢᑕ ᑭᓐᖒᒪᔭᖏᓐᓂᒃ. ᓱᕈᓯᒃᑯᕕᖕᒥ ᓇᔪᒐᖃᖅᑎᑕᐅᑎᓪᓗᒋᑦ ᐃᓕᓐᓂᐊᕆ -
ᐊᖅᑎᑕᐅᕙᒃᑐᕕᓂᑦ ᐊᒃᓱᐊᓗᒃ ᐅᖁᒪᐃᑦᑑᓪᓗᓂ ᐃᓚᒋᖕᒪᒍ ᑭᖑᓂᑦᑎᓐᓂ ᐊᑐᖅᑕᐅ -
ᓚᐅᖅᑐᓂ — ᐱᓂᐊᕐᓂᖃᕐᕕᐅᓚᐅᖅᑐᖅ ᐅᕙᑦᑎᓐᓄᑦ.  ᐅᓄᖅᑐᑦ ᐱᔾᔪᑎᔪᑦ ᐊᒻᒪ
ᐊᑲᐅᓐᖏᓕᐅᕈᑎᖏᑦ ᓄᓇᓕᖁᑎᑦᑕ ᐃᓗᐊᓂ ᐊᒃᑐᐊᓂᖃᖅᐳᑦ ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕ -
ᐅᓂᐅᕙᓚᐅᖅᑐᒧᑦ ᓱᕈᓯᒃᑯᕕᖕᒦᑎᑕᐅᓪᓗᑎᒃ.

ᓱᓕᓂᕐᒥᒃ ᐋᖅᑭᖃᑎᒌᖕᓂᕐᒧᓪᓗ ᑭᒡᓕᓯᓂᐊᖅᑎᑯᑦ — ᕿᐱᖁᑎᖓᑦ ᒥᖅᓱᒐᖅ ᖃᕆᑕᐅᔭᒃ -
ᑰᖅᑐᒃᓴᖅ ᓴᓇᔭᐅᓯᒪᔪᖅ ᐊᑐᖅᑕᐅᓗᓂ ᓂᐱᖃᕈᑕᐅᓂᐊᕐᒪᑦ ᐊᒻᒪᓗ ᓇᓗᓇᐃᖅᓯᔾᔪᑕᐅᓗᓂ
ᐃᓄᐃᑦ ᐊᕐᓇᖏᑕ ᐊᔾᔨᐅᖏᑦᑐᒃᑯᑦ ᐊᑐᖅᓯᒪᔭᖏᓐᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆ -
ᐊᖃᑦᑕᖅᑎᓪᓗᒋᑦ ᑖᓐᓇᓗ ᑲᓇᑕᓕᒫᒥ ᐃᖅᑲᐅᒪᔾᔪᑕᐅᓂᐊᕐᓗᓂ ᓴᓇᔭᐅᓯᒪᔪᖅ ᐊᒻᒪᓗ
ᐃᑲᔪᖅᑐᐃᖁᓪᓗᒍ ᑲᔪᓯᔪᒃᑯᑦ ᒪᒥᓴᕐᓂᕐᒧᑦ ᐊᒻᒪᓗ ᐋᖅᑭᖃᑎᖃᕐᓂᕐᒥᒃ ᑲᓇᑕᒥᐅᑕᐅᖃ -
ᑎᓗᒃᑖᒥᖕᓄᑦ. ᓄᓇᒥ ᓄᓇᖃᖅᐸᓚᐅᕋᑦᑕ, ᐃᓄᐃᑦ ᐊᕐᓇᖏᑦ ᐅᐱᒍᓱᒃᐸᓚᐅᖅᑐᑦ
ᓴᓇᔪᓐᓇᕐᓂᕆᔭᖏᓐᓂᒃ ᐊᒻᒪ ᐅᖅᑰᔪᓂᒃ ᐊᓐᓄᕌᓕᐅᕈᓐᓇᕐᓂᖏᓐᓂᒃ, ᐃᒻᒪᒃᑕᔭᖏᑦᑐᓂᒃ
ᐊᖑᑎᓄᑦ ᐊᓐᓄᕌᓕᐅᖅᐸᓚᐅᖅᑐᑦ, ᐊᖑᓇᓱᒃᑎᐅᓪᓗᑎᒃ ᐊᒻᒪ ᐃᓚᒥᖕᓄᑦ ᓂᕿᖃᖅᑎᑦ -
ᑎᔨᐅᓪᓗᑎᒃ ᐊᒻᒪᓗ ᓄᓇᖅᑲᑎᖏᓐᓄᑦ.  ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᑲᒪᒋᔭᒃᓴᖃᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ
ᐱᓕᕆᐊᒃᓴᖃᐅᕐᖢᑎᒃ ᐊᕐᓇᐃᑦ ᐊᒻᒪᓗ ᐊᖑᑎᑦ, ᓱᓕ ᑭᓯᐊᓂ ᐊᑐᖅᑕᐅᔭᕆᐊᖃᖅ -
ᑐᐃᓐᓇᐅᓪᓗᑎᒃ ᐊᓐᓇᐅᒪᓂᖏᓐᓄᑦ.  ᐃᓄᐃᑦ ᐊᕐᓇᖏᑦ ᓴᓇᓯᒪᖕᒥᔪᑦ ᐱᐅᔫᑎᒻᒪᕆᖕᓂᒃ
ᐊᓐᓄᕌᓂᒃ ᐊᓐᓇᐅᒪᓇᓱᐊᖅᑎᓪᓗᒋᑦ ᐊᑐᖅᑕᐅᓂᐊᖅᑐᓂᒃ. ᓴᓇᔪᒪᓚᐅᕋᑦᑕ 'ᖃᕆᑕᐅᔭᒃᑯᑦ
ᑕᑯᒃᓴᐅᔪᒃᓴᒥᒃ ᒥᖅᓱᒐᕐᒥᒃ ᕿᐱᖕᒥᒃ' ᑲᑎᖅᓱᖅᑕᐅᓗᑎᒃ ᑲᓇᑕᓕᒫᒥ ᐃᓄᐃᑦ ᓱᕈᓯᒃᑯᕕᖕᒥ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᓚᐅᖅᓯᒪᔪᑦ ᐊᑐᖅᓯᒪᔭᖏᓐᓂᒃ ᓇᓗᓇᐃᖅᓯᓯᒪᓗᑎᒃ ᐊᒻᒪᓗ ᕿᒪᒃᓯᒪ -
ᔭᖏᓐᓂᒃ ᑕᑯᓯᒪᔭᖏᓐᓂᒃ ᐊᑐᖅᑕᐅᓪᓗᑎᒃ ᐃᓄᐃᑦ ᐊᕐᓇᐃᑦ ᐃᔨᖏᑦ ᑕᑯᓯᒪᓂᖏᑎᒍᑦ.

ᑖᒃᑯᓄᖓ ᐱᓕᕆᐊᒃᓴᐅᔪᑦ ᐃᓚᒋᔭᐅᓚᐅᖅᑐᑦ ᐃᓚᒌᓄᑦ ᓄᓇᓕᖕᓂ ᐊᒃᑐᐊᖃᑎᒌ -
ᓕᕐᓂᖅᓴᐅᖁᓪᓗᒋᑦ. ᐱᕕᒃᓴᖃᖅᑎᓪᓗᒋᑦ ᐃᑲᔪᕈᓐᓇᕐᓗᑎᒃ ᐋᖅᑭᒡᓱᐃᑎᓪᓗᒋᑦ, ᐅᓂᒃᑳᖅ -
ᑎᓪᓗᒋᑦ, ᐃᓱᒪᒋᔭᖏᓐᓂᒃ ᐅᖃᐅᓯᖃᖅᑎᓪᓗᒋᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐃᑲᔪᖅᑐᐃᑎᓪᓗᒋᑦ
ᖃᓄᑐᐃᓐᓇᖅ ᐱᓕᕆᐊᒧᑦ, ᐸᐅᒃᑑᑎᒃᑯᑦ ᐃᖅᑲᓇᐃᔭᖃᑎᖃᓚᐅᖅᑐᑦ ᐅᓄᖅᑐᓂᒃ ᐃᓄᖕᓂᒃ
ᐊᕐᓇᓂᒃ ᓯᕗᒃᑲᖅᑕᖅᑎᐅᔪᓂᒃ. ᑕᐃᒪᓐᓇ ᑐᑭᖃᖅᑐᖅ ᒪᒥᓴᕐᓂᒃᑯᑦ ᐊᖅᑯᑎᖃᓚᐅᕐᓂᖏᓐᓂᒃ.
ᐃᑲᔪᕐᓂᖃᕐᒥᔪᖅ ᐱᕕᖃᖅᑎᑕᐅᓪᓗᓂ ᐃᒃᐱᒋᔭᒥᒃ ᐅᖃᐅᓯᖃᕆᐊᒃᓴᖅ — ᐊᒻᒪᓗ ᑕᐃᒪᓐᓇ
ᐅᖃᖃᑎᒌᖕᓂᒃᑯᑦ ᓴᖏᒃᑎᓴᕐᒪᑕ ᐊᒻᒪᓗ ᓴᐱᓕᖅᑕᐃᓕᓂᖃᕐᒪᑕ ᐊᑐᕐᖢᑎᒃ ᐊᒡᒐᖕᒧᑦ
ᓴᓇᐅᒐᕐᓂᒃ ᐊᒻᒪ ᐃᓕᖅᑯᓯᕆᔭᖏᓐᓂᒃ.

ᑐᓴᕋᓱᐊᕐᓂᖃᓚᐅᖅᑐᒍᑦ ᓄᓇᓕᖕᓄᑦ ᐊᒻᒪ ᑭᓇᒃᑯᑐᐃᓐᓇᕐᓄᑦ ᓴᓇᔪᒪᖕᒪᖔᑕ.  ᐃᓱᒪᒋ -
ᔭᖏᓐᓂᒃ ᓴᓇᓗᑎᒃ ᐊᒻᒪ ᐊᔾᔨᓕᐅᕈᑎᖃᖅᑎᑦᑎᒐᔭᕐᓗᑕ ᐊᔾᔨᐅᖅᑕᐅᕙᓪᓕᐊᓂᐊᕐᒪᑕ ᐊᒻᒪ
ᑐᓂᔭᐅᓗᑎᒃ ᓴᓇᔭᒃᓴᖏᑕ ᓱᓇᒃᑯᑎᒃᓴᖏᓐᓂᒃ. ᐱᓕᕆᐊᖃᓚᐅᖅᑐᑦ ᑭᓇᒃᑯᑐᐃᓐᓇᐃᑦ,
ᑲᑐᔾᔨᖃᑎᒌᖑᔪᑦ, ᑎᒥᐅᔪᑦ ᐊᒻᒪᓗ ᓄᓇᓕᐅᔪᑦ. ᓴᓇᐅᒐᕐᒥᖕᓂᒃ ᐱᓯᒪᒃᓯᕐᖢᑎᒃ ᐊᒻᒪ
ᐅᓂᒃᑳᖃᐅᕐᖢᑎᒃ ᐊᑐᓂ. ᐊᑐᓂᓗ ᓴᓇᐅᒐᐃᑦ ᐊᔾᔨᒌᖏᑦᑑᓪᓗᑎᒃ ᐃᓄᖕᒥᑎᑐᑦ
ᓴᓇᓚᐅᖅᑐᑎᑐᑦ.

ᐅᒃᐱᕈᓱᒃᐳᒍᑦ ᑲᑎᖃᑎᒌᖕᓂᒃᑯᑦ ᐃᑲᔪᖃᑎᒌᒍᓐᓇᕋᑦᑕ ᒪᒥᓴᖅᑎᓪᓗᑕ.

ᐅᒃᐱᕈᓱᒃᐳᒍᑦ ᐃᓄᐃᑦ ᐊᓇᖏᑦ ᓄᓇᓕᖕᓂ ᐱᕈᖅᓴᐃᔨᐅᖕᒪᑕ, ᐅᑎᖅᑎᑎᔨᐅᓪᓗᑎᒃ
ᐃᓚᒌᖕᓂᕐᒥᒃ ᓄᓇᓕᖕᓂ.

ᐅᒃᐱᕆᕙᕗᑦ ᑭᖑᓂᑦᑎᓐᓂ ᐊᑐᖅᓯᒪᔭᕗᑦ ᓴᓐᖏᓂᕐᒥᒃ ᐅᕙᑦᑎᓐᓂᒃ ᑐᓂᓯᓂᐊᕐᒪᑕ.
ᐃᑲᔪᖅᓯᓗᑎᒡᓗ ᓯᕗᒧᐊᒃᐸᓪᓕᐊᑎᓪᓗᑕ ᖁᕕᐊᓱᖕᓂᕐᒧᑦ ᐊᒻᒪ ᖃᓄᐃᖏᑦᑎᐊᖅᑐᒥᒃ
ᓯᕗᓂᒃᓴᖃᖁᓪᓗᑕ.

At Pauktuutit, we take every opportunity we have to work with

Inuit women to address their needs. Residential Schools is a dark

part of our history – it was something that was done to us. Many

issues and problems in our communities have roots that are

traced back to Residential Schools. 

TRC — Virtual Quilt is designed to give voice and expression to

Inuit women’s unique experiences of Residential Schools as a

national commemoration initiative and to contribute to the 

ongoing healing and reconciliation of all Canadians. When we

lived on the land, Inuit women took great pride in their skills

and abilities to make warm, waterproof clothing for Inuit men,

who were the hunters and providers for their families and 

communities. There were different roles and responsibilities for

women and men, but they were all essential for our survival.

Inuit women have also created great beauty through clothing as

well as ensuring our survival. We wanted to create a ‘virtual quilt’

to provide a rich mosaic of the national Inuit Residential School

experience and legacy as seen through the eyes of Inuit women.

The activities that were part of this process built bonds and 

supports between community members. Where there were 

opportunities to help organize, share stories, ideas or make other

contributions to the project, Pauktuutit worked to have Inuit

women take the lead. This was also meant to be a healing 

journey. It is always helpful to be given opportunities to express

feelings — and what better way than building strength and 

resiliency through art and culture. 

We reached out to communities and individuals to see if they

would be interested in creating an art piece. They would supply

the ideas and we would supply a camera to capture their process

and the materials they would need to create their art.

Projects came from individuals, groups, organizations, and 

communities. They kept their art and we are sharing their stories.

Each piece is unique to those who created it.

We believe in coming together as Inuit to further help each

other heal.

We believe Inuit women are the building blocks of the 

community, rekindling the ties in all communities. 

We believe our past experiences bring us strength. It will 

help us move forward to a happy and healthy future.
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Residential School Experiences
ᓇᓗᓇᐃᖅᑕᐅᓂᖓ

ᐊᕐᕌᒍᑦ 1930−ᖏᑦ ᑎᑭᑎᓪᓗᒋᑦ, ᐅᒃᐱᕐᓂᒃᑯᑦ ᐊᑐᕐᖢᑎᒃ ᐃᓕᓐᓂᐊᕐᕕᑦ ᐅᓪᓗᕐᒧᑦ
ᐊᑐᖅᑕᐅᓂᐊᖅᑐᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ ᓱᕈᓯᒃᑯᕕᑦ ᐃᓕᓐᓂᐊᖅᑎᓄᑦ ᐊᑐᖅᑕᐅᓂ -
ᐊᖅᑐᑦ ᓴᓇᔭᐅᓯᒪᓚᐅᖅᑐᑦ ᓯᐊᒻᒪᒃᑎᖅᓯᒪᐅᕐᖢᑎᒃ ᓄᓇᑦᑎᐊᑉ ᓄᓇᖁᑎᖓᓐᓂ ᐊᒻᒪ
ᓴᖅᑭᑕᐅᓪᓗᑎᒃ ᓂᐅᕕᕐᕕᐅᔪᑦ.  ᐅᒃᐱᕐᓂᒃᑯᑦ ᐊᑐᕐᓗᑎᒃ ᐃᓕᓐᓂᐊᕐᕕᑦ ᑮᓇᐅᔭᓂᒃ
ᑐᓂᔭᐅᖃᑦᑕᓚᐅᖅᑐᑦ ᒐᕙᒪᑐᖃᒃᑯᓐᓂᑦ ᑐᓐᖓᕕᒋᓪᓗᒋᑦ ᐅᓄᕐᓂᕆᔭᖏᑦ ᐃᓕᓐᓂᐊᕆᐊᖅ -
ᓯᒪᔪᑦ.  ᐊᑯᓐᓂᐊᓂ ᐊᕐᕌᒍᖏᑕ 1944 ᐊᒻᒪᓗ 1956, ᒐᕙᒪᒃᑯᑦ ᐊᑐᐊᒐᖓᑦ ᑲᔪᖏᖅᓴ -
ᐃᔾᔪᑎᖃᓚᐅᖅᑐᖅ ᐃᓄᐃᑦ ᐃᓚᐅᖁᓕᕐᖢᒋᑦ ᐃᖅᑲᓇᐃᔭᕐᓂᒃᑯᑦ ᑮᓇᐅᔭᓕᐅᕋᓱᐊᕐᓂᕐᒧᑦ
ᐊᒻᒪ ᐃᓕᓐᓂᐊᕐᕕᓕᐅᕐᖢᑎᒃ ᑖᓐᓇ ᐱᔾᔪᑎᒋᓪᓗᒍ.

ᐊᕐᕌᒍᖏᓐᓂ 1950 ᐊᑕᖏᑲᓴᒡᖢᑎᒃ ᐃᓄᐃᑦ ᓱᕈᓯᖏᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᓕᓚᐅᖅᓯᒪᖕᒪᑕ
ᓱᕈᓯᒃᑯᕕᖕᓂ ᓇᔪᒐᖃᕐᖢᑎᒃ ᐅᕝᕙᓘᓐᓃᑦ ᒐᕙᒪᑐᖃᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᕕᖁᑎᖏᓐᓂ.  ᑖᒃᑯᐊ
ᐃᓕᓐᓂᐊᕐᕕᐅᔪᑦ ᐅᖓᓯᒃᑐᒻᒪᕆᐅᓚᐅᖅᑐᑦ ᐃᓄᐃᑦ ᓄᓇᒋᔭᖏᓐᓂᑦ ᐊᕕᑎᑕᐅᓪᓗᑎᒃ
ᓱᕈᓯᑦ ᐊᒻᒪᓗ ᒪᒃᑯᒃᑐᑦ ᐊᖓᔪᖅᑳᖏᓐᓂᑦ. ᑕᐃᒪᓐᓇ ᓇᑲᑎᖅᑕᐅᓪᓗᑎᒃ ᐃᓚᖃᕈᓯᐅᔪᖅ
ᐊᒻᒪᓗ ᐱᖅᑯᓯᑐᖃᐅᔪᑦ ᐃᓄᐃᑦ ᐃᓅᓯᖏᓐᓂ.

ᓯᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕐᕕᑦ ᐃᓄᖕᓄᑦ ᐊᑐᖅᑕᐅᔪᑦ ᒪᑐᐃᖓᑎᑕᐅᓚᐅᖅᑐᑦ ᑎᑭᓪᓗᒋᑦ
ᐊᕐᕌᒍᖏᑦ 1960 ᐊᒻᒪ ᑎᑭᓪᓗᒍ ᐊᕐᕌᒍᐊ 1963, ᖃᓂᒋᔭᖓᓃᑦᑐᑦ 4,000 ᐃᓄᐃᑦ ᓱᕈᓯᑦ
ᐃᓕᓐᓂᐊᕆᐊᖅᓯᒪᓚᐅᖅᑐᑦ ᓱᕈᓯᒃᑯᕕᖕᓄᑦ.  ᒥᒃᓴᐅᓴᒃᓯᓯᒪᕗᑦ ᐃᒻᒪᖄ 75 – 80 ᐳᓴᓐᖏᑦ
ᐃᓄᐃᑦ ᒪᒃᑯᒃᑐᑦ ᐃᓕᓐᓂᐊᕆᐊᖅᓯᒪᔪᑦ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᒪᑐᐃᖔᖅᑎᓪᓗᒋᑦ ᑕᐃᔅᓱᒪᓂ.

ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᓯᒪᔪᑦ ᐊᑐᖅᓯᒪᔭᖏᑦ ᐊᒃᓱᐊᓗᒃ ᐊᒃᑐᐃᓯᒪᓂᖃᖅᐳᑦ
ᐃᑎᔪᒃᑯᑦ. ᐃᐃᓄᑦ ᐃᓕᓐᓂᐊᕆᐊᖅᓯᒪᔪᑦ ᐃᓕᖅᑯᓯᕆᓐᖏᑕᖏᓐᓄᑦ ᐃᓕᔭᐅᓯᒪᖕᒪᑕ ᐊᒻᒪᓗ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓪᓗᑎᒃ ᓇᖕᒥᓂᖅ ᐃᓕᖅᑯᓯᕆᔭᖏᑦ ᐊᑑᑎᖃᖏᓐᓂᖏᓐᓂᒃ.  ᐅᓄᖅᑐᑦ
ᐊᖏᕐᕋᒧᑦ ᐅᑎᖃᑦᑕᓚᐅᖅᓯᒪᔪᑦ ᐅᖃᐅᓯᕐᒥᖕᓂᒃ ᐊᓯᐅᔨᓪᓗᑎᒃ ᑕᐃᒪᐃᒻᒪᑦ ᐃᓚᒥᖕᓄᑦ
ᐅᖃᖃᑎᖃᕈᓐᓇᐃᓪᓕᓪᓗᑎᒃ.  ᐅᓄᖅᑐᓪᓗ ᐅᖃᐅᓯᒃᑯᑦ ᐊᑐᕐᓂᕐᓗᒃᑕᐅᓯᒪᓪᓗᑎᒃ, ᑎᒥᒃᑯᑦ
ᐊᒻᒪ ᖁᓄᔪᕐᓂᐊᖅᑕᐅᓂᒃᑯᑦ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᐃᓕᓐᓂᐊᕆᐊᖅᓯᒪᑎᓪᓗᒋᑦ.  ᖃᐅᔨᒪᔪᒍᑦ
ᑐᓴᖃᑦᑕᖅᓯᒪᓂᑦᑎᒍᑦ ᐊᒻᒪᓗ ᐅᖃᐅᑕᐅᖃᑦᑕᖅᓯᒪᓂᖏᑎᒍᑦ ᓱᓕᓂᕐᒧᑦ ᐋᖅᑭᖃᑎᒌᖕ -
ᓂᕐᒧᓪᓗ ᑭᒡᓕᓯᓂᐊᖅᑎᒃᑯᑦ ᑲᒥᓴᖏᓐᓄᑦ ᐅᓄᖅᑐᒻᒪᕆᐅᔪᑦ ᐳᓴᓐᑎᖏᑦ ᐃᓄᐃᑦ ᐊᕐᓇᐃᑦ
ᖁᓄᔪᕐᓂᐊᖅᑕᐅᓯᒪᔪᑦ ᐃᓕᓐᓂᐊᕆᐊᖅᓯᒪᑎᓪᓗᒋᑦ. ᑭᓯᐊᓂᓕ ᐊᑐᖅᓯᒪᔭᖏᑦ ᐊᔾᔨᒌᖏᑦᑐᑦ.
ᐅᓄᖅᑐᓪᓗ ᓇᓚᒎᖅᑐᒃᑯᑦ ᐊᑐᖅᓯᒪᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᕆᐊᖅᓯᒪᑎᓪᓗᒋᑦ.

ᐅᒃᐱᕈᓱᒃᑐᑦ ᖃᓂᒋᔭᖓᓃᑦᑐᑦ 3,000 ᐃᓄᐃᑦ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᑦ ᑕᓚ -
ᐅᖅᓯᒪᔪᑦ ᐅᓪᓗᒥ ᓱᓕ ᐃᓅᖕᒪᑕ. ᐃᓚᖏᓪᓗ ᐅᖃᐅᓯᕆᔭᐅᓯᒪᔪᑦ ᐊᑖᓂ ᑎᑎᕋᖅᑕ -
ᐅᓯᒪᓪᓗᑎᒃ ᐃᓄᖕᓄᑦ ᐅᖃᐅᑕᐅᓯᒪᔪᑦ ᐃᓄᐃᑦ ᐱᓪᓗᒋᑦ ᑭᒡᓕᓯᓂᐊᖅᑎᖏᑦ ᓱᓕᓂᕐᒧᑦ
ᐋᖅᑭᖃᑎᒋᖕᓂᕐᒧᑦ ᑭᒡᓕᓯᓂᐊᖅᑎᑦ ᑲᒥᓴᖏᓐᓄᑦ (TRC−ᑯᓐᓄᑦ).

By the 1930s, Christian day and boarding schools were scattered

throughout the Northwest Territories around the principal 

trading posts. The mission schools received grants from the 

federal government based on enrollment. Between 1944 and

1956, government policy actively promoted Inuit participation

in the wage economy and vocational schools were built for this

purpose.

In the 1950s almost all Inuit children were required to receive 

a formal education through attending Residential Schools or

federal hostels.  These schools were often far away from the 

settlements that resulted in the separation of children and youth

from their parents. This severed kinship ties and traditional ways

of life. 

Residential Schools for Inuit continued to open into the 1960s

and by 1963, almost 4,000 Inuit children were attending these

schools. It has been estimated that 75 – 80 percent of all Inuit

youth attended Residential Schools while they were operating. 

Residential School experiences have had far reaching and deep

impacts. Inuit students were plunged into a foreign culture and

taught that their own culture had no value. Many returned home

having lost their language and thus their ability to communicate

with their families. Far too many also experienced verbal, 

physical and sexual abuse in the schools. We know anecdotally and

through testimony to the Truth and Reconciliation Commission

that a high percentage of Inuit women experienced sexual abuse

in the schools. However, people’s experiences varied. There are

some who had a positive experience.

It is believed that at least 3,000 Inuit who attended Residential

School are still alive today. And here are some public statement

samples of our fellow Inuit collected verbatim from the Inuit

Sub-Commission of the Truth and Reconciliation Commission

(TRC).

sN 4̃K5 wiQ/sJ6 wo8ix6gk5 √5sMw5, X̃gx

The Lockwood dormitory and school in Cartwright, Labrador.
ThEm DAyS ArChIVES

It has been estimated that 75 – 80 percent of 
all Inuit youth attended Residential Schools 
while they were operating. 

ᒥᒃᓴᐅᓴᒃᓯᓯᒪᕗᑦ ᐃᒻᒪᖄ 75 – 80 ᐳᓴᓐᖏᑦ ᐃᓄᐃᑦ ᒪᒃᑯᒃᑐᑦ
ᐃᓕᓐᓂᐊᕆᐊᖅᓯᒪᔪᑦ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᒪᑐᐃᖔᖅᑎᓪᓗᒋᑦ ᑕᐃᔅᓱᒪᓂ.
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“ᐱᖓᓱᑎᒍᑦ ᑎᒍᔭᐅᓚᐅᖅᓯᒪᕗᒍᑦ ᐊᖅᓵᖅᑕᐅᓪᓗᑎᒃ ᐊᖓᔪᖅᑳᕗᑦ.  ᐊᖓᔪᖅᑳᕗᑦ
ᕿᑐᕐᖓᒥᒃ ᐸᖅᑭᔭᒃᓴᖃᕈᓐᓃᕐᖢᑎᒃ ᐊᖅᓵᖅᑕᐅᒐᒥᒃ. ᓄᑲᖅᐹᕗᓪᓘᓐᓃᑦ ᓇᒡᓕᒋ -
ᔭᐅᕐᔪᐊᖅᑐᖅ ᐊᖓᔪᖅᑳᑦᑎᓐᓄᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᓕᓚᐅᖅᑐᖅ.  ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ

ᐃᓚᖏᑦ ᕿᑐᕐᖓᖃᖅᑐᑦ 7−ᓂᒃ ᐊᖅᓵᖅᑕᐅᓚᐅᖅᑐᑦ ᐅᓪᓗᕐᒥ ᑕᕝᕙᓂᑦᓴᐃᓐᓇᖅ.
ᐃᓚᖏᓪᓗ ᐊᖅᓵᖅᑕᐅᓪᓗᑎᒃ ᕿᑐᕐᖓᖏᓐᓂᒃ ᐱᖓᓱᓂᑦ ᑎᓴᒪᓄᑦ ᐅᓄᕐᓂᖃᖅᑐᓂᒃ
ᐊᑕᐅᑦᑎᒃᑯᑦ. ᐅᖃᐅᑎᔭᐅᓚᐅᖅᓯᒪᔪᒍᑦ ᐃᓕᓐᓂᐊᕆᐊᕐᓂᐊᓕᕋᑦᑕᒎᖅ ᐃᓄᒡᔪᐊᕐᒥ.  ᐃᓄᒡ -
ᔪᐊᕐᒧᐊᓚᐅᖅᓯᒪᖏᑦᑐᒍᑦ ᑭᓯᐊᓂ ᐊᖓᔪᖅᑳᕗᑦ ᓂᐅᕕᕆᐊᖅᑎᓪᓗᒋᑦ ᒪᓕᒃᑎᓪᓗᑕ
ᑕᐅᕗᖓ. ᐃᓄᒡᔪᐊᕐᒧᐊᕋᑦᑕ ᐸᖅᑭᔨᒋᓂᐊᖅᑕᑦᑎᓐᓄᑦ ᑐᓂᔭᐅᓚᐅᖅᑐᒍᑦ ᑕᑯᓚᐅᖅᓯᒪᓐᖏ -
ᑕᑦ ᑎᓐᓄᑦ. ᐃᒡᓗᒥᐅᖃᑎᖃᕐᓂᐊᓕᕐᓗᑕ ᑲᑎᑕᐅᓗᑎᒃ ᐅᐊᖕᓇᒥᐅᑦ ᐊᒻᒪᓗ ᓂᒋᕐᒥᐅᑦ
ᓄᓇᓕᕋᓛᖏᓐᓂᓐᖔᖅᑐᑦ ᐃᓄᒡᔪᐊᑉ. ᑎᓴᒪᐅᓕᖅᑲᖓᓪᓗᑕ; ᑎᓴᒪᑦ ᐊᖑᑎᑦ ᐃᒡᓗᕈᓯᕐᒥ
ᐊᑕᐅᓯᕐᒥ, ᑎᓴᒪᑦ ᐊᕐᓇᑦ ᐃᒡᓗᕈᓯᕐᒥ ᐊᑕᐅᓯᕐᒥ. ᑲᓐᖑᓱᖃᕈᓐᓃᓚᐅᖅᓯᒪᔪᒍᑦ ᑕᐃᑦᓱᒪᓂ.
ᐊᓈᓇᒪ ᐅᖃᐅᑎᓚᐅᖅᓯᒪᖕᒪᖓ, ᐊᐅᓪᓚᖅᑎᓪᓗᑕᒎᖅ, ᓲᕐᓗ ᖁᐸᓄᐊᖃᕈᓐᓃᖅᑐᖅ,
ᓂᐱᖃᓐᖏᓗᐊᓕᕐᓂᑯᒧᑦ ….”

ªwo8ix6g5 x3Nw5 N/i4 Wcto5º — oox8 wMw/{ x0paxdtz ryxio x0pax¨cbsNhQ8q5g6, sfNi ®Ni w7ui4 wobEym8q5g6.

[Class of girls with nuns] – Lillian Elias owns this photo but isn’t even sure if she is in it, as she does not recognize herself in any of the faces.
PhoTogrAPh ProVIDED By LILLIAn ELIAS.

“Three of us were taking from our parents’ care. My parents

no longer had children to care for, as a result. Even our

youngest sibling whom our parents adored most now had

to attend school. Other parents lost up to seven children that day.

Some lost up to 3 or 4 children. We were advised that we must

go to School in Inukjuaq now.  We rarely went to Inukjuaq unless

we followed our Parents go shop at the trading post here. We

were brought to Inukjuaq and given to Caregivers that we never

saw in our lives before. We now had to live with individuals/

schoolmates from both the North and South camps of Inukjuaq.

We now had to be share a room in fours; four boys in one, four

girls in another. We lost our sense of privacy. Mom once told me,

when we were no longer in the camps, it was like there were no

more birds, for it got so quiet….”
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“ᓄᓇᑦᑎᓐᓄᑦ ᐅᑎᕋᑦᑕ, ᑐᓐᖓᓱᒃᑎᑕᐅᖏᑦᑐᔮᓚᐅᖅᐳᒍᑦ. ᑕᕝᕙᓃᓚᐅᖅᓯᒪᔪᖓ
ᐃᓕᓐᓂᐊᕆᐊᖅᓯᒪᓪᓗᖓ ᖃᓪᓗᓈᑎᑐᑦ ᓱᓕ ᐅᖃᓪᓚᒍᓐᓇᑦᓯᐊᖏᑕᕋᓂ.  ᐊᒻᒪᓗ
ᐃᓅᓪᓗᖓ ᐃᓄᒃᑎᑐᑦ ᐅᖃᕈᓐᓇᑦᓯᐊᕈᓐᓃᓚᐅᖅᓯᒪᕗᖓ. ᐃᒃᐱᒍᓱᓚᐅᖅᑐᖓ

ᒪᕐᕉᖕᓂ ᐱᖅᑯᓰᒃ ᐊᑯᓐᓂᐊᓂ ᐊᔪᓕᖅᓯᒪᔪᑎᑐᑦ. ᖃᓪᓗᓈᖑᓇᖓ ᐃᓅᓇᖓᓗ. ᑕᒪᓐᓇ
ᐊᒃᓱᐊᓗᒃ ᐅᕙᓐᓄᑦ ᐅᐃᒪᓇᓚᐅᖅᑐᖅ. ᖄᒃᑲᓐᓂᐊᒍᑦ, ᐊᖑᓇᓱᒋᐅᕐᓂᑰᖏᑦᑐᖓ.  ᐃᖅᑲᐅᒪ -
ᔪᖓ ᐊᒃᓱᐊᓗᒃ ᐃᓕᓐᓂᐊᕈᒪᓪᓗᖓ ᐊᖑᓇᓱᖕᓂᕐᒥᒃ ᓱᕈᓯᐅᓪᓗᖓ  ᑰᒡᔪᐊᕐᒧᑦ ᐊᐅᓪᓚᓚ -
ᐅᖅᑳᖅᑎᓐᓇᖓ.  ᑲᓐᖑᓱᒍᑎᒋᓚᐅᖅᓯᒪᔭᕋ ᐊᖑᓇᓱᒍᓐᓇᖏᓐᓂᕋ ᐊᕐᕌᒍᓄᑦ ᐅᓄᖅᑐᓄᑦ.
ᑐᒃᑐᒥᒡᓘᓐᓃᑦ ᐋᒃᑐᕈᓐᓇᖏᑦᑐᖓ. ᐆᒃᑑᑎᒋᓗᒍ...ᑐᒃᑐᓯᐅᕆᐊᓚᐅᖅᓯᒪᒐᑦᑕ ᒪᕐᕉᖕᓂᒃ
ᐱᖃᑎᖃᕐᓗᖓ ᐃᓅᖕᓂᒃ ᓯᕗᓪᓕᖅᐹᑦᓯᐊᕆᓪᓗᒍ.  ᐅᑭᐅᖃᓕᖅᑎᓪᓗᖓ 25−ᓂᒃ, ᑐᒃᑐᒋᐅ -
ᓚᐅᖅᓯᒪᔪᖓ ᐊᒻᒪ ᐅᖃᐅᑎᓚᐅᖅᓯᒪᓐᖏᑕᒃᑲ ᑐᒃᑐᒋᐅᕐᓂᓐᓂᒃ ᑲᓐᖑᓱᒧᑦ....”  

x0poxz w[yC3Jx6 vuC5, Wzh5 N/w5 x7ml xuh5 wkw5 hD¥5. ≈Ay !(#&.

Photograph of monsignor Camirand, three grey nuns and a group of Inuit children. 
August 1937.  
ArChIVES oF ThE SAInT-BonIFACE hISTorICAL SoCIETy, 
DIoCESE oF KEEWATIn-ThE PAS FonDS, n1786

“When we’d arrive back into our home communities, it felt

like we weren’t welcomed anymore. Here I was in school

to learn English yet I couldn’t quite speak it well. And here

I was an Inuk yet not able to speak Inuktitut properly anymore.

Felt like I was stuck between two realities. Felt I wasn’t a white

man nor an Inuk. Was a very confusing time for me. To top it

off, I never learnt to hunt. I do recall wanting so bad to learn 

as a boy before I was sent off to Churchill. I was embarrassed 

for many years to have no hunting skills. I didn’t even know how

to skin a caribou. To give you an example… I went Caribou

hunting with two fellow Inuit for the very first time. At age 25, 

I caught my first Caribou and did not dare tell them for I was so

embarrassed....”

“I arrived with long thick hair that went all the way down

my back to my feet. In the beginning our hair would 

be braided by our new resident “Caregivers/Foster

Mothers”, but shortly after, maybe because they got lazy, and

considering I was one of the younger ones, our hair were cut

into boys’ haircut styles. I remember crying and trying to tell

the Nun cutting my hair, “Our Moms & Dads always insist we

have long hair because we are females”, regardless, she went

ahead and cut my hair anyways….”

“ᑎᑭᓚᐅᖅᓯᒪᔪᒍᑦ ᓄᔭᒃᑲ ᐃᔾᔪᔪᐊᓘᓪᓗᑎᒃ ᑕᑭᔪᐊᓘᓪᓗᑎᒡᓗ ᐃᑎᒐᓐᓄᑦ
ᑎᑭᐅᑎᓯᒪᓪᓗᑎᒃ. ᐱᒋᐊᕐᓂᖓᓂ ᓄᔭᕗᑦ ᐱᕐᕋᖅᑕᐅᖃᑦᑕᓚᐅᖅᑐᖅ
“ᐸᖅᑭᔨᑦᑎᓐᓄᑦ/ᐊᓈᓇᓐᖑᐊᑦᑎᓐᓄᑦ,” ᑭᓯᐊᓂᓕ…. ᑭᖑᑎᓂᑦᓯᐊᖓᒍᑦ,

ᐃᕿᐊᓱᓕᕐᓂᕋᒥᖃᐃ, ᐊᒻᒪ ᓄᖃᖅᓯᖅᐹᖑᓂᓐᓄᑦ, ᓄᔭᕗᑦ ᑭᔾᔭᖅᑕᐅᓚᐅᖅᓯᒪᔪᑦ
ᐊᖑᑎᑎᑐᑦ ᓇᐃᑎᒋᓕᖅᓱᑎᒃ. ᐊᐅᓚᔨᕗᖓ ᕿᐊᓪᓗᖓ ᐅᖃᐅᑎᒐᓱᐊᖅᑕᕋᓂ
ᓇᔭᒃᑲᓂᒃ ᑭᔾᔭᐃᔪᖅ, “ᐊᖓᔪᖅᑳᑦᑎᓐᓄᑦ ᓄᕙᕗᑦ ᑕᑭᔫᖃᑦᑕᖁᔭᐅᔪᑦ ᐊᕐᓇᐅᒐᑦᑕ”
ᑕᐃᒪᐃᓕᐅᕋᓗᐊᖅᑎᓪᓗᖓ, ᑭᔾᔭᐃᖏᓐᓇᓚᐅᖅᑐᖅ.”

y1f kKxi wo8ix3F4. Wy dx5 WctQ9lQ5 iFx6~5 wo8ix3F1u5, srx4~6 !(@(.
G¬y, gr,glxM4, x1i{, sly, uo, xbo8, wuo, uxo x7ml mwSH. y1f kKxi, kN5yx6. 

Shingle Point IrS. Bessie Quirt with group of girls from the school, Fall 1929. (Lucy, Toki,
Dlorac, Agnes, ruth, millie, madeline, Emily, mary and mabel). Shingle Point, nWT.  
ThE gEnErAL SynoD ArChIVES / AngLICAn ChurCh oF CAnADA / P9314-470
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“When we did go back to live with our parents, we were not

the same anymore. We became so preoccupied in trying to

stay clean, have nice clothes and eating white man food.

Our hearts were now with the white man, and ashamed of our

parents. I couldn’t listen to my parents anymore. Didn’t want to

hear their wisdom anymore. My father would often say “What

did they do to our Children? They just don’t want to listen to us

anymore.” Our new parents now were the from the school system.

And you can imagine how that impacted our family dynamics....”

“ᐊᖓᔪᖅᑳᑦᑎᓐᓄᑦ ᐅᑎᕋᑦᑕ ᑕᐃᑲᓃᓕᕐᖢᑕ, ᐊᔾᔨᒋᔪᓐᓃᓚᐅᖅᓯᒪᔭᖓ. ᐱᓕᕆᐊ -
ᖃᖅᑐᒻᒪᕆᐅᓕᓚᐅᖅᓯᒪᔪᒍᑦ ᓴᓗᒪᓇᓱᐊᕐᓂᕐᒥᒃ, ᐊᓐᓄᕌᖃᕋᓱᐊᕐᓂᕐᒥᒡᓗ ᐱᐅᔪᓂᒃ
ᐊᒻᒪᓗ ᖃᓪᓗᓈᑦ ᓂᕿᖏᓐᓂᒃ ᓂᕆᓇᓱᐊᕐᓂᕐᒥᒃ.  ᐅᒻᒪᑎᕗᑦ ᖃᓪᓗᓈᖑᓕᕐᖢᑎᒃ,

ᐊᒻᒪ ᑲᓐᖑᓱᑎᒋᓕᕐᖢᑎᒍ ᐊᖓᔪᖅᑳᕗᑦ.  ᓈᓚᒍᓐᓃᓚᐅᖅᓯᒪᔭᒃᑲ ᑕᐃᔅᓱᒪᓂ.  ᓯᓚᑐᓂᖏᑦ
ᑐᓵᔪᓐᓃᕐᖢᒋᑦ. ᐊᑖᑕᒐ ᐃᒪᓐᓇ ᐅᖃᒐᔪᒃᐸᓚᐅᖅᓯᒪᔪᖅ “ᖃᓄᐃᓕᔭᐅᔪᕕᓂᐅᓄᑯᐊ
ᕿᑐᕐᖓᕗᑦ? ᐅᕙᑦᑎᓐᓂᒃ ᓈᓚᒍᓐᓃᕐᒪᑕ.” ᐊᖓᔪᖅᑳᖃᖔᓕᓚᐅᖅᓯᒪᒐᑦᑕ ᐃᓕᓐᓂᐊᕐᕕᖕᒥᒃ.
ᑕᐅᑐᓐᖑᐊᕈᓐᓇᖅᐱᑦ ᖃᓄᖅ ᐊᒃᑐᐃᓂᖃᖅᓯᒪᑎᒋᖕᒪᖔᑦ ᑕᒪᓐᓇ ᐃᓚᒌᖕᓂᑦᑎᓐᓂᒃ....”

ªwo8ix6t5 iFx6~5º syv5b6t5tJ6 y[/zi rn4ymJk5. 

[School girls] The [S.S.] Distributor at the dock. 
FLEmIng / nWT ArChIVES / n-1979-050: 0093

ᐅᓪᓗᒥᐅᓕᖅᑐᖅ, ᒪᒥᓴᕐᓂᒃᑯᑦ ᐋᖅᑭᖃᑎᒌᖕᓂᒃᑯᑦ, ᐃᓄᐃᑦ ᐃᓚᒌᑦ ᓄᓇᖅᑲᑎᒌᓪᓗ
ᐃᖅᑲᓇᐃᔭᖅᐸᓪᓕᐊᓕᖅᑐᑦ ᐅᑎᖅᑎᑦᑎᓇᓱᐊᕐᓂᕐᒥᒃ ᐃᓕᖅᑯᓯᖕᒥᖕᓂᒃ ᐊᒻᒪ
ᐱᖅᑯᓯᑐᖃᖏᓐᓂᒃ ᐊᓐᓂᕆᔭᐅᔪᓂᒃ.

Today, through healing and reconciliation, Inuit
families and communities are working towards 
reclaiming cultural values and traditions.

ᖃᐅᔨᒪᓂᐊᖅᐳᓯ: ᐅᑯᐊ ᑎᑎᕋᖅᓯᒪᔪᑦ ᐃᓕᖕᓄᑦ ᐊᒃᓱᕈᕐᓇᓗᐊᖅᐸᑕ ᐊᒻᒪᓗ
ᐅᖃᖃᑎᖃᕈᒪᓐᓂᕈᕕᑦ, ᑐᓴᖅᑎᓪᓗᒋᑦ ᑲᓇᑕᒥ ᐋᓐᓂᐊᖃᕐᓇᖏᑦᑐᓕᕆᔨᒃᑯᓐᓄᑦ
ᐊᓪᓚᓄᑦ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖅᐸᓚᐅᖅᓯᒪᔪᓄᑦ ᐃᑲᔪᖅᑎᐅᔪᑦ ᐅᖄᓚᕕ ᐅᔪᓐ -
ᓇᖅᑐᑦ ᐃᑲᕐᕋᑦ 24 ᒪᑐᐃᖔᖃᑦᑕᖅᑐᑦ, ᐱᓇᓱᐊᕈᓯᓕᒫᖅ ᐅᕗᖓ ᐅᖄᓚᔪᓐᓇᖅᐳᑎᑦ

Note: If the material in this book is difficult for you and
you need someone to talk to, please contact health Canada’s

Indian residential Schools resolution health Support 
Program’s crisis line 24 hours a day, seven days a week at 

1-866-925-4419



Generations
ᑭᖑᕚᕇᑦ
ᐅᑯᐊ ᐅᖃᓕᒫᒐᐃᑦ ᐅᓂᒃᑳᓂᑦ ᐱᔭᐅᓯᒪᔪᑦ ᐱᖓᓱᓂᑦ ᑕᐃᒎᓯᕐᓂᑦ: ᑭᖑᕚᕇᑦ, ᐃᑲᔪᕐᓂᖅ ᐊᒻᒪ ᓯᕗᓂᒃᓴᖅ.  ᑖᒃᑯᐊ ᐅᓂᒃᑳᕆᔭᐅᔪᑦ ᑭᖑᕚᕇᓂᑦ,
ᐱᓗᐊᖅᑐᒥᒃ, ᓇᓗᓇᐃᖅᓯᓯᒪᕗᑦ ᐊᒃᑐᐃᓯᒪᓂᖓᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒦᑉᐸᓚᐅᖅᑐᑦ ᕿᑐᕐᖓᕆᔭᖏᓐᓄᑦ ᐊᒻᒪ ᐃᓄᖕᓂᒃ ᐃᓚᒌᓂᒃ.
This book shares the stories from contributors in three themes: Generations, Helping, and Future. 
The stories shared in Generations, in particular, illustrate the intergenerational impact Residential Schools
have had on Inuit families. 
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ᓕᓐᑕ ᐋᓯᓇᐅ ᐸᐸᑦᓯ  
ᐋᑐᐊ, ᐋᓐᑎᐅᕆᐅ

Linda 
Arsenault-
Papatsie

ottawa, ontario

ᓕᓐᑕ ᓴᓇᓚᐅᖅᑐᖅ ᐃᓚᒌᓐᖑᐊᓂᒃ ᕿᑐᕐᖓᐅᔭᓂᒃ, ᐊᓈᓇᓐᖑᐊᒥᒃ,
ᐊᑖᑕᓐᖑᐊᒥᒃ, ᐸᓂᖃᓐᖑᐊᕐᖢᑎᒃ ᐊᒻᒪᓗ ᐃᕐᓂᖃᓐᖑᐊᕐᖢᑎᒃ.  ᖁᓕᒃᑕ -
ᐅᔭᒃᓴᒥᑦ ᓴᓇᓯᒪᔪᑦ ᐊᒻᒪᓗ ᖃᓪᓗᓈᖅᑕᒥᑦ, ᓄᐃᓚᖃᕐᖢᑎᒃ ᐊᒥᕐᒥᒃ,
ᓄᓇᕋᓐᖑᐊᒥᒃ ᑕᖅᓴᓕᐅᖅᓯᒪᓪᓗᑎᒃ ᓄᕕᖅᓵᒃᓴᒥᒃ ᐊᑐᕐᖢᑎᒃ. ᓕᓐᑕ
ᕿᑐᓐᖓᐅᔭᓕᐅᕈᒪᓕᓚᐅᖅᑐᖅ ᐃᓚᒌᓐᖑᐊᓂᒃ ᐊᒃᑐᖅᑕᐅᓯᒪᔪᓂᒃ ᓱᕈᓯᒃ -
ᑯᕕᖕᒧᑦ ᐃᓕᓐᓂᐊᕆᐊᕐᓂᕐᒧᑦ. ᐃᓄᐃᑦ ᐃᓚᒌᑦ ᖃᓂᒌᒃᑑᑎᐅᕙᖕᒪᑕ ᐊᒻᒪ
ᓕᓐᑕᐅᑉ ᑕᒪᓐᓇ ᑕᑯᒃᓴᐅᑎᑦᑐᓚᓚᐅᖅᑕᖓ ᐃᓚᒌᓐᖑᐊᓂ ᕿᑐᕐᖓᐅᔭᓂ.
ᑖᒃᑯᐊ ᕿᑐᕐᖓᐅᔭᑦ ᑕᑯᒃᓴᐅᑎᑦᓯᕗᑦ ᐃᓚᒌᑦ ᒪᒥᓴᕈᓐᓇᕐᓂᖏᓐᓂᒃ ᐊᒻᒪ
ᐱᐅᔪᒥᒃ ᓴᖅᑭᑦᑐᖃᕈᓐᓇᕐᓂᖓᓂᒃ. ᑐᑭᖃᕐᒥᔪᑦ ᑖᒃᑯᐊ ᓕᓐᑕᒧᑦ
ᕿᑐᕐᖓᐅᔭᑦ ᐃᓚᒋᔭᖏᓐᓄᑦ ᑐᓂᔭᐅᖃᑦᑕᕈᓐᓇᕐᓗᑎᒃ. “ᑕᐃᒪᐃᓕᐅᕈ -
ᑕᐅᒃᐸᑕ” ᐊᒃᓱᐊᓗᒃ ᐅᕙᓐᓄᑦ ᑐᑭᖃᑦᑎᐊᕋᔭᖅᑐᖅ” ᑕᐃᒪᓐᓇ ᐅᖃᓚ -
ᐅᖅᑐᖅ ᓕᓐᑕ. ᓴᖅᑭᑦᑎᓚᐅᖅᑐᖅ ᒥᖅᓱᕈᓐᓇᕐᓂᕆᔭᖓᓂᒃ ᓕᓐᑕᐅᑉ
ᐊᕐᕌᒍᒐᔭᖕᓄᑦ ᐅᓄᖅᑐᓄᑦ ᓱᖁᑎᒋᓐᓂᓐᖏᑕᖓᓂᒃ ᐊᔪᖏᓐᓂᖅᑎᓪᓗᒍ
ᐳᐃᒍᖅᑕᕕᓂᖓ. ᑕᒪᑐᒧᖓ ᐱᓕᕆᓂᐅᔪᖅ ᐊᒃᓱᐊᓗᒃ ᓕᓐᑕᐅᑉ ᐅᐱᒋᔭᖓ.
ᐅᓂᒃᑳᖅᓯᒪᔪᖅ ᖁᔭᓕᑦᑎᐊᕐᓂᖓᓂᒃ ᐃᓚᒋᔭᐅᔪᓐᓇᕐᓂᖓᓂᒃ ᑕᒪᑐᒧᖓ
ᐱᓕᕆᐊᑦᑎᐊᕙᖕᓗᖕᒧᑦ.  ᐱᔭᕇᖅᓯᓪᓗᓂ ᓕᓐᑕᒧᑦ ᑐᑭᖃᖅᑐᖅ ᐊᒡᒐᖕᒧᑦ
ᓴᓇᐅᒐᕐᓂᒃ ᓴᓇᔪᓐᓇᕐᓂᖓᓂᒃ ᐃᒻᒥᓂᕿᓗᓂ ᐊᒃᓱᐊᓗᒃ ᐅᐱᒋᔭᖓ
ᐱᔭᕇᖅᓯᔪᓐᓇᕐᒪᑦ ᓇᓗᓇᐃᖅᓯᔪᖅ ᐊᔪᖏᓐᓂᕆᔭᖓᓂᒃ ᖁᔭᓕᑦᑎᐊᖅᑐᖅ
ᖃᐅᔨᒪᓪᓗᓂ ᑕᒪᑐᒧᖓ ᐱᓕᕆᐊᒧᑦ ᐱᔾᔪᑎᒋᔭᐅᔪᒥᒃ.

Linda created a family of Inuit dolls including a mother,

a father, a daughter and son. They are made of duffel,

cotton, fur trimming, a floral pattern material and

yarn. Linda decided to make these dolls to represent

families that were affected by the Residential Schools.

Inuit families are generally close and united and Linda

wanted to portray this in the family of dolls. These

dolls show that a family can heal or come together

and have a positive outcome. This also means Linda

can pass these dolls on to future family members as

an heirloom. “Doing this project means a lot to me”

Linda said. It brought out the seamstress in Linda

that she had neglected over the years, and polished

the talent that she forgot she had. This project gives

Linda great pride. She shared that she is grateful to

be a part of this amazing project. To be finished means

that Linda can prove that she’s still able to do arts and

craft independently with a sense of achievement,

gratitude and excitement knowing the purpose of

this project.
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ᓯᐴᓚ ᓴᓇᖃᑎᖃᖅᑐᖅ ᐸᓂᖕᒥᓂᒃ, ᓯᐊᔭ ᐳᕌᒃᑐᒥᒃ ᑖᔅᓱᒥᖓ ᐱᓕᕆᐊᖃᖅᑎᓪᓗᒋᑦ.
“ᐳᐊᓗᓕᐅᕐᓂᐊᖅᑐᒍᑦ ᕿᓯᐅᔮᖕᓂᒃ ᐊᒻᒪ ᑲᒥᓪᓛᕈᑏᖕᓂᒃ ᓴᐸᖓᖃᐅᕐᓗᒋᑦ” ᑕᐃᒪᓐᓇ ᐅᖃᓚ -
ᐅᖅᑐᖅ ᓯᐴᓚ. ᓯᐴᓚ ᓱᕈᓯᐅᑎᓪᓗᒍ, ᒥᖅᓱᕐᓂᕐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᖏᑦᑐᖅ ᐊᓈᓇᖓᓂᑦ.
ᓯᐴᓚ ᕿᒪᐃᓚᐅᕐᒪᑦ ᐅᑭᐅᖃᕐᖢᓂ 15−ᓂᒃ ᐃᓕᓐᓂᐊᕆᐊᕐᖢᓂ ᐃᖃᓗᖕᓄᑦ. “ᐊᕐᕌᒍᐃ ᑖᒃᑯᐊ
ᐃᓗᐊᓂ ᐅᖓᓕᖅᓴᓗᖓᓗ ᐃᓕᓐᓂᐊᕋᔭᓚᐅᕋᓗᐊᕋᒪ ᐊᓈᓇᓐᓂᑦ ᒥᖅᓱᕐᓂᕐᒥᒃ, ᓯᓚᑐᓂᖓᓂᒃ
ᐊᒻᒪᓗ ᐱᓕᕆᔪᓐᓇᕐᓂᖓᓂᒃ” ᑕᐃᒪᓇ ᐅᖃᓚᐅᖅᑐᖅ ᓯᐴᓚ ᑕᑯᑎᑦᓯᓪᓗᓂ ᒥᖅᓱᕆᐅᖅᑕᒥᓂᒃ
ᐸᓂᓂ ᓯᐊᔭ ᐱᖃᑎᒋᓪᓗᒍ. ᓯᐴᓚ ᐅᓂᒃᑳᕈᓐᓇᕐᓂᐊᖅᑐᖅ ᐸᓂᖕᒥᓄᑦ ᒥᖅᓱᕐᓂᖏᓐᓂ.

Sipporah worked with her daughter, Sarah Proctor on this project.

“We will be making leather mittens and moccasins with beading 

details” said Sipporah. During Sipporah’s younger years, she was not

able to learn sewing skills from her mother. Sipporah left home from

the age of 15 to go to high school in Iqaluit. “Those years would have

been the ideal years of bonding and learning from my mother’s skills,

wisdom and talents” said Sipporah. Sipporah took this opportunity to

share her newly acquired sewing skills with her daughter Sarah. It will

also give Sipporah an opportunity to tell her stories to her daughter.

“Those years would have been
the ideal years of bonding and

learning from my mother’s 
skills, wisdom and talents” 

“ᐊᕐᕌᒍᐃ ᑖᒃᑯᐊ ᐃᓗᐊᓂ ᐅᖓᓕᖅᓴᓗᖓᓗ
ᐃᓕᓐᓂᐊᕋᔭᓚᐅᕋᓗᐊᕋᒪ ᐊᓈᓇᓐᓂᑦ
ᒥᖅᓱᕐᓂᕐᒥᒃ,  ᓯᓚᑐᓂᖓᓂᒃ ᐊᒻᒪᓗ

ᐱᓕᕆᔪᓐᓇᕐᓂᖓᓂᒃ”

ᓯᐴᓚ ᐃᓄᐊᕋᖅ
ᐊᒻᒪ ᓯᐊᔭ ᐳᕌᒃᑐ  
ᐋᑐᐊ, ᐋᓐᑎᐅᕆᐅᓪ

Sipporah
Enuaraq and
Sarah Proctor
ottawa, ontario
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ᓱᓴᓇ ᓯᖒᕆᖅ    
ᐋᑐᐊ, ᐋᓐᑎᐅᕆᐅᓪ

Susanna 
Singuuriq

ottawa, ontario

“We made a tent. We talked about tent times on the land,

Inuit resilience and makimaniq (being able to stand up), 

innovation, hardship and self-reliance. It represents a sim-

pler time to the group. It represents time on the land in the

spring and summer when it is really bright.” For Singuuriq

who is 87 it represents a little bit of home on the land, but

in the south. She is excited to sew in it and spend time 

together this spring and summer with friends and family.

She also had had a dream that told her she would have a

small tent and because of the tent she would always find a

way to be happy again (after losing a loved one). For Janet

(who helped make the tent), “It represents the statement

that while Residential School was harsh and broke family

connections, the land and tenting after Residential School

in the summer always meant reconnecting with the land

that provides, and of Inuit educational systems still being

intact and supportive of our well-being. Being in the tent

40+ years later in a strange land is not so strange.”

For those that participated in erecting it, they said they were

really happy to be a part of it and have the honor of learning

from Singuuriq about how she lived when she was their age.

Singuuriq said “It feels good to be finished, but it's only the

beginning. In fact making it was hard and a lot of work and

logistical struggles and sacrifices — but we had the vision

to do it and sharing it was really wonderful.”

“ᑐᐱᓕᐅᓚᐅᖅᑐᒍᑦ. ᐅᓂᒃᑳᕐᖢᑕ ᓄᓇᒥ ᐃᓅᓯᕆᕙᓚᐅᖅᑕᑦᑎᓐᓂᒃ,  ᐃᓄᐃᓪᓗ
ᓴᐱᓕᕈᓐᓇᖏᓐᓂᖏᓐᓂᒃ ᐊᒻᒪ ᒪᑭᒪᓂᕐᒥᒃ, ᐃᓱᒪᒐᔪᖕᓂᖏᓐᓂᒃ, ᐊᒃᓱᕈᓚᐅᕐᓂᖏᓐᓂᒃ
ᐊᒻᒪ ᐃᒻᒥᓂᒃ ᐸᖅᑭᔪᓐᓇᕐᓂᖏᓐᓂᒃ. ᐅᓂᒃᑳᖅᑐᖅ ᑕᐃᑦᓱᒪᓂ ᑲᑎᓐᖓᐅᕐᓂᖅᓴᐅᓚ -
ᐅᕐᓂᖏᓐᓂᒃ. ᓄᓇᒥ ᐊᐅᓪᓚᖅᓯᒪᓪᓗᑎᒃ ᐅᐱᕐᖔᒃᑯᑦ ᐊᐅᔭᒃᑯᓪᓗ ᖃᐅᒪᐃᓐᓇᖃᑦᑕ -
ᓕᖅᑎᓪᓗᒍ.” ᓯᖒᕆᕐᒧᑦ 87ᓂᒃ ᐅᑭᐅᖃᓕᖅᑐᖅ ᑐᐱᖅ ᑖᓐᓇ ᐊᖏᕐᕋᖓᓂᒃ
ᐊᔾᔨᓯᓯᕗᖅ ᐊᐅᓪᓚᖅᓯᒪᑎᓪᓗᒍ ᓄᓇᒥ, ᑭᓯᐊᓂᓕ ᖃᓪᓗᓈᑦ ᓄᓇᖓᓃᓪᖢᓂ.
ᖁᕕᐊᓱᒃᑐᖅ ᒥᖅᓱᕆᐊᒃᓴᖅ ᑐᐱᐅᑉ ᐃᓗᐊᓂ ᐱᖃᑎᖃᐅᕐᖢᓂ ᐅᐱᕐᖔᒃᑯᑦ ᐊᐅᔭᒃᑯᑦ
ᐱᖃᓐᓇᕆᔭᒥᓂᒃ ᐃᓚᒥᓂᒡᓗ. ᓯᓐᓇᒃᑐᓚᐅᖅᓯᒪᖕᒥᔪᖅ ᐅᖃᐅᑎᔭᐅᓪᓗᓂ ᒥᑭᑦᑐᒥᒃ
ᑐᐱᖃᕐᓂᐊᕐᓂᖓᓂᒃ ᐊᒻᒪ ᑐᐱᖃᕐᓂᖓᓄᑦ ᖁᕕᐊᓱᖕᓂᖃᐃᓐᓇᐅᔭᕐᓂᐊᖅᑐᖅ
(ᓇᒡᓕᒋᔭᖓ ᐃᓅᔪᓐᓃᓚᐅᖅᑎᓪᓗᒍ).  ᔮᓇᑦᒧᑦ (ᐃᑲᔪᖅᑐᖅ ᑐᐱᓕᐅᖃᑕᐅᓪᓗᓂ),
“ᑭᒡᒐᖅᑐᐃᔪᖅ ᐅᖃᐅᑕᐅᓯᒪᓂᖓᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᕐᓂᖅ ᐊᒃᓱᕈᕐᓇ -
ᓚᐅᕐᒪᑦ ᐃᓚᒌᓂᒡᓗ ᓯᖁᒥᑦᑎᓪᓗᓂ ᐊᕕᒃᑐᐃᓪᓗᓂ, ᓄᓇᒦᓪᖢᓂ ᑐᐱᖅᓯᒪᓪᓗᓂ
ᐃᓕᓐᓂᐊᕇᖅᓯᒪᓕᖅᑎᓪᓗᒋᑦ, ᐊᒻᒪᓗ ᐃᓄᐃᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᓯᖏᑦ ᓱᓕ
ᓱᕐᕋᖏᑦᑐᑦ ᐊᒻᒪ ᐃᑲᔪᖅᑐᖅᑕᐅᔪᑦ ᖃᓄᐃᖏᑦᑎᐊᖁᓪᓗᑕ.  ᑐᐱᕐᒥᐅᑕᐅᕙᓚᐅᕐᖢᓂ
ᐊᕐᕌᒍᑦ 40 ᐅᖓᑖᓄᑦ ᑐᐱᖅᓯᒪᓪᓗᓂ ᐋᓐᓚᐅᖏᑦᑐᖅ.”

ᐃᓚᐅᓚᐅᖅᑐᑦ ᑐᐱᖅᑎᓪᓗᒋᑦ, ᐅᖃᓚᐅᖅᑐᑦ ᖁᕕᐊᓱᓪᓚᕆᓚᐅᕐᓂᖏᓐᓂᒃ ᐊᒻᒪᓗ
ᐅᐱᒍᓱᓚᐅᕐᓂᖏᓐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᓐᓂᒃ ᓯᖒᕆᕐᒧᑦ ᖃᓄᖅ ᐃᓅᕙᓚ -
ᐅᖅᓯᒪᖕᒪᖔᑦ ᑕᐃᒪᓐᓇ ᐅᑭᐅᖃᖅᑎᓪᓗᒍ.  ᓯᖒᕆᖅ ᐅᖃᓚᐅᖅᑐᖅ “ᐃᓗᐊᖅᑐᖅ
ᐃᒃᐱᖕᓂᐊᓂᖓ ᐱᔭᕇᕆᐊᒃᓴᖅ, ᑭᓯᐊᓂᓕ ᐱᒋᐊᕐᓂᑐᐃᓐᓇᖓ. ᓴᓇᓪᓗᒍ ᐊᒃᓱᕈᕐᓇ -
ᓚᐅᖅᑑᒐᓗᐊᖅ ᐊᒻᒪ ᐱᔭᕆᐊᑐᓪᓗᓂ ᐊᒻᒪ ᐸᕐᓇᒋᐊᑐᓪᓗᓂ ᐱᓕᕆᐊᕆᓗᒍ
ᑭᓯᐊᓂᓕ ᑕᐅᑐᓐᖑᐊᖅᑕᖃᓚᐅᕋᑦᑕ ᐱᓕᕆᔪᒪᓪᓗᑎᒍ ᑲᑐᔾᔨᓪᓗᑕ ᖁᕕᐊᓇᑦ -
ᑎᐊᖅᑐᖅ.”
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ᔪᓚᐃ ᐸᐸᑦᓯ
ᐋᑐᐊ, ᐋᓐᑎᐅᕆᐅᓪ

July Papatsie
ottawa, ontario

ᓴᓇᓐᖑᐊᖅᑕᕋ ᑕᐃᔭᐅᔪᖅ “ᐊᓈᓇᐅᑉ ᐊᒃᑐᐃᓂᖓ ᐅᖓᓇᕐᓂᖓᑕ” ᓴᓇᓯᒪᔪᖅ ᐅᔭᕋᖕᒥᒃ marble
ᐊᒻᒪᓗ granite. ᐊᓈᓇᓐᖑᐊᖅ ᐊᒻᒪᓗ ᕿᑐᕐᖓᓐᖑᐊᖓ. ᑖᓐᓇ ᑮᓇᑉᐸᒃ ᑭᒡᒐᖅᑐᐃᔪᖅ
ᐃᓘᓐᓇᖏᓐᓂᒃ ᐊᓈᓇᐅᔪᓂᒃ ᐊᖅᓵᖅᑕᐅᓂᑯᓂᒃ ᕿᑐᕐᖓᖏᓐᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᐃᓕᓐᓂᐊᕆᐊᕐ -
ᓂᐊᕐᒪᑕ. ᐊᖅᓵᖅᓯᓪᓗᑎᒃ ᓇᒡᓕᖕᓂᖓᓂᒃ ᐅᖓᓇᕐᓂᖓᓂᒡᓗ ᐊᓈᓇᐅᑉ ᐱᓯᒪᔭᐅᔪᑦ ᓱᕈᓯᕐᒧᑦ.
ᓴᓇᓐᖑᐊᖅᑐᖅ ᑕᐃᒪᓐᓇ ᐊᓯᐅᔨᓂᑰᖕᒪᑦ ᐊᐅᓪᓚᕋᒥ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᐃᓕᓐᓂᐊᕆᐊᕐᖢᓂ.  ᐅᑎᕋᒥ
ᓄᓇᓕᖕᓄᑦ, ᐊᒃᓱᕈᕐᓇᖅᑐᒃᑰᓕᓚᐅᖅᑐᖅ ᐊᒻᒪᓗ ᓇᕐᕈᒋᔭᐅᓪᓗᓂ. ᓇᒡᓕᖕᓂᖅ ᐅᖓᔭᐅᓂᕐᓗ
ᐱᒋᓚᐅᖅᑕᖓ ᐊᓈᓇᖓᓂᑦ ᐱᑕᖃᕈᓐᓃᕐᖢᓂ. ᐊᓈᓇᒥᓂᑦ ᐅᖓᓯᒃᓯᓐᓂᕋᒥ ᐃᓅᓯᕐᒥ ᐊᕐᕌᒍᓄᑦ
ᖁᓕᓄᑦ ᐅᑎᕋᓱᓚᐅᖅᑐᖅ ᐅᖓᓂᕆᔭᖓ. ᐊᑐᖅᓯᒪᔭᖓ ᐃᓅᓯᕐᒥ ᓴᓇᓐᖑᐊᖅᓯᒪᓪᓗᓂᐅᒃ.

The carving is called The Mother’s Touch of Warmth and is made from

marble and granite. It represents a mother and child. The mask represents

all the mothers whose children were taken away to Residential Schools.

It took away the love and warmth that the mother held for the child.

The artist experienced the loss when he left to go to Residential

School. When he returned to his community, he then faced hardship

and racism. He no longer had the love and warmth that he once had

with his mother. He had grown distant with his mother and it took

about 10 years to re-bond. His own experience inspired him to make

the sculpture.

When he returned to his community,
he then faced hardship and racism. 

ᐅᑎᕋᒥ ᓄᓇᓕᖕᓄᑦ, ᐊᒃᓱᕈᕐᓇᖅᑐᒃᑰᓕᓚᐅᖅᑐᖅ
ᐊᒻᒪᓗ ᓇᕐᕈᒋᔭᐅᓪᓗᓂ.
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ᕿᑎᕐᒥᐅᑦ
ᐃᑦᑕᕐᓂᓴᓕᕆᓂᕐᒧᑦ

ᑲᑐᔾᔨᖃᑎᒌᑦ     
ᐃᖃᓗᒃᑑᑦᑎᐊᖅ, ᓄᓇᕗᑦ

Kitikmeot 
Heritage 
Society

Cambridge Bay, nunavut

ᑖᒃᑯᐊ ᐃᖅᑲᐅᒪᔾᔪᑕᐅᓂᐊᖅᑐᒥᒃ ᐊᑭᓐᓇᕐᒥ ᓂᕕᖓᓂᐊᖅᑐᒥᒃ ᓴᓇᐅᓚᐅᖅᑐᑦ
ᖁᓕᑦᑕᐅᔭᒃᓴᒥᒃ ᐊᑐᕐᖢᑎᒃ, ᒥᖅᓱᖅᓯᒪᓪᓗᒍ ᐃᕙᓗᒧᑦ ᑕᖅᓴᓕᐅᕈᑎᒧᑦ.  ᑖᒃᑯᐊ
ᐃᓐᓇᐃᑦ ᒪᒃᑯᒃᑐᓪᓗ ᓄᓇᕗᑦ ᓯᓚᑦᑐᓴᕐᕕᖓᓐᓂᓐᖔᖅᑐᑦ ᓴᓇᓚᐅᖅᑐᑦᖅ.  ᑲᑐᔾᔨ -
ᖃᑎᒌᖑᔪᑦ ᑲᑐᔾᔨᖃᑎᒌᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᑐᑦ ᐃᓚᐅᔪᑦ ᐅᖃᖃᑎᒌᒍᓐ ᓇᕐᓂᐊᕐᒪᑕ
ᐊᒃᑐᐃᓂᕆᓯᒪᔭᖓᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕐᓂᐅᓚᐅᖅᑐᑦ ᐊᒻᒪ ᐃᓐᓇᐅᔪᑦ
ᐃᓕᓐᓂᐊᖅᑎᑦᓯᖁᓪᓗᒋᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᓐᓂᒃ. ᑖᒃᑯᐊ ᐅᖃᐅᓯᖃᓚᐅᖅᑐᑦ ᖃᓄᖅ
ᐅᑭᐅᖃᑎᒌᖏᑦᑐᑦ ᐅᒻᒪᖅᑎᑦᓯᒃᑲᓐᓂᕈᓐᓇᕐᒪᖔᑕ ᐊᒻᒪ ᐊᓯᐅᔾᔭᐃᖅᑕᐅᓗᓂ ᑭᓱᓕᒫᓐ
ᐊᓯᐅᔨᔭᐅᓂᑯᑦ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᓕᖅᑎᓪᓗᒋᑦ. ᐃᓘᓐᓇᖏᑦ ᐃᓚᐅᔪᑦ
ᐊᒃᓱᐊᓗᒃ ᐱᔪᒪᓂᖃᓚᐅᖅᑐᑦ ᐊᒻᒪ ᐅᖃᐅᓯᖃᓚᐅᖅᑐᑦ ᐃᓕᓐᓂᐊᕈᒪᓂᕐᒥᖕᓂᒃ
ᐃᓕᖅᑯᓯᕐᒥᖕᓂᒃ, ᐱᖅᑯᓯᕐᓂᒃ, ᐊᒻᒪ ᐃᓄᐃᓐᓇᖅᑐᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ.

ᐊᑐᓂ ᐃᓚᐅᔪᑦ ᒥᖅᓱᓚᐅᖅᑐᑦ ᑕᖅᓯᖅᓱᐃᓪᓗᑎᒃ ᓄᓇᕋᓐᖑᐊᑉ ᐅᖃᐅᔭᓐᖑᐊᖓᓂᒃ.
ᐅᖃᐅᔭᐃᑦ 8ᓂᒃ ᓄᓇᕋᓐᖑᐊᖃᕐᖢᑎᒃ ᐊᕙᓗᓯᒪᓪᓗᑎᒃ ᓯᕿᓂᕐᒥᒃ.  ᓄᓇᕋᐃᑦ
ᑭᒡᒐᖅᑐᐃᔪᑦ ᐃᓘᓐᓇᖏᓐᓂᒃ ᐃᖅᑲᓇᐃᔭᖃᑎᒌᒃᑐᓂᒃ ᑲᑐᔾᔨᖃᑎᒌᒡᖢᑎᒃ ᒪᒥᓴᖅ -
ᑐᓂᒃ ᐊᒻᒪ ᐅᒻᒪᖅᑎᕆᔪᓂᒃ ᐊᓯᐅᔾᔭᐃᖅᑕᐅᓪᓗᑎᒃ ᐃᓕᖅᑯᓯᕆᔭᖏᑦ, ᐱᖅᑯᓯᖏᑦ,
ᐊᒻᒪᓗ ᐃᓄᐃᓐᓇᐃᑦ ᐅᖃᐅᓯᖏᑦ.  ᓯᕿᓂᖅ ᑭᒡᒐᖅᑐᐃᔪᖅ ᓂᕆᐅᖕᓂᕐᒥᒃ ᐊᒻᒪ
ᓇᒡᓕᖕᓂᕐᒥᒃ.  ᑲᑐᔾᔨᖃᑎᒌᖑᔪᑦ ᖁᕕᐊᓱᓚᐅᖅᑐᑦ ᓴᓇᖃᑎᒌᒋᐊᒃᓴᖅ ᐊᒻᒪ ᓄᑖᓂᒃ
ᐆᒃᑐᕋᕆᐊᒃᓴᖅ, ᓲᕐᓗ ᖁᓪᓕᕐᒥᒃ ᐃᑯᒻᒪᖕᓂᕐᒥᒃ ᐅᕝᕙᓘᓐᓃᑦ ᕿᓚᐅᔾᔭᕐᓂᕐᒥᒃ
ᓯᕗᓪᓕᖅᐹᑦᑎᐊᕐᒥ.  ᐅᐱᒍᓱᓚᐅᖅᑐᑦ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᖏᓐᓂᒃ ᐃᓐᓇᑐᕐᓄᑦ ᐊᒻᒪ
ᐅᓂᒃᑳᕐᕕᐅᓂᖏᓐᓂᒃ ᐱᒻᒪᕆᐅᔪᓂᒃ ᐊᑐᖅᑕᐅᓯᒪᔪᓂᒃ.
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The group made a commemorative wall hanging made out of wool duffel, felt, and embroidery

thread. The group was made up of elders and youth from Nunavut Arctic College. The group

was formed so that the participants could discuss the impacts of the Residential School system

and for the elders to pass on their traditional knowledge. The group discussed ways in which

people of all ages can revive and preserve everything that has been lost due to the Residential

School system. All of the participants were very inspired and spoke of their desire to immerse

themselves in their culture, traditions, and the Inuinnaqtun language.

Each participant embroidered a flower petal. The petals make up 8 flowers that encircle a sun.

The flowers represent all people working/joining together to heal and revive/preserve their

culture, traditions, and the Inuinnaqtun language. The sun represents hope and love. The

group was so happy to work together on such a positive initiative. The participants were 

incredibly brave, sharing their feelings and trying new things, such as lighting a qulliq or

drum dancing for the very first time. They felt so proud to be learning for their elders and to

have shared so many special moments together. 

The participants were incredibly brave, 
sharing their feelings and trying new 

things, such as lighting a qulliq or drum 
dancing for the very first time. 

ᑲᑐᔾᔨᖃᑎᒌᖑᔪᑦ ᖁᕕᐊᓱᓚᐅᖅᑐᑦ ᓴᓇᖃᑎᒌᒋᐊᒃᓴᖅ ᐊᒻᒪ
ᓄᑖᓂᒃ ᐆᒃᑐᕋᕆᐊᒃᓴᖅ, ᓲᕐᓗ ᖁᓪᓕᕐᒥᒃ ᐃᑯᒻᒪᖕᓂᕐᒥᒃ

ᐅᕝᕙᓘᓐᓃᑦ ᕿᓚᐅᔾᔭᕐᓂᕐᒥᒃ ᓯᕗᓪᓕᖅᐹᑦᑎᐊᕐᒥ.  
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ᐅᓗᒃᕼᐊᒃᑑᖅ, ᓄᓇᕗᑦ
Ulukhaqtuuq,

Nunavut

ᑲᑐᔾᔨᖃᑎᒌᖑᔪᑦ ᓴᓇᓚᐅᖅᑐᑦ ᐊᑭᓐᓇᕐᒥᐅᑕᒥᒃ 6ᖑᓪᓗᑎᒃ ᐊᒡᒍᖅᑐᖅᓯᒪᐅᖅᑐᑦ.
ᐊᑭᓐᓇᕐᒥᐅᑕᖅ ᖁᓕᒃᑕᐅᔭᒃᓴᔭᐅᓪᓗᓂ, ᐊᒡᓚᒃᓯᒪᓪᓗᑎᒃ ᐊᒻᒪ ᓇᑦᑎᐅᑉ ᕿᓯᖓᓂᒃ
ᓴᓇᓯᒪᓪᓗᓂ.  ᐊᑐᓂᓗ ᐊᒡᒍᖅᑐᖅᓯᒪᔪᑦ ᐅᓂᒃᑳᖅᓯᒪᔪᑦ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᐅᓂᒃᑳᓂᒃ
ᑭᓯᐊᓂᓕ ᐱᖓᓱᓪᓗᐊᑕᕐᓂᒃ ᑕᐃᒎᓯᖃᖅᑐᑦ ᐃᓕᖅᑯᓯᕐᒥᒃ, ᐊᖑᓇᓱᖕᓂᕐᒥᒃ, ᐊᒻᒪ
ᓄᓇᒥᒃ, ᐊᒻᒪᓗ ᐃᓚᒌᑦ ᑲᑎᓐᖓᓂᕆᔭᖏᓐᓂᒃ ᐊᒻᒪ ᐊᓐᓂᕆᔭᖏᓐᓂᒃ.  ᑲᑎᖃᑦᑕᕐ -
ᓂᖏᑦ ᐊᑯᓚᐃᑦᑐᒃᑯᑦ ᐊᕐᓇᐃᑦ ᐅᓂᒃᑳᕐᕕᖃᕈᓐᓇᓚᐅᖅᑐᑦ, ᐅᖃᖃᑎᒌᒡᓗᑎᒃ, ᓂᕆ -
ᖃᑎᒌᒡᖢᑎᒃ, ᐊᒻᒪ ᓴᓇᔭᐅᓪᓗᓂ ᐊᑭᓐᓇᕐᒥᐅᑕᖅ ᑕᑯᒃᓴᐅᔪᒃᓴᖅ.  ᑖᒃᑯᐊ ᑲᑎᓐᓂᐅᔪᑦ
ᐱᒻᒪᕆᐅᓚᐅᖅᑐᑦ ᐊᕐᓇᓄᑦ, ᒪᒥᓴᕐᓂᐅᓚᐅᕐᒪᑦ.

ᐱᒋᐊᖅᑕᐅᓚᐅᖅᑐᑦ ᓄᓇᓕᖕᓂ ᑯᕕᐊᓱᒡᕕᖕᒥ ᓂᕆᕕᒡᔪᐊᖅᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ
ᐊᑭᓐᓇᕐᒥᐅᑕᖅ ᑕᑯᒃᓴᐅᑎᑕᐅᔪᖅ ᓄᓇᓕᖕᓂ ᑯᐊᐳᕇᓴᐅᔪᑦ ᐱᓕᕆᕕᖓᓐᓂ.

The group made a wall hanging with 6 tiles. The wall-hanging

is made of felt, embroidery and seal skin. Each tile told a

different story but the main themes are of culture, hunting,

the land, and family connections and values. The frequent

gatherings gave the women an opportunity to share stories,

socialize, share food, and work on the quilt. These forms of

gatherings are very important for the women, as it is a form

of healing.

The launch took place at the community Christmas feast

and the quilt is displayed at the Community Corporation.

“ᑕᐃᔅᓱᒪᓂ ᐅᖄᓚᐅᑎᖃᓚᐅᖅᓯᒪᖏᓐᓇᑦᑕ ᓱᓕ ᓄᓇᑦᑎᓐᓂ ᐃᓄᑭᑦᑐᒥ ᐃᓚᒌᑎᒍᑦ ᑐᓴᐅᒪᖃᑎᒌᒍᓐᓇᓚᐅᖅᑐᒍᑦ ᑭᓯᐊᓂ ᑎᑎᖅᑲᑎᒍᑦ.  ᓇᔭᒐᓗ ᑎᑎᕋᖃᑦᑕᓚᐅᖅᑐᒍᒃ
ᖃᐅᑕᒫᓐ, ᐱᓗᐊᖅᑐᒥᒃ ᐅᓐᓄᒃᑯᑦ ᐃᓕᓐᓂᐊᒐᒃᓴᑦᑎᓐᓂᒃ ᐱᓕᕆᔭᕆᐊᖃᖅᑎᓪᓗᑕ ᐃᑲᕐᕋᒧᑦ ᐊᒻᒪᓗ ᐃᓛᓐᓂᒃᑯᑦ ᐃᔨᖅᓯᒪᓪᓗᑕ ᑎᑎᕋᖃᑦᑕᓚᐅᖅᑐᒍᑦ ᐃᓕᓐᓂᐊᕈ -
ᑎᑦᑎᓐᓂᒃ ᐱᓕᕆᓐᖏᖔᕐᖢᑕ.  ᐊᐅᓪᓚᖅᑎᑉᐸᓚᐅᖅᑕᕗᑦ ᑎᑎᖅᑲᑦ ᐊᒻᒪ ᐊᑯᓂᐊᓗᒃ ᐱᓇᓱᐊᕈᓯᕐᓄᑦ ᑎᑭᓐᓇᓱᐊᖅᐸᓚᐅᖅᑐᑦ.  ᑎᑎᖅᑲᕗᑦ ᐊᖏᕐᕋᒧᑦ ᑎᑭᑉᐸᓚᐅᖅᑐᑦ
ᒪᑐᐃᖅᑕᐅᓯᒪᓪᓗᑎᒃ, ᐊᒻᒪᓗ ᐃᓚᖏᑦ ᑎᑎᖅᑲᑦ ᓄᓇᑦᑎᓐᓄᑦ ᑎᑭᑉᐸᖕᓂᖏᑦᑐᑦ ᐃᓗᓕᖏᑦ ᖃᓄᐃᑦᑑᓂᖏᑦ ᒪᓕᒡᓗᒋᑦ.

ᐊᒃᓱᕈᕐᓇᖅᑐᖅ ᐅᖃᓕᒫᕆᐊᒃᓴᖅ ᑎᑎᖅᑲᑐᖃᕐᓂᖅ ᐊᕐᕌᒍᑦ ᐅᓄᖅᑐᐊᓗᐃᑦ ᐊᓂᒍᖅᓯᒪᓕᖅᑎᓪᓗᒋᑦ. ᐃᖅᑲᐅᒪᓇᖅᑐᖅ ᓄᒫᓇᕐᓂᕆᓚᐅᖅᑕᖓ ᐊᒻᒪ ᐃᓄᑑᓂᕆᓚᐅᖅᑕᕗᑦ
ᐊᒻᒪ ᐊᑐᕐᓂᕐᓗᒃᑕᐅᓂᕆᒪᐅᖅᑕᕗᑦ ᑭᓯᐊᓂᓕ ᑕᑯᓚᐅᕐᒥᔪᒍᑦ ᖃᓄᖅ ᐊᓐᓇᐅᒪᓐᓂᕐᒪᖔᑦᑕ ᑕᐃᒪᐃᓕᐅᖅᑕᐅᒐᓗᐊᖅᑎᓪᓗᑕ. ᓱᕈᓯᒃᑯᕕᖕᒦᓚᐅᖅᓯᒪᓂᕋ ᑕᐃᒪᓐᓇ
ᐅᑭᐅᖃᖅᑎᓪᓗᖓ ᐊᓯᔾᔨᖅᓯᓯᒪᕗᖅ ᐃᓅᓯᑦᑎᓐᓂᒃ ᐃᓱᖃᖏᑦᑐᒧᑦ ᐊᔾᔨᒌᖏᑦᑐᑎᒍᑦ ᐊᒻᒪ ᑕᐃᒪᐃᖁᓐᖏᑕᕋᓗᐊᕋ. ᑭᓯᐊᓂᓕ ᒪᒥᓴᕆᐊᖃᕐᓂᓐᓄᑦ ᐊᒻᒪᓗ ᒪᒥᓴᖃᑦ -
ᑕᕐᓂᓐᓄᑦ ᓇᒡᓕᖕᓂᖃᕐᓂᖅᓴᐅᓕᖅᑐᖓ ᓄᓇᕐᔪᐊᑦᑎᓐᓂ.  ᐊᒻᒪᓗ ᐅᒃᐱᕆᔭᓐᓂᒃ ᓴᐳᒻᒥᒡᖠᕈᓐᓇᕐᓂᖅᓴᐅᓕᕐᖢᖓ.  ᐱᐅᓚᐅᖅᑐᖅ ᑎᑎᖅᑲᕕᓂᕐᓂᒃ ᐱᓕᕆᐊᖃᕆᐊᒃᓴᖅ
ᐊᒃᓱᕈᕐᓇᓚᐅᕋᓗᐊᖅᑎᓪᓗᒍ ᑕᐃᔅᓱᒪᓂ ᐱᓂᕐᓗᒃᑕᐅᓯᒪᒐᑦᑕ ᐊᒻᒪ ᐅᓪᓗᒥᐅᓕᖅᑐᖅ ᐊᑐᕐᓗᑎᒍ ᐱᓕᕐᓗᒃᑕᐅᓂᖅᐳᑦ ᐅᓂᒃᑳᕈᓐᓇᖅᓯᒐᑦᑕ ᐊᓐᓇᐅᒪᓕᕋᑦᑕ.”

ᑭᓇᐅᓂᖓ
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᖏᑦᑐᖅ

Anonymous

Each tile told a different story but 
the main themes are of culture, 

hunting, the land, and family 
connections and values. 

ᐊᑐᓂᓗ ᐊᒡᒍᖅᑐᖅᓯᒪᔪᑦ ᐅᓂᒃᑳᖅᓯᒪᔪᑦ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ 
ᐅᓂᒃᑳᓂᒃ ᑭᓯᐊᓂᓕ ᐱᖓᓱᓪᓗᐊᑕᕐᓂᒃ ᑕᐃᒎᓯᖃᖅᑐᑦ 
ᐃᓕᖅᑯᓯᕐᒥᒃ, ᐊᖑᓇᓱᖕᓂᕐᒥᒃ, ᐊᒻᒪ ᓄᓇᒥᒃ, ᐊᒻᒪᓗ ᐃᓚᒌᑦ
ᑲᑎᓐᖓᓂᕆᔭᖏᓐᓂᒃ ᐊᒻᒪ ᐊᓐᓂᕆᔭᖏᓐᓂᒃ.
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“We didn’t have any phones yet in our tiny community so the only way to communicate

with our families was to write letters. My sister and I wrote letters every day, especially 

during homework hour and sometimes we had to hide that we were writing letters 

instead of doing homework. We would send our letters and they took some weeks to 

arrive. Our letters arrived home opened sometimes and it seems, based on what we were

writing, that some letters never made it home. 

It was hard to read the letters again at first after so many years. We remembered the 

sadness and the isolation and the abuse but then we also saw how we survived it while

we were in the middle of it. Being in residential school at that age changed our lives forever

in so many ways and I really wish we didn’t go there. But because of all the healing work

I have had to do I am a more compassionate person in this world. I also am more likely

to stand up for something I believe in. It was good to work with the letters even though

it was hard because back then we were victims and today we can interact with our stories

as survivors instead.”

But because of all the healing work I have had 
to do I am a more compassionate person in 
this world. 

ᑭᓯᐊᓂᓕ ᒪᒥᓴᕆᐊᖃᕐᓂᓐᓄᑦ ᐊᒻᒪᓗ ᒪᒥᓴᖃᑦᑕᕐᓂᓐᓄᑦ
ᓇᒡᓕᖕᓂᖃᕐᓂᖅᓴᐅᓕᖅᑐᖓ ᓄᓇᕐᔪᐊᑦᑎᓐᓂ.



Helping
ᐃᑲᔪᕐᓂᖅ
ᒪᒥᓴᕐᓂᖅ ᐊᒃᓱᕈᕐᓇᖅᐳᖅ,ᓄ ᑭᓯᐊᓂᓕ ᓂᕆᐅᖕᓂᖃᖅᐳᒍᑦ ᐃᑲᔪᖃᑎᒌᖕᓂᒃᑯᑦ ᖁᕕᐊᓇᕐᒪᑦ. ᐱᐅᓂᖅᐹᖑᔪᖅ ᐃᓄᐃᑦ ᑲᑎᑉᐸᓪᓕᐊᓂᕆᔭᖏᑦ,
ᐅᓂᒃᑳᖏᑦ ᐅᒻᒪᑎᑦᑎᓐᓃᒻᒪᑕ, ᐃᓱᒪᒋᔭᑦᑎᓐᓂ ᐊᒡᔭᖅᐸᕗᑦ, ᐊᒻᒪ ᓴᓐᖏᓂᖅᑖᖅᐳᒍᑦ ᓴᓐᖏᓂᕐᒥᒃ ᑐᓂᓯᓂᒃᑯᑦ.

Healing can be hard, but we hope to make helping each other fun. The great thing about people coming
together, is that we share what’s been in our hearts, what we carry in our dreams, and gain strength by 
giving strength.

ᑐᓐᖓᓱᒡᕕᖓᑦ 
ᐃᓄᐃᑦ      

ᐋᑐᐊ, ᐋᓐᑎᐅᕆᐅᓪ

Tungasuvvingat
Inuit

ottawa, ontario
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ᐊᕐᓇᐃᑦ ᒪᒥᓴᕐᓂᕐᒧᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᐃᓱᒪᓕᐅᓚᐅᖅᑐᑦ ᓇᑦᑎᐅᑉ ᕿᓯᖓᓂᒃ ᐊᑭᓐᓇᕐᒥᐅᑕᓕᐅᕈᒪᓪᓗᑎᒃ.
ᐅᖃᐅᓯᖃᓚᐅᖅᑐᑦ ᐃᓗᓕᖃᕆᐊᖃᕐᓂᖓᓂᒃ ᐊᕐᓇᐅᑉ ᐅᓗᐊᓂᒃ ᐊᒻᒪᓗ  ᖁᓪᓕᕐᒥᒃ ᑕᑯᒃᓴᐅᑎᑦᑎᓂᐊᕐᒪᑦ ᖃᓄᖅ
ᐊᕐᓇᐃᑦ ᓱᓕ ᐊᑐᕐᒪᖔᑕ ᓴᓇᕐᕈᑎᓂᒃ ᐊᒻᒪ ᐅᖅᑰᔾᔪᑎᓂᒃ.  ᐊᕐᓇᐃᑦ ᐅᓪᓗᒥ ᓱᓕ ᐅᓗᒥᒃ ᐊᑐᖃᑦᑕᖅᑐᑦ ᓴᕕᖕᒥᒃ
ᐊᑐᕈᒪᖏᓐᓂᖅᓴᐅᓪᓗᑎᒃ. ᐱᒻᒪᕆᐅᔪᖅ ᓴᓇᕐᕈᑎ ᑖᓐᓇ ᓂᕿᓯᐅᑎ ᐊᒻᒪ ᓴᓗᒻᒪᖅᓴᐃᔾᔪᑎ ᐊᒥᕐᒧᑦ ᐊᕐᓇᓄᑦ
ᐊᑐᖅᑕᐅᕙᒃᑐᓄᑦ.

“ᖁᓪᓕᖅ ᐱᒻᒪᕆᐅᓪᓗᓂ ᓇᓗᓇᐃᒃᑯᑕᐅᕗᖅ ᐃᓄᓕᒫᓄᑦ. ᖁᓪᓕᖅᑕᖃᓚᐅᖏᑉᐸᑦ ᑕᒫᓃᒃᑲᔭᖏᑦᑐᒍᑦ, ᐱᒻᒪᕆ -
ᐅᖕᒪᑦ ᐅᖅᑰᔾᔪᑕᐅᓪᓗᓂ, ᓂᕿᓕᐅᕈᑕᐅᓪᓗᓂ, ᐸᓂᖅᓰᔾᔪᑕᐅᓪᓗᓂ ᐊᒻᒪ ᖃᐅᒪᔾᔪᑕᐅᓪᓗᓂ. ᐅᓪᓗᒥ ᐊᑐᖅᑕᐅ -
ᔪᓐᓃᖅᑑᒐᓗᐊᖅ ᓱᐴᔫᖃᓕᕐᒪᑕ. ᑭᓯᐊᓕ ᐊᑐᖅᑕᐅᕙᒃᑐᖅ ᒪᑐᐃᖅᓯᑎᓪᓗᒋᑦ ᐊᒻᒪᓗ ᒪᑐᓯᑎᓪᓗᒋᑦ ᑲᑎᒪᓂᐅᔪᓂᒃ.
ᖁᓪᓕᖅ ᕿᑎᐊᓃᕐᖢᓂ, ᐱᒻᒪᕆᐅᓂᖓᓂᒃ ᐃᓚᒌᓄᑦ.”

ᐊᕐᓇᐃᑦ ᐃᓚᖏᑦ ᒥᖅᓱᓚᐅᖅᓯᒪᖏᑦᑐᑦ ᓇᑦᑎᐅᑉ ᕿᓯᐊᓂᒃ, ᒥᖅᓱᕈᓐᓇᖅᓯᓚᐅᖅᑐᑦ ᑖᓐᓇ ᓴᓇᔭᐅᑎᓪᓗᒍ.
ᖁᕕᐊᓱᑦᑎᐊᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ ᐃᒻᒥᖕᓂᒃ ᐅᐱᒍᓱᒡᖢᑎᒃ ᒥᖅᓱᖃᑕᐅᓚᐅᕋᒥᒃ ᐱᐅᔪᒻᒪᕆᖕᒥᒃ ᐊᑭᓐᓇᕐᒥᐅᑕᒥᒃ.
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The Women’s Healing Circle decided to make a seal skin wall hanging. They discussed

that it should contain a woman’s ulu and qulliq to show how Inuit women still depend

on tools and heat. Women today still use ulus and prefer to use it instead of a blade or

knife. It is an important tool for food and for cleaning any fur that women use.

“The qulliq is an important symbol for all Inuit. If it wasn’t for the qulliq we would

not be here, for it was important for warmth, food, as a dryer and for light. Today it is

not being used because Coleman stoves or propane has taken its place. But today we

used it for opening and closing important gatherings. The qulliq is in the center, for it

was important to families.”

There were some women who had never sewn seal skin before, and had the opportunity

to as part of this project. They really enjoyed it and are proud of themselves for they

have accomplished sewing this beautiful wall hanging.

“The qulliq is an important symbol for all Inuit. 
If it wasn’t for the qulliq we would not be here, 
for it was important for warmth, food, as a dryer
and for light.” 

“ᖁᓪᓕᖅ ᐱᒻᒪᕆᐅᓪᓗᓂ ᓇᓗᓇᐃᒃᑯᑕᐅᕗᖅ ᐃᓄᓕᒫᓄᑦ.
ᖁᓪᓕᖅᑕᖃᓚᐅᖏᑉᐸᑦ ᑕᒫᓃᒃᑲᔭᖏᑦᑐᒍᑦ, ᐱᒻᒪᕆᐅᖕᒪᑦ
ᐅᖅᑰᔾᔪᑕᐅᓪᓗᓂ, ᓂᕿᓕᐅᕈᑕᐅᓪᓗᓂ, ᐸᓂᖅᓰᔾᔪᑕᐅᓪᓗᓂ 
ᐊᒻᒪ ᖃᐅᒪᔾᔪᑕᐅᓪᓗᓂ.”  
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ᐋᑐᐊ ᐃᓄᐃᑦ
ᓱᕈᓯᖏᑕ ᐅᐸᒐᖓ       

ᐋᑐᐊ, ᐋᓐᑎᐅᕆᐅᓪ

Ottawa Inuit 
Children’s Centre

ottawa, ontario

ᐋᑐᐊ ᐃᓄᐃᑦ ᓱᕈᓯᖏᑕ ᐅᐸᒐᖓ ᐱᔨᑦᓯᕐᕕᐅᕗᖅ ᐊᔾᔨᒌᖏᑦᑐᓄᑦ ᐃᓄᐃᑦ ᑎᒥᖁ -
ᑎᖏᑕ ᐱᔨᑦᓯᕈᑎᖃᖅᑐᖅ ᐃᓕᖅᑯᓯᕐᒥᒃ, ᐃᓕᓐᓂᐊᖅᑎᑦᓯᓂᕐᒥᒃ, ᐱᓐᖑᐊᕐᓂᒃᑯᑦ ᐊᒻᒪ
ᐃᓅᓯᒃᑯᑦ ᐃᑲᔪᖅᑐᐃᓂᕐᒧᑦ ᐱᔨᑦᓯᕈᑎᑲᖅᑐᖅ ᓱᕈᓯᕐᓄᑦ, ᒪᒃᑯᒃᑐᓄᑦ ᐊᒻᒪᓗ ᐃᓚᒌᓄᑦ
ᐊᑐᐋᒥ ᐃᓄᖏᓐᓄᑦ ᐃᓄᒋᐊᒃᓯᕙᓪᓕᐊᔪᓄᑦ. ᑖᓐᓇ ᐅᐸᒐᖅ ᓇᔪᖅᑕᐅᒐᔪᒃᐳᖅ
ᓱᕈᓯᕐᓄᑦ ᐊᒻᒪ ᒪᒃᑯᒃᑐᓄᑦ ᐱᔨᑦᓯᕐᕕᐅᓪᓗᓂ ᐃᓄᖕᓄᑦ ᐃᓚᒌᓄᑦ ᐊᑐᖔᒥ. 

ᐋᑐᐊ ᐃᓄᐃᑦ ᓱᕈᓯᖏᑕ ᐅᐸᒐᖓ ᐊᑐᓚᐅᖅᐳᑦ ᕿᐱᖕᒥᒃ ᐃᖅᑲᐅᒪᔾᔪᑎᖃᕈᒪᓪᓗᑎᒃ
ᐃᓄᐃᑦ ᐊᑐᓚᐅᖅᓯᒪᔭᖓᓐᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖅᓯᒪᑎᓪᓗᒋᑦ. ᕿᐱᐅᑉ
ᕿᑎᐊᓂ ᓴᓇᓯᒪᔪᖅ ᐊᓈᓇ ᐊᒪᐅᑎᒥᒃ ᐊᑐᖅᑐᖅ ᑭᒡᒐᖅᑐᐃᔪᖅ ᐃᓘᓐᓇᖏᓐᓂᒃ
ᐊᓈᓇᓂᒃ ᐊᒃᑐᖅᑕᐅᓯᒪᔪᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᐃᓕᓐᓂᐊᕆᐊᖅᐸᓚᐅᖅᑐᓄᑦ.  ᐊᕐᓇᐃᑦ
ᐃᓚᐅᔪᑦ ᑲᒪᓂᖃᓚᐅᖅᑐᑦ ᓴᓇᓪᓗᑎᒃ ᐊᑐᓂ ᕿᐱᓕᐊᕆᔭᐅᓂᐊᖅᑐᒧᑦ ᓇᓗᓇ -
ᐃᖅᓯᓪᓗᑎᒃ ᐃᒃᐱᒋᔭᖏᓐᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᕐᓂᐅᑉ.

The Ottawa Inuit Children’s Centre is a multi-service Inuit

organization that provides cultural, educational, recreational

and social support services to children, youth and families

of Ottawa’s growing Inuit community. The centre serves as a

major hub of early years and youth services for Inuit families

in Ottawa. 

The Ottawa Inuit Children’s Centre used the idea of a 

comforting quilt to commemorate the Inuit experience of

Residential Schools. The quilt center is a mother wearing an

amauti to symbolize all the mothers that have been affected

by Residential Schools. The women involved were responsible

for working on an individual piece of the quilt which expressed

how they felt about Residential Schools.

The quilt center is a mother 
wearing an amauti to symbolize 

all the mothers that have been 
affected by Residential Schools. 

ᕿᐱᐅᑉ ᕿᑎᐊᓂ ᓴᓇᓯᒪᔪᖅ ᐊᓈᓇ ᐊᒪᐅᑎᒥᒃ
ᐊᑐᖅᑐᖅ ᑭᒡᒐᖅᑐᐃᔪᖅ ᐃᓘᓐᓇᖏᓐᓂᒃ

ᐊᓈᓇᓂᒃ ᐊᒃᑐᖅᑕᐅᓯᒪᔪᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ
ᐃᓕᓐᓂᐊᕆᐊᖅᐸᓚᐅᖅᑐᓄᑦ. 
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ᐃᓕᓴᖅᓯᕕᒃ
ᑲᑐᔾᔨᖃᑎᒌᑦ        
ᑲᖏᖅᑐᒑᐱᒃ, ᓄᓇᕗᑦ

Ilisaqsivik 
Society
Clyde river, nunavut

ᐃᓄᒃᔪᐊᖅ, ᓄᓇᕕᒃ
Inukjuak,
Nunavik

ᐱᓕᕆᐊᒃᓴᒧᑦ ᐃᖅᑲᓇᐃᔭᖅᑎᖏᑦ ᐃᓕᓴᖅᓯᕕᒃ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ ᓴᓇᓚᐅᖅᑐᑦ
ᐊᑭᓐᓇᕐᒥᐅᑕᒃᓴᒥᒃ ᕿᐱᖕᒥᒃ.  ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᖑᔪᑦ ᐅᓂᒃᑳᖃᑦᑕᓚᐅᖅᑐᑦ ᐊᒻᒪ
ᐅᖃᐅᓯᖃᕐᖢᑎᒃ ᒪᒥᓴᕐᓂᐅᑉ ᐃᖏᕐᕋᓂᖓᓂᒃ. ᓴᓇᕙᓪᓕᐊᑎᓪᓗᒋᑦ, ᑲᑐᔾᔨᖃᑎᒌᖑᔪᑦ
ᐊᖏᖃᑎᒌᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ ᐃᓕᓴᖅᓯᓪᓗᑎᒃ ᓴᓇᖃᑎᒌᒡᖢᑎᒃ ᑲᑎᓐᖓᓪᓗᑎᒃ
ᐊᒻᒪᓗ ᐅᖃᖃᑎᒌᖃᑦᑕᕐᖢᑎᒃ ᒪᒥᓴᕐᓂᕆᔭᖏᓐᓄᑦ ᐃᑲᔪᕐᓂᖃᕐᓂᖓᓂᒃ.  ᑖᒃᑯᐊᓗ
ᑲᑐᔾᔨᖃᑎᒌᖑᔪᑦ ᐊᒃᓱᐊᓗᒃ ᖁᔭᓕᓂᖃᓚᐅᖅᑐᑦ ᐸᐅᒃᑑᑎᒃᑯᓐᓄᑦ ᓴᓇᔪᓐᓇᖅᑎ -
ᑕᐅᖕᒪᑕ ᐱᓕᕆᐊᓐᖑᖅᑎᑕᐅᓂᑯᒥᒃ. ᑲᑎᒪᑎᓪᓗᒋᑦ ᒥᖅᓱᑐᐃᓐᓇᖃᑦᑕᓚᐅᖏᑦᑐᑦ,
ᑭᓯᐊᓂᓕ ᐅᖃᐅᓯᖃᕈᓐᓇᓚᐅᖅᑐᑦ ᐋᓐᓂᐊᕆᔭᖏᓐᓂᒃ. ᐅᖃᖃᑎᒌᓚᐅᖅᑎᓪᓗᒋᑦ
ᑲᑎᒪᔭᕇᖅᑎᓪᓗᒋᑦ, ᒥᖅᓱᕈᓐᓇᖅᓯᖃᑦᑕᓚᐅᖅᑐᑦ, ᓴᐃᓕᓪᓗᑎᒃ, ᖁᕕᐊᓱᖃᑎᒌᒡᖢᑎᒃ
ᐃᒡᓚᒪᔭᖃᑎᒌᒡᖢᑎᒃ ᑲᑎᓐᖓᓂᕐᒥᖕᓂᒃ ᐊᓕᐊᓇᐃᒍᓱᒡᖢᑎᒃ.

The project staff of the Ilisaqsivik Society worked on a quilt

project. The group shared stories and talked about the healing

process. As time progressed, the group agreed and acknowl-

edged that time spent together and talking about issues 

contributed to healing. The group was extremely grateful to

Pauktuutit for the opportunity to work on the project. The

gatherings were not only about sewing, but talking about

pain that has been felt. After de-briefing about the gatherings,

the group was able to concentrate on the sewing, to relax,

have fun and laugh and enjoy each other’s company.

ᑲᑐᔾᔨᖃᑎᒌᖑᔪᑦ 8ᖑᓚᐅᖅᑐᑦ. ᑲᑎᒪᒋᐊᓕᓵᖅᑎᓪᓗᒋᑦ, ᐳᐊᓗᓕᐅᓚ -
ᐅᖅᑐᑦ ᕿᓯᐅᔭᕐᒥᒃ ᐊᒻᒪ ᓱᕈᓯᕐᓄᑦ ᑲᒥᓪᓛᕈᑎᒃᓴᓂᒃ.  ᑲᑎᒪᖃᑦᑕᓚᐅᖅᑐᑦ
ᐊᒻᒪ ᕿᐱᓕᐅᓕᕐᖢᑎᒃ. ᐅᑯᐊ ᑲᑎᖃᑕᐅᖃᑦᑕᓚᐅᖅᑐᑦ ᐃᓕᓐᓂᐊᕆᐊ -
ᖃᑦᑕᖅᑐᕕᓂᑦ ᐊᒻᒪ ᐊᓯᖏᑦ ᐊᒃᑐᖅᑕᐅᓯᒪᔪᑦ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᐃᓕᓐᓂᐊ -
ᕆᐊᖅᐸᓚᐅᖅᑐᓄᑦ.  ᓇᓗᓇᐃᖅᓯᓚᐅᖅᑐᑦ ᑭᓇᒃᑯᓕᒫᓐ ᐊᒃᑐᖅᑕᐅᓯᒪ -
ᓂᖏᓐᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓂᕐᒧᑦ, ᓄᓇᓕᐅᔪᑦ ᒥᑭᑦᑑ -
ᑕᐅᓂᖏᑦ ᐱᓪᓗᒋᑦ.  ᐅᑭᐅᖃᑎᒌᖏᑦᑐᑦ ᐊᒃᑐᖅᑕᐅᓯᒪᔪᑦ ᓇᓚᒎᖏᑦᑐᒃᑯᑦ,
ᐊᒻᒪ ᑕᒪᓐᓇ ᐋᖅᑭᒡᑕᐅᓯᒪᓕᕐᖢᓂ.  ᐃᒃᐱᒍᓱᓚᐅᖅᑐᑦ ᐅᖃᓪᓚᒍᑕᐅ -
ᑎᓪᓗᒍ ᑕᒪᑐᒧᖓ ᐱᔾᔪᑕᐅᔪᖅ ᐊᖏᔫᓪᓗᓂ ᐱᒋᐊᕐᓂᐅᓂᖓᓂᒃ ᒪᒥᓴᕐ -
ᓂᕐᒧᑦ. ᐊᕐᓇᐃᑦ ᐃᓘᓐᓇᖏᑦ ᐊᖏᓚᐅᖅᑐᑦ ᑲᑎᒪᖃᑦᑕᕈᑎᒃ ᐊᑯᓚᐃᑦᑐᒃᑯᑦ
ᓇᓚᒎᖅᑐᒃᑯᑦ ᐊᒃᑐᐃᓂᖃᕈᓐᓇᕐᓂᖓᓂᒃ.  ᐃᒃᐱᒍᓱᓚᐅᖅᑐᑦ ᒥᖅᓱᕐᓂᖅ
ᐱᒻᒪᕆᐅᓂᖓᓂᒃ ᒪᒥᓴᕐᓂᕐᒧᑦ. ᓇᓗᓇᐃᖅᓯᓚᐅᕐᒥᔪᑦ ᐃᓅᓯᕐᒥ ᑲᑎᖃᑎᒌ -
ᖃᑦᑕᕐᓗᓂ ᐊᑦᑕᕐᓇᖏᑦᑐᒥ ᑲᑉᐱᐊᓇᖅᑐᖃᖏᑦᑐᒥᒃ ᐱᒻᒪᕆᐅᓪ ᓗᓂ
ᐊᓪᓚᕆᐊᕐᓂᐅᖕᒪᑦ.

The group consisted of eight women. At the initial gathering, the group worked on leather 

mittens and children’s slippers. The group then continued to meet and expanded on making a

quilt. The group members included both former students and others that have been impacted

by Residential Schools. They stressed that everyone has been impacted by Residential Schools,

as communities are small. The intergenerational impact has been negative, and it now has to be

corrected. They felt that talking about the issue is a big start towards a healing journey. The

women all agreed that meeting regularly and continuing a dialogue will have a positive impact.

They felt that sewing is an important form of therapy. They also stressed that socializing in a

safe environment is also a crucial step.

The group shared stories and talked
about the healing process. 

ᑖᒃᑯᐊ ᑲᑐᔾᔨᖃᑎᒌᖑᔪᑦ ᐅᓂᒃᑳᖃᑦᑕᓚᐅᖅᑐᑦ ᐊᒻᒪ
ᐅᖃᐅᓯᖃᕐᖢᑎᒃ ᒪᒥᓴᕐᓂᐅᑉ ᐃᖏᕐᕋᓂᖓᓂᒃ.
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ᐊᕐᓇᐃᑦ
ᐃᑲᔪᖅᑎᐅᖃᑕᐅᔪᑦ        

ᐃᒡᓗᓕᒃ, ᓄᓇᕗᑦ

Arnait 
Ikajuqtiuqataujut

Igloolik, nunavut

“ᑖᒃᑯᐊ ᐊᕐᓇᐃᑦ ᐃᑲᔪᖅᑎᐅᖃᑕᐅᔪᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᓐᓂᓐᖔᖅᑐᑦ.  ᐊᕐᓇᐃᑦ ᐃᓱᒪᓕᐅᓚᐅᖅᑐᑦ ᕿᐱᓕᐅᕈᒪᓪᓗᑎᒃ ᒥᖅᓱᒐᕐᒥᒃ.  ᐊᑐᓂ ᐊᕐᓇᖅ ᐃᓱᒪᓕᐅᓚᐅᖅᑐᖅ ᖃᓄᖅ
ᑕᖅᓯᖅᑐᕐᓂᐊᕐᒪᖔᕐᒥᐅᑦ ᐊᒻᒪ ᐊᒡᒐᖕᒧᑦ ᒥᖅᓱᒻᒧᓪᓘᓐᓃᑦ ᒥᖅᓱᕐᓂᐊᕐᒪᖔᒍ, ᑕᒪᕐᒥᒡᓘᓐᓃᑦ ᐊᑐᕐᓂᐊᕐᒪᖔᒋᒃ.  ᐊᑐᓂᓗ ᐅᓂᒃᑳᖃᓚᐅᖅᑐᑦ ᖃᓄᐃᑦᑐᒥᒃ ᓴᓇᓂᐊᕐᒪᖔᑕ ᐊᒻᒪ
ᑭᓱᓐᖑᐊᖑᖕᒪᖔᑕ ᓴᓇᓂᐊᖅᑕᖏᑦ ᑲᐃᒃᒥᒃ ᓂᕆᑎᓪᓗᒋᑦ ᐅᓂᒃᑲᐅᓯᐅᓪᓗᑎᒃ ᖁᕕᐊᓱᒍᑕᐅᓪᓗᑎᒃ ᑐᓴᕈᒥᓇᖅᑐᑦ ᑎᓯᐱᕆ 2012ᖑᑎᓪᓗᒍ. 25ᖑᓚᐅᖅᑐᑦ ᑭᑉᐹᕆᒃᑑᑎᑦ/
ᐊᒡᒍᖅᑐᖅᓯᒪᐅᖅᑐᑦ ᑎᓴᒪᓂᒃ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᑕᖅᓴᖃᕐᖢᑎᒃ ᖃᓪᓗᓈᖅᑕᑦ ᐊᒻᒪ ᐃᕙᓗᒃᓴᐅᑎᓂᒃ ᑐᓂᔭᐅᓪᓗᑎᒃ ᐊᑐᓂ ᒥᖅᓱᕐᓂᐊᖅᑐᑦ.  ᐱᔭᕇᖅᑕᐅᕙᓪᓕᐊᓪᓗᑎᒃ, ᐊᕐᓇᐃᑦ
ᓴᓇᕙᓪᓕᐊᓪᓗᑎᒃ ᐊᓯᖏᑦ ᑭᑉᐹᕆᒃᑑᑎᓂᒃ.  ᑕᐃᒎᓯᖃᓚᐅᖅᑐᑦ ᐅᓪᓗᒥ ᐃᓅᓯᕆᔭᐅᓕᖅᑐᓂᒃ ᐋᓐᓂᐊᖅᑐᓂᒃ ᐊᒻᒪ ᖁᕕᓇᖏᑦᑐᓂᒃ ᐊᑐᓐᖑᐊᖅᑐᓂᒃ ᕿᑐᕐᖓᖏᓐᓂᒃ
ᐊᖅᓵᖅᑕᐅᖕᒪᑕ ᐊᐅᓪᓚᐅᔾᔭᐅᓪᓗᑎᒃ ᐊᒻᒪ ᕿᒪᒃᑕᐅᓪᓗᑎᒃ ᐊᓈᓇᒋᔭᐅᔪᑦ, ᐊᑖᑕᒋᔭᐅᔪᑦ ᐊᑖᑕᑦᓯᐊᒃᑯᕆᔭᐅᔪᑦ ᐊᒻᒪ ᐊᓈᓇᑦᑎᐊᕆᔭᐅᔪᑦ.  ᐊᑐᓂᓗ ᐊᑐᖅᑕᐅᓯᒪᔪᑦ
ᐅᓂᒃᑳᖅᓯᒪᓪᓗᑎᒃ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖅᓯᒪᓪᓗᑎᒃ ᐊᑐᓚᐅᖅᓯᒪᔭᖏᓐᓂᒃ. ᐅᒥᐊᓐᖑᐊᖅᑕᖃᕐᒥᔪᖅ ᓱᕈᓯᕐᓂᒃ ᐅᓯᓐᖑᐊᖅᑐᓂᒃ ᐊᐅᓪᓚᐅᔾᔭᐅᓐᖑᐊᖅᑐᑦ ᖃᓂᓐᓂᖅᐹᒧᑦ
ᓂᐅᕕᖅᑎᒃᑯᑦ ᓂᐅᕕᕐᕕᖓᓐᓄᑦ ᑕᐃᑲᓐᖓᑦ ᐊᐅᓪᓚᐅᔾᔭᐅᓂᐊᕋᒥᒃ. ᑕᐃᑯᓐᖓᖏᑉᐸᑕ ᓯᕘᕋᓵᖅᑕᐅᖃᑦᑕᓚᐅᖅᑐᑦ ᓱᕈᓯᓄᑦ ᑮᓇᐅᔭᖅᑖᕆᕙᒃᑕᖏᓐᓂᒃ ᐊᖅᓵᖅᑕᐅᓂᐊᕐ -
ᓂᖏᓐᓂᒃ ᐱᖃᓯᐅᑎᓗᒋᑦ ᓂᕿᑦ ᑐᓂᔭᐅᕙᒃᑐᑦ ᓯᕙᑖᕐᕕᑕᒫᓐ ᐃᓄᖕᓄᑦ ᐊᑎᓕᐅᖃᑕᐅᓯᒪᔪᓄᑦ.  ᐊᓐᓄᕌᓐᖑᐊᑦ ᒥᖅᓱᖅᑕᐅᓯᒪᔪᑦ ᐃᓚᖓᓂ ᑭᒡᒐᖅᑐᐃᕗᑦ ᐃᓄᐃᑦ ᐊᕐᓇᐃᑦ
ᑐᐊᕕᕐᖢᑎᒃ ᓄᑖᓂᒃ ᑲᒥᓕᐅᖅᑐᑦ ᐊᓐᓄᕌᓕᐅᖅᑐᓪᓗ ᕿᑐᕐᖓᖏᑦ ᐊᐅᓪᓚᐅᔾᔭᐅᓚᐅᖏᓐᓂᖏᓐᓂ. ᓱᕈᓯᑦ ᐅᑏᓐᓇᐅᔭᖅᐸᓚᐅᖅᓯᒪᔪᑦ ᐊᓐᓄᕌᖏᑦ ᐱᑕᖃᕋᑎᒃ, ᓄᑖᓂᒃ
ᑲᒥᒃᑖᓚᐅᖅᓯᒪᖏᑦᑐᑐᑦ ᐊᒻᒪ ᐃᓄᐃᑦ ᐊᓐᓄᕌᑐᖃᖏᓐᓂᒃ. ᐊᕐᕌᒍᑦ ᐅᓄᖅᑐᑦ ᐊᓂᒍᖅᓯᒪᓕᖅᑎᓪᓗᒋᑦ ᐊᓐᓄᕌᓕᒫᓐ ᓱᕈᓯᕐᓄᑦ ᐊᑐᖅᑕᐅᔪᕕᓂᑦ ᐃᒋᑕᐅᖃᑦᑕᕐᓂᖏᓐᓂᒃ,
ᓄᑖᖑᒐᓗᐊᖅᑎᓪᓗᒋᑦ, ᓄᑖᕕᓂᐅᑎᓪᓗᒋᓪᓗ ᑕᑯᔭᐅᒃᑲᓐᓂᓚᐅᖅᓯᒪᔅᓵᕋᑎᒃ.”

“The group consisted of women from the Auxiliary Women’s Group. The women 

decided that they would make a quilt. Each woman decided on what they would like

to design and sew either by hand, on (a) sewing machine, or both. Each shared stories

on what they were designing and what it represented during the cake party gathering

to celebrate the success of the good news in December of 2012. There were 25 initial

squares/panels with four different colors of materials and thread given to each partic-

ipant. As they completed them, more women made more squares. The themes ranged

from contemporary life to scenes of pain and sorrow experienced by the children taken

away and the mothers, fathers, and grandparents who were left behind. Each experience

related to the Residential School incidences. There is an image of a boat and children

to show that the children were forced to be sent to the nearest Hudson’s Bay Company

post to be sent away. If they were not there, they were threatened with halting the family

allowances along with their measly food rations they received every Saturday for each

Inuit family registered. The clothing sewn on one panel represents the Inuit women

frantically sewing new kamiks and clothing for the children before they were sent off.

The children always returned without them, as if they never had new kamiks and 

traditional clothing. Most found out years later that all clothing the children wore

were always thrown away, even if new, or fairly new never to be seen again.”
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YWCA
ᐊᒡᕕᒃ – ᕿᒫᕕᒃ         
ᐃᖃᓗᐃᑦ, ᓄᓇᕗᑦ

YWCA Agvvik –
Qimaavik Shelter 
Iqaluit, nunavut

“ᐊᑭᓐᓇᕐᒥᐅᑕᖅ ᑐᐱᒃᓴᔭᒥᒃ ᓴᓇᓯᒪᔪᖅ ᐊᒻᒪᓗ ᖁᓕᒃᑕᐅᔭᒃᓴᔭᒥᒃ, ᕿᓯᐅᔭᕐᒥᒃ,
ᐊᓕᖅᓯᒃᓴᒥᒃ, ᓇᑦᑎᐅᑉ ᕿᓯᖓᓂᒃ, ᐊᒥᕐᒥᒃ, ᐊᒡᓚᒍᑎᓄᑦ ᐃᕙᓗᓄᑦ ᐊᒻᒪᓗ ᓴᐸᖓᓂᑦ.
ᐊᕐᓇᐃᑦ ᐃᓚᐅᓚᐅᖅᑐᑦ ᓴᓇᖃᑕᐅᓪᓗᑎᒃ, ᓇᓗᓇᐃᖅᓯᓚᐅᖅᑐᑦ ᐃᓱᒪᒋᔭᖏᓐᓂᒃ,
ᑭᓱᓂᒡᓗ ᐊᓯᔾᔨᖅᑐᓂᒃ ᑕᑯᔪᒪᒐᔭᕐᒪᖔᑕ ᓯᕗᓂᒃᓴᒥ ᐊᑯᓂᐅᖏᑦᑐᖅ ᓄᓇᓕᖏᓐᓂ,
ᐊᒃᑐᐃᓂᕆᔭᖓ (ᐱᐅᔪᑦ ᐱᐅᖏᑦᑐᓪᓗ) ᖃᓪᓗᓈᓐᖑᖅᓴᔭᐅᓂᕕᓂᖅ ᐊᒻᒪ ᓱᕈᓯᒃᑯ -
ᕕᖕᒥ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓂᐅᑉ ᒥᒃᓵᓄᑦ. ᐅᓄᖅᑐᑦ ᐊᕐᓇᐃᑦ ᐃᓚᐅᓚᐅᖅᑐᑦ
ᕿᒫᕕᖕᒦᑦᑐᑦ ᐋᓐᓂᖅᓯᖅᑕᐅᖃᑦᑕᕐᓂᖏᓐᓄᑦ, ᐊᖏᕐᕋᖃᖏᓐᓂᕐᒧᑦ, ᐊᒻᒪ/ᐅᕝᕙᓗ
ᐊᔪᓕᕈᑎᖃᖅᓯᒪᓂᕐᒧᑦ. ᐃᖅᑲᓇᐃᔭᖃᑦᑕᖅᑐᑦ ᑐᕌᒐᖃᕐᖢᑎᒃ ᓄᖑᑎᕆᓂᕐᒥᒃ
ᐃᓚᒌᓂᒃ ᐋᓐᓂᖅᓯᕆᖃᑦᑕᐅᑎᖃᑦᑕᕐᓂᕐᒧᑦ ᐃᑲᔪᖅᑎᖃᑦᑎᐊᕐᓗᑎᒃ.  ᐃᓅᓯᓕᕆ -
ᔨᐅᓗᑎᒃ ᐊᒻᒪ ᐱᔨᑦᓯᖅᑎᐅᓗᑎᒃ ᐃᓅᖃᑎᒥᖕᓂᒃ ᐃᖅᑲᖅᑐᖏᓪᓗᑎᒃ ᐊᒻᒪᓗ
ᐃᑲᔪᖅᑐᐃᓗᑎᒃ ᖃᐅᔨᒪᓗᑎᒡᓗ ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖏᓐᓂᒃ ᐊᒻᒪᓗ ᐱᖅᑯᓯᖏᓐᓂᒃ.
ᐊᕐᓇᐃᑦ ᐃᓚᐅᔪᒪᔪᑦ ᓄᓇᓕᖕᓂ ᐊᔪᖅᓴᖏᓐᓂᖅᓴᐅᓂᕐᒧᑦ ᐱᓕᕆᐊᖑᔪᓂ ᐊᒻᒪ
ᑭᐅᔪᒪᓪᓗᑎᒃ ᑭᓱᑐᐃᓐᓇᐃᑦ ᐊᒃᑐᐊᖃᑎᒌᖕᓂᖏᓐᓄᑦ ᐱᔾᔪᑎᐅᔪᑦ ᐊᖏᕐᕋᖃ -
ᖏᓐᓂᕐᒧᑦ ᐊᒻᒪ ᐊᔪᖅᓴᓗᐊᕐᓂᕐᒧᑦ.  ᐊᑭᓐᓇᕐᒥᐅᑕᐅᔪᖅ ᑭᒡᒐᖅᑐᐃᓂᐊᖅᑐᖅ ᐃᓄᐃᑦ
ᐊᕐᓇᐃᑦ ᐃᓅᓯᖏᓐᓂᒃ ᑕᐃᔅᓱᒪᓂ ᐊᒻᒪ ᐅᓪᓗᒥᐅᓕᖅᑐᑦ ᓂᕆᐅᒋᔭᖃᕐᖢᑎᒃ
ᖃᐅᒪᓂᖅᓴᒥᒃ ᓯᕗᓂᒃᓴᖃᕐᓂᐊᕐᓂᖏᓐᓂᒃ.”

“The wall-hanging is made of canvas, felt, leather, duffel,

sealskin, fur, embroidery thread and beads. The women 

actively participated in the work, expressing their ideas,

views, what changes they would like to see in the near future

for their community, the impact (good and bad) of colonization

and Residential Schooling. Many of the women who 

participated are currently at the shelter as a result of family

violence, homelessness, and/or addictions. They work 

towards ending family violence with the proper support.

They would like counsellors and services that are not 

judgmental and are supportive and knowledgeable of Inuit

culture and values. The women would like to be involved in

community poverty reduction actions and to address the

interconnected issues of homelessness and poverty. The

wall-hanging represent the life of Inuit women then and

now and the expectations of a brighter future.”
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ᐅᑭᐅᖅᑕᖅᑐᕐᒥ
YWCA ᐊᒡᕕᒃ 

– ᕿᒫᕕᒃ         
ᐃᖃᓗᐃᑦ, ᓄᓇᕗᑦ

North of 60
YWCA Agvvik –

Qimaavik Shelter 
Iqaluit, nunavut

ᓄᓇᓕᖕᓂ ᐃᓄᑭᑦᑐᑯᓗᖕᓂ ᐅᑭᐅᖅᑕᖅᑐᕐᒥ, ᐊᕐᓇᕐᒥᒃ ᒪᒃᑯᒃᑐᒥᒃ ᓄᓇᖃᖅᑐᖃ -
ᓚᐅᖅᐳᖅ ᐃᓱᒪᓪᓗᓂ ᖃᓄᐃᒻᒪᑦ ᓄᓇᕐᔪᐊᖅ ᐊᑭᕋᖅᑐᖅᑰᔨᖕᒪᖔᑦ ᐱᓕᕆᓇᓱ -
ᐊᖅᑕᓕᒫᖏᓐᓄᑦ.

“ᖃᓄᐃᒻᒪᑦ ᐃᓄᑑᖅᑰᔩᓐᓇᐅᔭᖅᐳᖓ?” ᕿᐊᓪᓗᓂ ᐅᖃᖅᐳᖅ ᖁᒻᒧᐊᒃᑐᖅ ᑐᖅᓱᖕᓄ -
ᐊᖅᐸᓪᓕᐊᓕᖅᑎᓪᓗᒍ ᐅᓪᓛᒃᑯᑦ ᓯᒡᒐᓕᐊᖅᑐᕆᐊᖅᑐᕐᖢᓂ.  ᖁᒻᒧᐊᒃᑐᑉ ᐊᓈᓇᖓ
ᐃᓱᓕᓚᐅᖅᓯᒪᖏᑦᑐᒥᒃ ᐱᖃᓐᓈᕇᒃ ᓂᖓᐃᓐᓇᐅᔭᕐᒪᑎᒃ ᐊᒻᒪ ᐃᒡᓗᓕᒫᑦᑎᐊᖅ
ᒫᓐᓇ ᓱᕐᕋᒃᑕᐅᓯᒪᓪᓗᓂ.  ᐊᓯᐊᓄᓪᓗ ᐅᐸᒡᕕᒃᓴᖃᕋᓂ ᐊᒻᒪᓗ ᓂᕆᔭᒃᓴᖃᕋᑎᒃ,
ᖁᒻᒧᐊᒃᑐᖅ ᓯᓚᒧᑦ ᑕᑯᓐᓇᕋᒥ ᖁᓕᑦᑕᐅᔭᖓᓂ ᐃᒃᐱᐊᕐᔪᒃᓱᕐᖢᓂᐅᒃ ᐸᓚᐅᒑᒐᓛ -
ᑯᓗᐃᑦ ᑎᒍᓪᓗᓂᒋᑦ ᐊᒻᒪ Doritos  ᐸᑏᑎᑦ ᐊᕿᐊᕈᖓ ᖁᓗᕋᕐᓂᐊᕈᓐᓃᕐᒪᑦ ᑳᒧᑦ.

“ᐃᓅᓯᖅ ᖁᕕᐊᓇᖏᑦᑐᖅ, ᐊᓈᓇᒐ ᐋᖓᔮᖏᓐᓇᐅᔭᕐᒪᑦ, ᓂᕿᖃᓚᐅᖅᓯᒪᖏᑦᑐᒍᑦ
ᐊᖏᕐᕋᒥ ᐊᒻᒪᓗ ᕿᐅᔪᐊᓘᓪᓗᖓ”, ᓂᓐᖓᐅᒪᓪᓗᓂ ᑕᐃᒪᓐᓇ ᐃᓱᒪᓪᓗᓂ.
ᑕᐃᒪᓐᓇ ᖃᐅᑕᒫᓐ ᐱᐅᓯᖃᖅᑐᖅ, ᐃᓅᓯᖓᓂ ᑐᑭᖃᖅᑐᑐᐊᖑᓕᖅᑐᖅ ipodᖓ
ᓂᔾᔭᐅᑎᓂᒃ ᐃᓗᓕᖃᖅᑐᖅ ᕼᐃᑉ ᕼᐊᑉᓂᒃ 1,000 ᐅᖓᑖᓂᑦᑐᓂᒃ ᑐᓴᕋᕐᓈᒐᒃᓴ -
ᖏᓐᓂᒃ ᑖᒃᑯᐊᑦᑕᐃᓐᓇᐃᑦ ᓂᓪᓕᐊᑎᖃᑦᑕᖅᑕᖏᑦ ᐅᓪᓗᓕᒫᖅ.  ᒪᒃᑯᒃᑐᖅ ᐊᕐᓇᖅ
ᐅᓐᓄᐊᓕᒫᖅ ᐃᖅᑯᒪᔪᖅ ᐊᒻᒪ ᒪᑭᑕᓕᖅᑲᐅᔪᖅ 5:00ᒥᓂᑦ ᐅᓪᓛᖅ, ᐅᕕᓂᖕᓂ -
ᐊᕐᖢᓂᒋᑦ, ᐅᓪᓛᕈᒻᒥᓴᓕᐅᕐᖢᓂᒋᑦ ᐊᒻᒪ ᐃᓕᓐᓂᐊᕆᐊᖅᑎᓪᖢᓂᒋᑦ ᑎᓴᒪᑯᓗᐃᑦ
ᓄᑲᑯᓗᖏᑦ. ᐸᖅᑭᓪᓗᓂᒋᑦ ᓄᑲᓂ 8ᓂᒃ ᐅᑭᐅᓕᒃ. ᖁᒻᒧᐊᒃᑐᖅ ᐃᒃᐱᒍᓱᒃᐳᖅ
ᐊᒃᓱᕈᕐᓂᕐᒥᓂᒃ, ᑕᖃᓯᒪᓂᕐᒥᓂᒃ ᑳᖕᓂᕐᒥᓂᒡᓗ ᐃᓕᓐᓂᐊᕆᐊᕆᐊᒃᓴᖅ, ᐃᖏᕐᖢᓂ
ᑐᖅᓲᕐᓂ ᐱᖃᓐᓇᕆᔭᖓ ᓂᕆᐅᒋᓪᓗᓂᐅᒃ ᓄᓇᓕᖕᓄᑦ ᐱᓱᓚᐅᖏᓐᓂᖏᓐᓂ.
ᓂᒡᓚᓱᒃᑐᐊᓘᓪᓗᓂᓗ ᖃᓪᓗᖏᓪᓗ ᐅᖅᑰᓇᑎᒃ ᐃᓯᒐᐅᔭᖏᓪᓗ ᐅᖅᑰᑎᑦᑎᓇᑎᒃ.

ᐱᓇᓱᐊᕈᓯᓕᒫᖅ, ᑐᓗᒐᖅ ᖁᒻᒧᐊᒃᑐᕐᒧᐊᖃᑦᑕᖅᐳᖅ ᑐᖅᓱᖓᓂ ᑭᓯᐊᓂᓕ ᐊᔾᔨᒋ -
ᓇᓂᐅᒃ ᐅᓪᓛᖅ; ᐃᓱᒪᓕᐅᓕᖅᐳᖅ ᐸᓚᐅᒑᖅᑐᖅᑎᑦᑐᒪᓪᓗᒋᑦ ᑐᓗᒐᐃᑦ.  ᑐᓗᒐᕐᒥᒃ
ᑕᐃᕙᒃᑕᖏᑦ, “ᐊᒃᓱᓪᓖ ᐅᑏᓐᓇᖃᑦᑕᕋᕕᑦ ᐅᔭᖅᑲᓄᑦ ᒥᓪᓗᖅᐸᒃᑲᓗ ᐊᕐᖢᑎᑦ
ᐅᓪᓛᑕᒫᓐ.” ᑕᐃᒪᓐᓇ ᐅᖃᐅᑎᓪᓗᓂᐅᒃ. ᑐᓗᒐᖅ ᑕᑯᓴᕐᖢᓂ ᖁᒻᒧᐊᒃᑑᑉ ᐃᔨᖏᖕᓄᑦ
ᑭᐅᓪᓗᓂ, “ᐅᑕᖅᑭᓕᖅᑕᒋᑦ ᐅᕙᓐᓄᑦ ᐅᖃᓪᓚᖕᓂᐊᕋᕕᑦ, ᖁᔭᓐᓇᒦᒃ ᓂᕆᑎᖅᑲ -
ᐅᒐᕕᖓ ᐸᓚᐅᒑᕐᒥᒃ, ᖁᔭᓕᔾᔪᓯᕐᓂᐊᖅᐸᒋᑦ ᐱᑦᑎᐊᖅᑲᐅᒐᕕᖓ.” ᖁᒡᓴᓪ ᓚᒃᑲᒥ,
ᖁᒻᒧᐊᒃᑐᖅ ᐃᕆᐊᓛᓕᕐᖢᓂ ᓴᔪᓕᕐᖢᓂᓗ ᑎᒥᖓ, ᐃᓱᒪᓪᓗᓂ ᓯᓐᓇᒃᑑ ᒪᔪᖓᖃᐃ
ᐊᒻᒪ ᐃᒃᐱᐊᕐᔪᒃᓱᓕᕐᖢᓂ ᐃᒡᓘᑉ ᑮᖓᓂᒃ ᕿᓂᕐᖢᓂ. ᑐᓗᒐᐅᑉ ᓴᐃᓕᑉᐹᓪᓕᕐᖢᓂᐅᒃ
ᓯᒡᒍᖕᒥᓄᑦ ᓂᐱᖃᖅᑎᑦᑎᖕᒪᑦ ᐅᒻᒪᑎᖓᑕ ᑎᒡᓕᖕᓂᖓᓂᒃ ᒪᓕᖅᑰᔨᔪᒥᒃ.
ᑲᑉᐱᐊᓱᒍᓐᓃᕐᖢᓂ ᖁᒻᒧᐊᒃᑐᖅ ᑐᓗᒐᕐᒧᑦ ᕿᕕᐊᕋᒥ ᐃᔨᖏᓐᓄᑦ ᑕᑯᖃᑦᑕᐅᑎᓪ -
ᓗᐊᕐᖢᑎᒃ, ᐅᓪᓛᖑᖅᑲᐅᑎᓪᓗᒍ, ᐅᓐᓄᒃᖢᓂ ᐊᕐᓴᕐᓂᓕᖢᓂ. ᖁᒻᒧᐊᒃᑐᖅ ᓴᐃᓕᓂᕐᒥᒃ
ᐃᒃᐱᒍᓱᓕᖅᐳᖅ, ᐊᑯᓂᐊᓗᒃ ᑕᐃᒪᓐᓇ ᐃᒃᐱᒍᓱᓚ ᐅᖅᓯᒪᔪᓐᓃᕋᒥ ᓴᐃᓕᓂᕐᒥᒃ.

In a small community North of 60, lives a young woman

who wonders about why the world seems to conspire against

all of her efforts. 

“Why am I always so alone?” sobs Qaumatuk as she seeks

refuge on her porch while smoking her morning cigarette.

Qaumatuk’s mom had a never ending violent fight with her

boyfriend and now the whole house is shaken up. With

nowhere else to go and nothing to eat, Qaumatuk stares at

the horizon and digs deep into her parka’s pocket to grab

the last crumbs of bannock mixed with Doritos that have

to satisfy her grumbling stomach for now.  

“Life sucks, mom is always drunk, there’s never any food at

home and I’m freezing cold”, she continues to angrily think.

This is her daily routine, and the only thing that makes sense

in her mind is her iPod filled with over 1,000 hip hop songs

that she plays over and over again throughout the day. The

young woman has been up all night and since 5:00am this

morning, she’s had to bathe, dress, make breakfast and send

off her 4 little siblings off to school. Taking care of her sib-

lings has been one of the many responsibilities she was only

8 years old. Qaumatuk feels too distressed, tired and hungry

to go to school, so she sits on her porch hoping for her

friend to come by to head to town. The bitter cold is stinging

her bones and her jeans and runners are barely keeping her

warm.  

For the past week, a tulugak has been joining Qaumatuk on

the porch but unlike the other mornings; she decides to

share some of her bannock crumbs with the majestic bird.

She tells the tulugak, “Well, at least you keep coming back

even though I throw rocks at you every morning.” The 

tulugak looks deep into Qaumatuk’s brown eyes and replies,

“I have been waiting for you to talk to me, thank you for

sharing some of your bannock, I will reward you for your

kind gesture.” Like a natural instinct, Qaumatuk screams

and an intense feeling of fear takes over body, she thinks she

must be dreaming and frantically searches her pockets for

her house key. The tulugak calms her down by beating on

his drum a harmonious, in-sync beat with the rhythm of

her heart. The fear vanishes and Qaumatuk dares to look

back into the tulugak’s piercing black eyes, at the exact 

moment their eyes meet, the morning sky turns into night

and northern lights dance around the moonlight. Qaumatuk

suddenly feels at peace with herself, something she hasn’t

felt many moonlights ago.

“I have been waiting for you to talk to me, 
thank you for sharing some of your bannock, 
I will reward you for your kind gesture.”  

“ᐅᑕᖅᑭᓕᖅᑕᒋᑦ ᐅᕙᓐᓄᑦ ᐅᖃᓪᓚᖕᓂᐊᕋᕕᑦ, 
ᖁᔭᓐᓇᒦᒃ ᓂᕆᑎᖅᑲᐅᒐᕕᖓ ᐸᓚᐅᒑᕐᒥᒃ, 
ᖁᔭᓕᔾᔪᓯᕐᓂᐊᖅᐸᒋᑦ ᐱᑦᑎᐊᖅᑲᐅᒐᕕᖓ.”
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ᓴᐃᓕᓇᖅᑐᒥᒃ ᓂᐱᒥᒃ ᑐᓴᖅᐅᖅ ᐊᕐᓇᕐᓂᕐᓂᑦ ᐅᖃᓪᓚᒃᑐᖅ ᖁᒻᒧᐊᒃᑐᕐᒧᑦ ᐃᓄᒃᑎᑐᑦ ᑭᓯᐊᓂᓕ
ᑐᑭᓯᑦᑎᐊᓐᖏᑕᖓ ᐅᖃᐅᓯᖓ.  ᐃᒻᒥᓂᒃ ᐊᖅᓴᕐᓂᐅᓂᕋᕐᖢᓂ ᐅᖃᖅᐳᖅ ᐅᓂᒃᑳᕐᖢᓂᓗ ᐊᕐᓇᒧᑦ
ᓇᐅᑦᑎᖅᓱᐊᕆᓯᒪᓕᕐᒪᒍ ᑕᐃᒪᓐᒪᖓᑦ ᓇᔾᔨᐊᖑᓕᓚᐅᖅᓯ ᒪᖕᒪᑦ. ᑐᓗᒐᐅᓪᓗ ᐊᖓᒃᑯᒃᑯᑦ ᐊᓐᓄᕌᕐᖢᓂᐅᒃ
ᖁᒻᒧᐊᒃᑐᖅ ᑐᕐᕈᔪᒥᒃ ᑎᕆᒐᓂᐊᑉ ᐊᒥᖓᓂᒃ ᓄᐃᓚᖃᕐᖢᓂ ᐅᖅᑰᓂᐊᕐᒪᑦ ᐊᒻᒪ ᐃᓯᒐᐅᔭᖏᑦ
ᑲᒥᓪᓚᒃᑖᓐᖑᕐᖢᑎᒃ ᕿᓯᖕᒥᑦ ᓴᓇᓯᒪᔪᑦ.  ᑐᓗᒐᖅ ᑐᓂᓯᓪᓗᓂ ᒪᒃᑯᒃᑐᓄᑦ ᐊᕐᓇᒧᑦ ᑐᒃᑐᒥᒃ
ᖁᐊᕋᐃᓐᓄᖕᒥᒃ ᐅᖅᑰᔾᔪᑎᒋᓂᐊᖅᑕᖓᓂᒃ.  ᖁᒻᒧᐊᒃᑐᖅ ᑐᒃᑐᒥᒃ ᓂᕆᒐᓚᖕᓂᖅᓴᐅᖃᑦᑕᕈᒪᒐᓗᐊᖅᐳᖅ
ᐊᒻᒪᓗ ᐊᓐᓇᕌᑦᑎᐊᕙᖕᓂᒃ ᓴᓇᔪᓐᓇᕈᒪᓪᓗᓂ ᐅᖅᑰᔪᓂᒃ ᐃᒻᒥᓄᑦ ᐊᒻᒪᓗ ᐃᓚᒥᓄᑦ.

ᓂᐱ ᓯᓚᒥᓐᖔᖅᑐᖅ ᐃᓕᓴᕆᔭᕋᓗᐊᖓ ᖁᒻᒧᐊᒃᑑᑉ ᑭᓯᐊᓂᓕ ᐃᖅᑲᐅᒪᖏᑦᑐᖅ ᓇᑭᑦ ᑐᓴᕐᓂᕐᒪᖔᒍ.
ᓂᕆᓪᓗᓂ ᑳᒃᑐᕐᖢᓂ ᑕᐃᒪᓐᓇ ᐃᓚᖏᑦ ᐱᕙᓚᐅᕐᒪᑕ ᐊᑖᑕᑦᓯᐊᖓ ᐊᖏᕐᕋᐅᔾᔨᕙᒃᑎᓪᓗᒍ ᐃᓄᐃᑦ
ᓂᕿᖓᓂᒃ, ᐊᖅᓴᓂᐅᑉ ᐅᓂᒃᑲᐅᑎᓪᓗᐅᓂᒃ ᐅᓪᓗᕐᒥ ᖃᓄᖅ ᐊᑖᑕᑦᓯᐊᒃᑯᖏᑦ ᐃᓅᕙᓚᐅᕐᒪᖔᑕ. ᕿᓚᒃ
ᓲᕐᓗ ᑕᕐᕆᔭᕐᕕᒋᓪᓗᐅᓂᒃ ᖃᐅᑕᒫᓐ ᐱᓕᕆᔭᕆᐊᖃᖅᑕᖏᓐᓂᒃ ᐊᒻᒪᓗ ᑕᑯᓪᓗᓂ ᖃᓄᖅ ᐊᓈᓇᑦᓯᐊᖓ
ᐊᔪᖏᑦᑐᐊᓘᓚᐅᕐᒪᖔᑦ ᐊᓐᓄᕌᓕᐅᕈᓐᓇᕐᖢᓂ  ᕿᓯᖕᓂᒃ ᐊᑐᕐᓗᓂ ᓯᓂᖃᑦᑕᕐᖢᑎᒡᓗ ᐃᒡᓗᒥ ᓂᕈᑐᔪᒥ
ᐃᓚᒌᖑᓪᓗᑎᒃ. ᐊᓈᓇᑦᓯᐊᖓ ᑲᑕᔾᔭᕈᓐᓇᓚᐅᖅᑐᖅ ᐊᒻᒪ ᐊᑖᑕᑦᓯᐊᖓ ᕿᓚᐅᔾᔭᖃᑎᖃᖅᐸᒡᖢᓂ
ᐱᖃᓐᓇᕆᔭᒥᓂᒃ. ᐊᔾᔨᓐᖑᐊᓂᒃ ᑕᑯᓪᓗᓂ ᐊᑖᑕᑦᓯᐊᒃᑯᖏᑦ ᐃᖃᓗᒐᓱᒃᑐᑦ, ᐊᖑᓇᓱᒃᑐᑦ, ᒧᒥᖅᑐᑦ,
ᐃᓐᖏᖅᑐᑦ, ᕿᒧᒃᓯᖅᑐᑦ ᐊᒻᒪ ᑏᑐᖅᑐᑦ ᑭᒍᑕᖏᕐᓇᖃᐅᑎᓂᑦ ᐱᖃᓐᓇᕆᔭᓂ ᐱᖃᑎᒋᓪᓗᓂᒋᑦ ᐊᒻᒪ
ᐃᓚᒌᖑᔪᑦ ᐅᓂᒃᑳᖅᑐᑦ ᓄᓇᒥ.  ᑕᐃᒪᐃᑦᑐᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓚᐅᖅᓯᒪᖏᒻᒪᑦ, ᑭᓯᐊᓂ ᐊᓯᖏᓐᓂᒃ
ᐃᓕᓐᓂᐊᖅᑎᑕᐅᓯᒪᖕᒪᑦ. ᖁᒻᒧᐊᒃᑑᑉ ᐊᓈᓇᖓ ᐊᐅᓪᓚᖅᑎᑕᐅᓚᐅᖅᓯᒪᖕᒪᑦ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᐃᓕᓐᓂ -
ᐊᕆᐊᖅᑎᑕᐅᓪᓗᓂ ᓱᕈᓯᐅᑎᓪᓗᒍ ᐊᒻᒪ ᖃᓪᓗᓈᑦ ᓄᓇᖓᓐᓂ ᓄᓇᖃᕐᖢᓂ ᐃᓐᓇᕈᕋᓱᖕᓂᖓᓂ.

ᖁᒻᒧᐊᒃᑐᖅ ᑕᑯᓐᓇᓕᖅᐳᖅ ᑲᒪᓪᓗᓂ ᐃᓱᒪᓪᓗᓂᓗ ᐃᓅᓯᖓᑦ ᐊᔾᔨᖃᖏᑦᑎᐊᓕᕐᒪᖔᑦ ᐃᓅᓯᕆᔭᖓᓂᒃ
ᐅᓪᓗᒥ. ᐊᑖᑕᑦᓯᐊᒃᑯᖏᑦ ᐱᓕᕆᐊᒃᓴᖃᐅᒻᒪᕆᓚᐅᕐᒪᑕ ᐊᒻᒪ ᐃᓅᓯᖅ ᐊᒃᓱᕈᕐᓇᕐᖢᓂ ᑭᓯᐊᓂᓕ
ᑕᑕᓚᐅᖅᑐᖅ ᐃᓅᓯᖅ ᐱᔾᔪᑎᓂᒃ, ᑐᑭᖏᓐᓂᒃ ᐊᒻᒪ ᓇᒡᓕᖕᓂᕐᒥᒃ. ᖁᒻᒧᐊᒃᑐᖅ ᐊᐱᕆᓕᖅᐳᖅ
ᐊᖅᓴᕐᓂᕐᒧᑦ, "ᖃᓄᐃᒻᒪᑦ ᑕᒪᓐᓇ ᐊᓯᔾᔨᖅᓯᒪᓕᕐᒪᖔᑦ? ᖃᓄᐃᒻᒪᓪᓗ ᐃᓅᓯᖅ ᐅᓪᓗᒥ ᐊᒃᓱᐊᓗᒃ
ᐊᔾᔨᒋᔪᓐᓃᕐᒪᖔᒍ? ᐊᔾᔨᓐᖑᐊᓂᒃ ᑕᑯᓪᓗᓂ ᖃᓪᓗᓈᓂᒃ ᑎᑭᑦᑐᓂᒃ ᐅᒃᐱᕐᓂᕐᒥᒃ ᓯᐊᒻᒪᒃᑎᕆᔪᓂᒃ ᐊᒻᒪ
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓪᓗᑎᒃ ᐃᓄᐃᑦ ᓱᕈᓯᖏᓂᒃ ᖃᓪᓗᓈᑦ ᐃᓕᖅᑯᓯᖏᓐᓂᒃ ᑕᐃᒪᐃᑦᑐᓂᒃ ᑕᑯᓪᓗᓂ
ᖁᒻᒧᐊᒃᑐᖅ. ᐃᔨᒋᓪᓗᓂᒋᑦ ᐊᔾᔨᓐᖑᐊᑦ ᑎᑭᑉᐸᓪᓕᐊᔪᑦ ᓂᕆᖃᑎᖃᖅᑐᑦ ᐃᓄᖕᓂᒃ ᐊᒻᒪ ᑕᐅᖅᓰ -
ᖃᑦᑕᖅᑐᑦ ᐱᖁᑎᓂᒃ ᐊᒻᒪ ᐅᓪᓗᒥᓯᐅᑎᓂᒃ ᐊᒥᕐᓄᑦ ᓂᐅᕕᕈᑎᖃᕐᖢᑎᒃ.  ᑕᕐᕆᔭᖅᑕᖏᑦ ᕿᓚᖕᒥ
ᐊᓯᐅᓕᖅᑎᓪᓗᒋᑦ, ᐊᖅᓴᕐᓂᐅᑉ ᖁᒻᒧᐊᒃᑐᖅ ᐅᖃᐅᑎᓪᓗᓂᐅᒃ ᐃᖅᑲᐅᒪᐃᓐᓇᐅᔭᕆᑦ ᓇᕿᓐᖔᕐᓂ -
ᑰᖕᒪᖔᖅᐱᑦ.

ᖃᓪᓗᓈᑦ ᓇᒡᓴᓚᐅᕐᒪᑕ ᐃᕐᖐᓐᓇᖅ ᐊᓯᔾᔨᕐᓇᖅᑐᓂᒃ ᖁᒻᒧᐊᒃᑑᑉ ᓄᓇᖓᓄᑦ ᑭᓯᐊᓂᓕ ᐃᓅᓯᖓᓂ
ᐃᓗᐊᕐᓂᖅᓴᐅᓕᖅᑐᖅ ᐱᔭᕐᓂᕐᓂᖅᓴᐅᓪᓗᓂᓗ. ᖁᒻᒧᐊᒃᑐᖅ ᐃᖅᑲᐃᕗᖅ ᐃᑲᔪᕐᓂᖏᓐᓂᒃ, ᓂᕆᔪᓐ -
ᓇᖅᓯᓂᖓᓂᒃ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᐃᓕᖅᑯᓯᖃᑎᒋᓐᖏᑕ ᓂᕿᖏᓐᓂᒃ.  ᐱᓇᓱᐊᕈᓯᐅᓚᐅᖅᑐᒥᒃ
ᓂᕆᓚᐅᖅᑐᖅ ᐊᕿᒡᒋᕐᔪᐊᕐᒥᒃ ᐃᓚᐅᕈᑎᖃᖅᑐᒥᒃ ᐱᖃᓐᓇᕆᔭᖓᑕ ᐊᖏᕐᕋᖓᓂ.  ᐅᖃᐅᑎᓪᓗᓂᐅᒡᓗ
ᐊᖅᓴᕐᓂᖅ ᒥᖅᓱᕈᓐᓇᖅᓯᔪᒪᓂᖓᓂᒃ ᐊᑐᕐᓗᓂ ᐊᔾᔨᒌᖏᑦᑐᓂᒃ ᐊᒻᒪ ᐅᖃᐅᑎᓪᓗᓂᐅᒃ ᖁᕕᐊᒋ -
ᔭᖃᕐᓂᖓᓂᒃ ᓯᑭᑑᑲᑕᒋᐊᒃᓴᖅ ᓄᓇᓕᖕᓂ ᐱᖃᑎᒋᓗᓂᒋᒃ ᓯᐴᓚᒃᑯᒃ ᕌᑎᑲᒃᑯᒃ.  ᐃᓚᒋᓪᓗᓂᒋᑦ
ᕿᓚᐅᔾᔭᖅᑐᓄᑦ ᐃᓕᖅᑯᓯᕐᒥᒃ ᖁᕕᐊᓱᒍᑎᖃᖅᑎᓪᓗᒋᑦ, ᖁᕕᐊᒋᔭᖓ ᒧᒥᕆᐊᒃᓴᖅ ᕼᐃᑉ ᕼᐊᑉᒥᒃ
ᐳᓛᕐᕕᖓᓐᓂ. ᐃᖅᑲᐅᒪᓪᓗᓂᒋ ᑕᒪᒃᑯᐊ, ᖁᒻᒧᐊᒃᑑᑉ ᐅᐱᒋᕙᐃᑦ ᑭᓱᓕᒫᓐ ᑭᓯᐊᓂᓕ ᑐᑭᓯᔪᖅ
ᐱᒻᒪᕆᐅᓂᖓᓂᒃ ᖃᐅᔨᒪᔭᕆᐊᖃᕐᓂᑦᑎᓐᓂᒃ ᐊᒻᒪ ᐊᑐᖃᑦᑕᕆᐊᖃᕐᓂᑦᑎᓐᓂᒃ ᐃᓄᐃᑦ ᐱᖅᑯᓯᖏᓐᓂᒃ
ᐊᒻᒪ ᐃᓕᖅᑯᓯᖏᓐᓂᒃ ᐊᖑᒻᒪᑎᓗᒋᑦ ᐅᓪᓗᒥ ᐃᓅᓯᕆᔭᐅᓕᖅᑐᑦ. ᒫᓐᓇ ᐅᔾᔨᕈᓱᓕᕋᒥ, ᕿᓚᒃ
ᐅᓪᓗᓐᖑᖅᐳᖅ ᐊᒻᒪ ᑐᓗᒐᖅ ᖄᖅᓚᒐᒥ ᖁᒻᒧᐊᒃᑐᕐᒧᑦ ᑎᖏᓪᓗᓂ.

“ᓯᓇᒃᑑᒪᕗᖓᖃᐃ ᐃᓱᒪᓪᓗᓂ, ᖃᓄᐊᓗᒡᓕ ᑕᐃᒪᐃᑦᑐᓐᓇᖅᐸ? ᐃᓱᒪᐃᕈᑎᓇᓱᒋᓕᕐᖢᓂ, ᐃᒥᒐ -
ᓗᐊᕋᓱᒋᓪᓗᓂ ᐊᒻᒪᓗ ᐸᑏᑎᓂᒃ ᓂᕆᓗᐊᖅᑐᒋᓪᓗᓂ, ᑕᐃᒪᐃᑦᑐᓂᒃ ᓂᕆᖃᑦᑕᖏᓐᓂᖅᓴᐅᔪᒪᓕᕐᖢᓂ
ᐃᓱᒪᕗᖅ”  ᖁᒻᒧᐊᒃᑐᖅ ᐃᒃᐱᐊᕐᔪᒃᓱᕋᒥ ᑮᒥᓂᒃ ᕿᓂᕐᖢᓂ, ᐊᒧᓯᓪᓗᓂ ᐃᓄᒃᓱᓐᖑᐊᒥᒃ ᐅᒃᑯᓯᒃᓴᒥᒃ
ᓴᓇᓯᒪᔪᒥᒃ ᐊᑖᓂ ᑎᑎᕋᖅᓯᒪᔪᖅ ᐅᖃᓕᒫᕐᖢᓂᐅᒃ ᐃᒪᐃᓕᖓᔪᖅ: ᑕᑉᐹᓐᖓᑦ ᐊᖅᓴᕐᓂᕐᒥᑦ, ᐊᒃᓱᐊᓗᒃ
ᓇᒡᓕᒋᕙᒋᑦ, ᐊᓈᓇᑦᓯᐊᑦ."

A soothing voice coming from the northern lights speak to Qaumatuk in

Inuktitut but she hardly understands the language. The voice introduces

herself as Aqsarniq and shares with the girl that she has been watching over

her since the first day she was in her mother’s womb. The tulugak magically

dresses Qaumatuk in a beautiful thick anorak with a luxurious white fox

trim fur to keep her warm and her runners magically turn into traditional

kamiks made out of durable seal skin. The tulugak gives the young woman

some delicious frozen caribou meat that warms her blood and provides

her with some energy. Qaumatuk wishes she could eat country food more

often and had the ability and talent to make warm fur clothes for herself

and family.  

The voice in the sky is familiar to Qaumatuk but she can’t remember where

she has heard it before. While she eats her heart out as her family used to

do when her grandpa used to bring home some country food, Aqsarniq

walks her through the day of a life of her grandparents. The green dark sky

play a movie of their daily routine and she witnesses how skillfully her

ananastiaq made clothes with seal skin and comfortably slept in a large

igloo with her family. Her ananastiaq throat sang and her grandfather drum

danced with his friends. A series of pictures appear of her grandparents

fishing, hunting, dancing, singing, riding on their kamautik and peacefully

drinking berry tea with their friends and family while sharing stories of

the nuna. None of these skills, teaching and knowledge have been passed

down to her. Qaumatuk’s mom went away to Residential School during

her childhood and later moved down South for the majority of her young

adulthood.  

Qaumatuk watches in amazement and thinks how different their lifestyle

was compared to hers. Her grandparents were busy and life was difficult

but filled with so much purpose, meaning and love. Qaumatuk asks

Aqsarniq, “Why has this changed? How come life is so different now?”  

Pictures of European travelers spreading Christianity and teaching Inuit

children about Western culture appear in front of Qaumatuk’s eyes. 

She gazes at pictures of the traveleres sharing meals with Inuit people and

trading hunting equiment and modern appliances for fur. As the motion

pictures in the skies fade, Aqsarniq tells Qaumatuk to always remember

where she comes from.  

Westernization has not only brought sudden and chaotic change to 

Qaumatuk’s community but also conveniences that makes her life easier.

Qaumatuk reflects on some of the benefits, including the ability to eat all

sorts of foods from different cultures. Just last week she had some tasty

curry chicken and samosas at her friend’s house. She also tells Aqsarniq of

her passion for sewing with various textiles and how much she loves racing

her skidoo around town with her friends Sipporah and Radhika. In 

addition to drum dancing at cultural events, she enjoys busting a move to

some hip hop in her large living room.  Reflecting back, Qaumatuk is proud

of all those things but understands the importance of knowing and 

practicing Inuit tradition and culture while keeping up with the new ways

of life. At that moment of realization, the sky returns to day and the tugulak

crows at Qaumatuk and flies away.   

“Was this a dream, how could this be? I must be delirious, too much 

pop and chips, I should cut down” Qaumatuk thinks as she digs in 

her pocket for her house key.  She pulls out pulls out a small soap stone

inukshuk and reads the engraved message: “from above the aqsarniq, lots

of love, ananatsiaq.”



Future
ᓯᕗᓂᒃᓴᖅ
ᑖᓐᓇ ᐱᓕᕆᐊᖑᓚᐅᖅᑐᖅ ᑐᓐᖓᕕᖃᖅᐳᖅ ᓯᕗᓂᒃᓴᒧᑦ ᐊᒻᒪᓗ ᐅᓄᖅᑐᑦ ᐊᕐᓇᐃᑦ ᐱᔪᒪᔭᖏᓐᓂᒃ.  ᓴᐱᓕᖅᑕᐃᓕᒪᓂᕐᒥᒃ ᐱᓕᒻᒪᒃᓴᐃᓂᖅ ᐊᒻᒪ
ᒪᒥᓴᕐᓂᕐᒥᒃ ᓯᕗᓂᒃᓴᒥ ᑐᑭᖃᖅᐳᖅ ᐃᓅᓯᖃᕐᓂᐊᕐᓂᖏᓐᓂᒃ ᐋᓐᓂᖅᑎᕆᖃᑦᑕᐅᑎᖏᓪᓗᑎᒃ.  ᐃᓘᓐᓇᖏᑦ ᐃᑲᔪᖅᓯᒪᔪᑦ ᑖᔅᓱᒧᖓ
ᐱᓕᕆᐊᖑᑎᓪᓗᒍ ᐃᓕᑉᐹᓪᓕᖅᓯᒪᕗᑦ ᓂᕆᐅᖕᓂᖃᕐᓂᖏᓐᓂᒃ ᓯᕗᓂᒃᓴᒥ.

This project, as well as many women’s wishes and dreams, lie in the future. Building resiliency and 
healing means a future free from violence. All the contributors have engrained their projects in 
hope for the future.
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ᒫᑕᓖ ᖁᒻᒧᐊᒃᑐᖅ 
ᐸᖕᓂᖅᑑᖅ, ᓄᓇᕗᑦ

Madeleine 
Qumuatuq 

Pangnirtung, nunavut

"ᐱᓕᕆᐊᒃᓴᐅᔪᖅ ᐃᓗᓕᖃᖅᐳᖅ ᐊᒥᐊᒐᓂᒃ ᑕᑯᒃᓴᐅᑎᑕᐅᓪᓗᑎᒃ ᓴᓂᓕᕇᒡᖢᑎᒃ.
ᓲᕐᓗ ᐅᓂᒃᑳᖅ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᖅ ᐃᓅᓯᕐᒥ ᐊᑐᖅᑕᐅᔪᑦ ᐊᔾᔨᒌᖏᑦᑐᓂ ᐱᕈᖅᐸᓪ -
ᓕᐊᑎᓪᓗᒋᑦ. ᐊᒥᐊᒐᐃᑦ ᐊᔾᔨᒋᕙᐃᑦ ᑕᕐᕆᔭᒐᐃᑦ ᐊᐅᓚᖏᑦᑐᑦ, ᐊᓯᕈᖅᐸᓪᓕᐊᓪ -
ᓗᓂ ᐃᓅᓯᖓᓂ. ᐅᓂᒃᑳᕆᓂᐊᖅᐸᒃᑲ ᐊᑐᖅᓯᒪᔭᒃᑲ ᐊᒻᒪ ᐊᒃᑐᐃᓯᒪᓂᕆᔭᖓ
ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓂᕆᓚᐅᖅᓯᒪᔭᕋ ᐃᓚᒃᑲ ᕿᒪᒡᖢᒋᑦ. ᐊᒥᐊᖅ -
ᓯᒪᔪᖅ ᑐᓐᖓᕕᖃᖅᑐᖅ ᐃᓚᒌᑦ ᖃᓂᒌᑦᑎᐊᖅᑐᑦ ᐊᕕᑎᑕᐅᕋᓚᐅᖅᑐᑦ. ᐅᓂᒃᑳᕆ -
ᓂᐊᖅᐸᒃᑲ ᐃᓄᒋᐊᒃᑐᑦ, ᖃᓂᒋᑦᑎᐊᖅᑐᑦ ᐃᓚᒌᑦ ᐊᒃᓱᕈᕈᑎᒋᓚᐅᖅᑕᖏᑦ ᐊᒻᒪ
ᕿᒡᓵᒍᑎᒋᓚᐅᖅᑕᖏᑦ. ᐃᔨᒋᓂᖅᓴᐅᔪᖅ ᐊᒃᑐᐃᓂᕆᓯᒪᔭᖓᓂᒃ ᖃᑕᓐᖑᑎᓐᓂᒃ
ᐊᒻᒪ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᓂᒃ ᕿᑐᕐᖓᖓ ᐊᐅᓪᓚᖅᑎᑕᐅᑎᓪᓗᒍ ᑎᒍᔭᐅᓪᓗᓂ.
ᓴᓇᐅᒐᕋ, ᓂᕆᐅᒃᑐᖓ, ᐊᒃᑐᐃᖁᓪᓗᒍ ᑕᑯᓐᓇᖅᑐᓂᒃ ᐊᒃᑐᐃᓂᕆᓯᒪᔭᖓᓂᒃ
ᐊᖓᔪᖅᑳᓐᓄᑦ ᐊᒻᒪᓗ ᖃᑕᓐᖑᑎᒃᑲᓐᓂᒃ ᐃᓚᕗᑦ ᐊᐅᓪᓚᖅᑎᑕᐅᑎᓪᓗᒍ
ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᓪᓗᓂ. ᐃᓚᒌᑎᒍᑦ, 8ᖑᒐᑦᑕ, ᐊᒻᒪ 6ᖑᔪᑎᒍᑦ
ᐊᐅᓪᓚᖅᓯᒪᓪᓗᑕ ᐃᓕᓐᓂᐊᕆᐊᕐᖢᑕ ᕿᒪᒡᖢᒍ ᓄᓇᕗᑦ ᑕᐃᒪᓐᓇᐃᓕᐅᖅᑎᑦ -
ᑎᓪᓗᑎᒃ ᑲᓇᑕᒥᐅᑦ ᒐᕙᒪᒃᑯᖏᑦ. ᓄᑲᕐᖠᖅᐹᖑᔪᖓ, ᐊᒻᒪ ᑕᑯᓪᓗᖏᑦ ᐊᐅᓪᓚᖅ -
ᐸᓪᓕᐊᔪᑦ ᐊᒃᓱᐊᓗᒃ ᐋᓐᓂᕐᓇᓚᐅᖅᑐᑦ ᐃᓚᓐᖓᖅᐸᓪᓕᐊᓪᓗᑕ, ᓲᕐᓗ ᐋᖅᑭᒡᓱᒐᖅ
ᐃᓚᑯ ᐱᔭᕇᖅᓯᒪᖏᑦᑐᖅ.

ᐊᒃᑐᐃᓂᕆᓯᒪᔭᖓ ᐊᖓᔪᖅᑳᓐᓂᒃ 6ᖏᖅᓱᓪᓗᐊᕐᖢᓂ ᐋᓐᓂᕐᓇᕐᓂᖅᓴᐅᕗᖅ
ᐅᕙᓐᓂᑦ, ᑕᐃᑦᓱᒪᓂ ᐊᐅᓪᓚᓕᕋᒪ, ᐊᓈᓇᒐ ᐃᓅᔪᓐᓃᓯᓯᒪᓚᐅᖅᑐᖅ. ᐊᐅᓪᓚᓚ -
ᐅᖅᓯᒪᔪᖓ (ᐊᑖᑕᒪ ᐃᓕᓴᐃᔨᐅᓪᓗ ᐊᐅᓪᓚᖅᑎᓪᖢᓂᖓ) ᐃᖅᑲᐅᒪᓪᓗᓂᐅᒃ.
ᑐᖁᓂᐊᓕᖅᑎᓪᒍ, ᐅᖃᓚᐅᖅᓯᒪᔪᖅ ᐃᓕᓐᓂᐊᖅᑕᓐᓂᒃ ᐱᔭᕇᖅᓯᖁᓪᓗᓂᖓ.
ᑕᐃᑦᓱᒪᓂ ᖃᐅᔨᒪᓕᓚᐅᖅᓯᒪᖕᒪᑦ ᐃᓕᓐᓂᐊᕐᓂᖅ ᖃᓪᓗᓈᑎᑐᑦ ᐃᑲᔪᖅᓯᓂᖃ -
ᕋᔭᕐᒪᑦ ᐃᖅᑲᓇᐃᔮᖅᑖᑦᑎᐊᕋᓱᒃᑎᓪᓗᖓ. ᐊᒃᑐᐃᓂᕆᓯᒪᔭᖓ ᐊᑐᓂ ᖃᑕᓐᖑᑎᒃᑲ
ᐊᐅᓪᓚᓕᖅᑎᓪᓗᒋᑦ ᐊᒃᓱᐊᓗᒃ ᐋᓐᓂᕐᓇᓚᐅᖅᑐᑦ, ᐃᓚᑦᑎᓐᓂᒃ ᐊᐅᓪᓚᖅᑐᖃᐃᓐ -
ᓇ ᐅᔭᕐᖢᓂ ᐊᒻᒪ ᑕᖅᑮᖕᓄᑦ ᒪᕐᕉᖕᓄᑦ ᑲᑎᓐᖓᖃᑦᑕᓚᐅᖅᑐᒍᑦ!

ᑲᑎᓐᖓᓕᕌᖓᑦᑕ, ᓄᓇᒧᑦ ᐊᐅᓪᓚᖃᑦᑕᓚᐅᖅᓯᒪᔪᒍᑦ. ᑭᓯᐊᓂᓕ ᐊᐅᓪᓚᕌᖓᑦᑕ,
ᖃᐅᔨᒪᖃᑦᑕᓚᐅᖏᑦᑐᒍᑦ ᐱᖅᑯᓯᑐᖃᐅᔪᓂᒃ, ᐊᐃᑦᑖᖑᒐᓗᐊᖅ. ᐃᓚᖏᓪᓗ
ᐅᑎᖃᑦᑕᖏᑦᑐᑦ ᐃᓚᐅᔪᒪᓐᖏᒧᑦ ᖃᓪᓗᓈᑎᑐᑦ ᐱᐅᓯᖃᕈᒪᓪᓗᑎᒃ. ᑕᐃᒪᓐᓇᐃ -
ᓕᐅᖅᑎᓪᓗᑕ ᐋᓐᓂᖅᓯᔪᕕᓂᖅ ᐊᖓᔪᖅᑳᑦᑎᓐᓂᒃ ᐊᒻᒪ ᐊᑖᑕᑦᓯᐊᕆᔭᑦᑎᓐᓂᒃ
ᐊᓈᓇᑦᑎᐊᕆᔭᑦᑎᓐᓂᒡᓗ. ᑕᑯᓐᓇᖅᑎᓪᓗᒋᑦ, ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖓᑦ ᐊᓯᐅᔨᔭᐅ -
ᓕᓚᐅᕐᒪᑦ.

ᐅᓄᖅᑐᑦ ᐊᕐᕌᒍᑦ ᐊᓂᒍᖅᓯᒪᓕᖅᑎᓪᓗᒋᑦ ᐅᑎᖅᓯᒪᔪᐃᓐᓇᐅᓕᖅᐳᒍᑦ ᓱᓕ
ᐃᓄᒃᑎᑐᑦ ᐅᖃᓪᓚᒍᓐᓇᕐᖢᑕ. ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓂᕗᑦ ᑐᑭᓯᑎᑦᓯ -
ᓚᐅᖅᑐᖅ ᐅᕙᑦᑎᓐᓂᒃ ᖃᓪᓗᓈᑦ ᐅᖃᐅᓯᖏᓐᓂᒃ ᐊᒻᒪᓗ ᐃᓕᖅᑯᓯᖏᑕ
ᐃᓚᖏᓐᓂᒃ, ᑭᓯᐊᓂᓕ, ᓴᖅᑭᑦᑎᓚᐅᕐᒥᔪᑦ ᑮᓇᐅᔭᓂᒃ, ᐃᒥᐊᓗᖕᓂᒃ ᐊᒻᒪᓗ
ᐋᖓᔭᕐᓇᖅᑐᓂᒃ ᐃᓅᓯᕐᒧᑦ ᑖᒃᑯᐊ ᓇᑲᑦᑎᔾᔪᑕᐅᓯᒪᔪᑦ ᐅᓄᖅᑐᓄᑦ. ᐅᑎᖅᐸᓪᓕ -
ᐊᓕᑦᖅᑐᒍᑦ ᐊᒻᒪ ᐱᖁᔭᕐᔪᐊᖃᐅᓕᖅᑐᒍᑦ ᓴᐳᒻᒥᔭᐅᖁᓪᓗᒍ ᐅᖃᐅᓯᖅᐳᑦ.
ᐃᖅᑲᓇᐃᔭᖃᑎᒌᑦᑎᐊᕆᐊᖃᕋᑦᑕ “ᓂᑯᕕᖓᖃᑎᒌᒡᓗᑕ” ᐃᓄᒃᓱᒃᑎᑐᑦ.”

“The project consists of paintings shown side by side. It is

like a story-board of different phases of life. The paintings

are similar to slides, from one phase to the next phase of

life. I will tell my own personal story and the impacts the

Residential School left on my family. The imagery is based

on a family of whose close connections were stripped. I will

tell the story of a large, close-knitted family and about the

hardships and sorrow. It focuses on the impacts on the 

siblings and parents when each child went away. My artwork

will, I hope, show the audience of the impact it had on the

parents and siblings when one of the family members leave

to go to Residential Schools. In my family, there are 8 of us,

and 6 of us left our families and communities — forces by

the Canadian Government. I am the youngest, and seeing

one leave was hard and felt like a piece of us was missing,

like a puzzle not quite done.

The impact to my parents was even greater six times, by the

time I went, my mom was gone. I went (forced by my father

and teacher) and this was in her memory. In her deathbed,

she insisted I finish high school. By this time, she knew the

benefits of education in a western world would make me

a good career. The impact of each brothers and sisters 

leaving was hard on us, a piece of our family was always

going and for a couple of months we would reunite!

During the times together, we would go on the land or camp.

But as each one returned, them who had left had no knowl-

edge of some of the old ways, unfortunately. Or one would

come back NOT wanting to participate and try to look and

act like a white person instead. Which, I’m sure devastated

my parents and grandparents. In front of their eyes, Inuit

culture was disappearing. 

After so many years of one of us gone from our community

have all returned and we still speak Inuktitut. Residential

School helped us to understand English and some of its

culture, BUT it has also introduced money, alcohol and

drugs which has taken a lot of lives through suicide. We

are rising back and legislations to protect our language.

We all have to work together though to be “standing” like

an inukshuk.”
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ᑕᕐᕋᓕᒃ ᐹᑐᕆᔾ  
ᒪᓐᑐᕆᐅᓪ, ᑯᐃᐸᐃᒃ

Taqralik 
Partridge 
montreal, Quebec

ᑲᓇᑕᒥᐅᑦ ᑲᑎᑕᐅᔪᑦ
Encounters 
with Canada
ᐋᑐᐋ, ᐊᓐᑎᐅᕆᐅ

Encounters 
with Canada
ottawa, ontario

ᑕᕐᕋᓕᒃ ᐹᑐᕆᔾ ᓴᓇᓚᐅᖅᑐᖅ ᑎᑎᖅᑐᒐᓂᒃ ᐊᒻᒪ ᐅᖃᓪᓚᒡᖢᓂᒋᑦ.
ᐅᓂᒃᑳᖃᖅᑐᖅ ᐊᕐᓇᒥᒃ ᕿᑐᕐᖓᐃᖅᑐᕕᓂᕐᒥᒃ.  ᓱᕈᓯᖅ ᑐᖁᑎᓪᓗᒍ, ᐊᕐᓇᖅ
ᐊᒃᓱᐊᓗᒃ ᐅᒻᒪᑎᖓ ᑎᓯᓕᓚᐅᖅᑐᖅ. ᕿᒡᓵᓂᕐᒥᓄᑦ, ᐋᓐᓂᐊᕐᓂᕐᒥᓄᓪᓗ
ᖁᕕᐊᓱᖏᔾᔪᑎᒋᓕᖅᑕᖓ ᐃᓅᓯᖓᓂᓗ ᑕᐃᒪᐃᓕᖓᓕᕐᖢᓂ.  ᑕᐃᒪᐃᑦ -
ᑐᓐᓃᓚᐅᖅᑐᖅ ᑭᓯᐊᓂ ᓯᓐᓇᒃᑐᕋᒥ ᐅᓐᓄᐊᒃᑯᑦ. ᓯᓐᓇᒃᑐᕐᖢᓂ ᖃᐅᔨ -
ᓚᐅᖅᑐᖅ ᑕᐃᒪᐃᓕᖓᓗᓂ ᐃᓅᓯᖓ ᐱᔭᕆᐊᖃᖏᓐᓂᖓᓂᒃ, ᒪᒥᓴᕆ -
ᐊᖃᓚᐅᖅᑕᖓ ᐆᒻᒪᑎᓂ ᓯᖁᒥᓯᒪᔪᖅ ᐊᒻᒪᓗ ᐃᓅᓯᖓᓂ ᓯᕗᒧᑦ ᓅᑉᐸᓪ -
ᓕᐊᓪᓗᓂ.  ᑕᐃᒪᐃᑦᑐᑦᓴᐃᓐᓇᒥᒃ ᐊᔾᔨᖓᓂᒃ ᐊᑐᖅᓯᒪᔪᑦ ᕿᑐᕐᖓᖃᖅᑐᑦ
ᐊᖅᓵᕈᑕᐅᓂᑯᓂᒃ ᓱᕈᓯᒃᑯᕕᖕᒧᑦ ᐃᓕᓐᓂᐊᕆᐊᖅᑐᓂᒃ.  ᓴᓐᖏᔪᒻᒪᕆᖕᒥᒃ
ᑐᓴᒐᒃᓴᖃᖅᑐᑦ ᐊᖓᔪᖅᑳᕆᔭᐅᔪᑦ ᐊᒻᒪᓗ ᕿᑐᕐᖓᕆᔭᐅᔪᑦ ᐊᒃᓱᐊᓗᒃ
ᓴᐱᓕᕈᓐᓇᖏᓐᓂᕐᒥᒃ ᐱᑕᖃᖅᑐᑦ ᒪᒥᓴᕈᓐᓇᕐᓂᕐᒧᓪᓗ ᐊᒻᒪ ᓯᕗᒧᑦ
ᐃᓅᓯᖓᑦ ᐃᖏᕐᕋᓯᖁᓪᓗᒍ.

Taqralik Partridge created a spoken word and animation project.

The story is based on a woman losing a child.  When the child

died, the woman became very hardened in her heart.  She allowed

her sorrow, pain and bitterness to take over her life. The breaking

point for the woman stems on a dream she had one night.

Through the dream she came to the realization that she could not

continue her life in that state, and that she had to mend her broken

heart and move forward.  The same ideology can be related to the

parents of children that went away to attend Residential Schools.

The powerful message is that both parents and the children have

an overwhelming resiliency to heal and move forward.

There are many projects that can mark the reconcil-

iation process after Residential Schools. Among those

from Pauktuutit is a special partnership with Historica

Canada for their Encounters with Canada program.

Pauktuutit created a workshop program for Inuit art

and culture with a focus on Residential Schools. The

workshop participants were 150 youth from all over

Canada that were part of the Encounters with Canada

program. The youth attended six workshops running

concurrently over five days. 

The youth not only learned a great deal about Inuit

history and culture, but were also eager to be involved

in Inuit art and storytelling. Nunavut Sivuniksavut

students, as well as a variety of Inuit speakers, 

travelled to Ottawa, Ontario to share their stories

and experience with the students. More about this

project can be found on the Pauktuutit website and

the Pauktuutit YouTube channel.

ᐅᓄᖅᑐᐊᓗᐃᑦ ᐱᓕᕆᐊᕆᔭᐅᔪᑦ ᓇᓗᓇᐃᒃᑯᑕᐅᔪᓐᓇᖅᑐᑦ ᒪᒥᓴᕐᓂᕐᒧᑦ ᓱᕈᓯᒃᑯᕕᖕᒥ
ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᕐᓂᖅ ᐱᔭᕇᓚᐅᖅᑎᓪᓗᒍ. ᑖᒃᑯᓄᖓ ᐃᓚᒋᔭᐅᔪᑦ ᐸᐅᒃᑑᑎᒃᑯᓐ ᓂᓐᖔᖅᑐᑦ
ᐱᑐᐃᓐᓇᐅᖏᑦᑐᒃᑯᑦ ᐱᓕᕆᖃᑎᒋᔭᐅᓪᓗᑎᒃ ᑲᓇᑕᒥ ᐊᑐᖅᑕᐅᓯᒪᔪᑐᖃᕐᓂᒃ ᑲᒪᔨᐅᔪᑦ
ᐱᓕᕆᖃᑎᒋᔭᐅᓪᓗᑎᒃ ᑲᓇᑕᒥᐅᑦ ᑲᑎᑕᐅᔪᑦ ᐊᑐᖅᑕᐅᓪᓗᓂ ᐱᓕᕆᔾᔪᑎᖓᑦ.  ᐸᐅᒃᑑᑎᒃᑯᑦ
ᓴᓇᓚᐅᖅᑐᑦ ᐃᓕᓐᓂᐊᓯᓐᓈᑦ ᑲᑎᒪᔾᔪᑎᒃᓴᓄᑦ ᐃᓄᖕᓂᒃ ᓴᓇᐅᒐᖅᑎᒍᑦ ᐃᓕᖅᑯᓯᖅᑎᒍᓪᓗ
ᐱᓕᕆᔾᔪᑕᐅᓂᐊᕐᓗᓂ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᓚᐅᖅᓯᒪᔪᓄᑦ.  ᐃᓕᓐᓂᐊᓯᓐᓈᑦ
ᑲᑎᒪᖃᑕᐅᓚᐅᖅᑐᑦ 150ᖑᔪᑦ ᒪᒃᑯᒃᑐᑦ ᑲᓇᑕᒥᓐᖔᖅᑐᑦ ᓇᑭᑐᐃᓐᓇᖅ ᐃᓚᒋᔭᐅᓚᐅᖅᑐᑦ
ᐱᓕᕆᔭᐅᔪᒧᑦ Encounters with Canada ᑲᓇᑕᒥᐅᑦ ᑲᑎᑕᐅᔪᑦ ᑕᐃᔭᐅᔪᒥ.  ᒪᒃᑯᒃᑐᑦ
ᑲᑎᒪᖃᑕᐅᓚᐅᖅᑐᑦ 6ᖑᔪᓄᑦ ᑲᑎᒪᓂᕐᓄᑦ ᐊᔾᔨᖏᖏᑦᑐᓄᑦ ᐊᑕᐅᑦᑎᒃᑰᖅᑕᐅᓪᓗᑎᒃ
ᐅᓪᓗᓄᑦ ᑕᓪᓕᒪᓄᑦ ᑲᑎᒪᓂᖃᕐᖢᑎᒃ.

ᒪᒃᑯᒃᑐᑦ ᑐᓵᓚᐅᖅᑐᑦ ᐃᓄᐃᑦ ᐊᑐᖅᓯᒪᔭᖏᓐᓂᒃ ᑭᖑᓂᑦᑎᓐᓂ ᐊᒻᒪᓗ ᐃᓕᖅᑯᓯᕆ -
ᓚᐅᖅᑕᖏᓐᓂᒃ, ᑭᓯᐊᓂᓕ ᐃᓚᐅᓪᓗᑎᒃ ᐃᓄᐃᑦ ᓴᓇᐅᒐᖏᓐᓄᑦ ᐊᒻᒪ ᐅᓂᒃᑳᖅᑐᐊᖏᓐᓄᑦ.
ᓄᓇᕗᑦ ᓯᕗᓂᒃᓴᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᑦ ᐃᓚᐅᓪᓗᑎᒃ, ᐊᒻᒪᓗ ᐃᓄᐃᑦ ᐊᔾᔨᒌᖏᑦᑐᑦ ᐅᖃᓪ -
ᓚᒋᐊᖅᑐᓚᐅᖅᑐᑦ, ᓂᐅᕐᕈᓯᒪᓪᓗᑎᒃ ᐋᑐᐋ, ᐋᓐᑎᐅᕆᐅᒧᑦ ᐅᓂᒃᑳᕆᐊᖅᑐᕐᖢᑎᒃ ᐊᒻᒪ
ᐱᓕᕆᖃᑎᖃᕆᖃᖅᑐᕐᖢᑎᒃ ᐃᓕᓐᓂᐊᖅᑎᓂᒃ. ᑕᒪᒃᑯᓄᖓ ᐱᓕᕆᓂᐅᓚᐅᖅᑐᓄᑦ ᑐᓴᕆᐊ ᒃ -
ᑕ ᑲᓐᓂᕈᒪᒍᕕᑦ ᐅᐸᒍᑎᔪᓐᓇᖅᐳᑎᑦ ᖃᕆᑕᐅᔭᒃᑯᑦ ᑐᑭᓯᒋᐊᕐᕕᖓᓐᓄᑦ ᐸᐅᒃᑑᑎᒃᑯᑦ ᐊᒻᒪᓗ
YouTubeᑯᑦ.



ᓄᓇᓕᖕᓂᑦ ᐅᓂᒃᑳᖅ  
ᑰᕌᕐᕈᒃ, ᓄᓇᕗᑦ

A Community
Story

Kugaaruk, nunavut
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ᐸᐅᒃᑑᑎᑦ ᐃᓄᐃᑦ ᑲᑐᔾᔨᖃᑎᒌᖏᑦ, ᐱᓕᕆᖃᑎᖃᕐᖢᑎᒃ BluePrintFor -
Lifeᑯᓐᓂᒃ ᐊᒻᒪ ᓄᓇᓕᖓᓐᓂᒃ ᑯᕌᕐᕈᒃ, ᓄᓇᕗᒥ, ᑕᓪᓕᒪᓄᑦ ᐅᓪᓗᕐᓄᑦ
ᐃᓕᓐᓂᐊᓯᓐᓈᑦ ᑲᑎᒪᑎᑦᓯᓚᐅᖅᑐᑦ ᐃᔨᒋᓂᖅᓴᐅᓪᓗᑎᒃ ᐃᓄᐃᑦ ᐃᓐᓇᐃᑦ
ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᖅᓯᒪᔪᓄᑦ ᐊᒻᒪ ᑭᖑᕚᖏᑦ ᐊᒃᑐᖅᑕᐅᓯᒪ -
ᓂᖏᓐᓄᑦ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖃᑦᑕᓚᐅᖅᓯᒪᓂᕐᒧᑦ.  ᑕᐃᒪᐃᑦᑐᓂᒃ
ᑲᑎᒪᓂᖃᓚᐅᕐᒥᔪᑦ ᐃᓐᓇᐃᑦ ᐊᒻᒪ ᐃᓐᓇᑐᖃᐃᑦ, ᐊᐅᓚᑕᐅᓪᓗᑎᒃ
ᐸᐅᒃᑑᑎᒃᑯᓐᓄᑦ, ᒪᒃᑯᒃᑐᓄᓪᓗ ᐅᑭᐅᖃᖅᑐᓄᑦ 14-21, ᐊᐅᓚᑕᐅᓪᓗᑎᒃ
BluePrintForLifeᑯᓐᓄᑦ.  ᑕᒪᕐᒥᒃ ᑖᒃᑯᐊ ᑲᑎᕐᖢᑎᒃ ᑲᑎᒪᓚᐅᖅᑐᑦ ᐅᓪᓘᒃ
ᒪᕐᕉᒃ ᑭᖑᓪᓕᖅᐹᕆᓕᖅᑕᖓᓄᑦ ᑲᑎᒪᓂᐅᑉ.

ᐸᐅᒃᑑᑎᒃᑯᑦ ᑲᑎᒪᑎᑦᓯᓚᐅᕐᒥᔪᑦ ᐃᔨᒋᓂᖅᓴᐅᓪᓗᑎᒃ ᐃᓕᓐᓂᐊᕆᐊᖃᑦ -
ᑕᖅᓯᒪᓂᑯᓄᑦ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐊᒻᒪ ᐱᔾᔪᑎᒋᔭᖏᓐᓂᒃ ᐊᒃᑐᐊᓂᖃᖅᑐᑦ ᓱᕈᓯ -
ᐅᓪᓗᑎᒃ ᖁᓄᔪᕐᓂᐊᖅᑕᐅᖃᑦᑕᕐᓂᑯᓄᑦ. 8ᖑᔪᑦ ᐃᓐᓇᐃᑦ ᐊᓂᒍᐃᓯᒪᔪᑦ
ᑯᕌᕐᕈᖕᒥᐅᑕᑦ ᐅᓂᒃᑳᓚᐅᑐᑦ ᐊᑐᖅᓯᒪᔭᖏᓐᓂᒃ ᑲᑎᒪᑎᓪᓗᒋᑦ.

BluePrintForLifeᑯᑦ ᑲᑎᒪᑎᑦᑎᓚᐅᖅᑐᑦ ᒪᒥᓴᕐᓂᕐᒧᑦ ᐊᑐᕐᖢᑎᒃ ᒧᒥᕐᓂᕐᒥᒃ
ᕼᐃᑉ ᕼᐊᑉ ᒥᒃ ᒪᒃᑯᒃᑐᓄᑦ ᑲᑎᒪᑎᑦᓯᓪᓗᑎᒃ, ᐃᔨᒋᓂᖅᓴᐅᓪᓗᑎᒃ ᐊᒃᑐᐃᓯ -
ᒪᓂᖓᑦ ᓱᕈᓯᒃᑯᕕᖕᒥ ᐃᓕᓐᓂᐊᕆᐊᖅᐸᓚᐅᖅᑐᑦ ᕿᑐᕐᖓᖏᓐᓂᒃ ᐃᓚᒥᖕ -
ᓂᒡᓗ.  BluePrintForLifeᑯᑦ ᐊᐅᓚᑦᑎᓪᓗᑎᒃ “ᐃᓅᓯᓕᕆᓂᕐᒧᑦ ᐊᑐᕐᖢᑎᒃ
ᒧᒥᕐᓂᕐᒥᒃ” ᐱᓕᕆᐊᕆᐃᔭᐅᓚᐅᖅᑐᖅ ᑕᒪᓐᓇ ᑲᓇᑕᐅᑉ ᐅᑭᐅᖅᑕᖅᑐᖓᓂ
ᐊᒻᒪᓗ ᑲᓇᑕᐅᑉ ᓄᓇᓕᖅᐸᐅᔭᖁᑎᖏᓐᓂ. ᐊᐅᓚᑦᑎᖃᑦᑕᓚᐅᖅᑐᑦ ᐃᓕᖅᑯ -
ᓯᕐᒥᒃ ᐊᑐᕐᖢᑎᒃ ᐃᓄᐃᑦ ᒪᒃᑯᒃᑐᖏᑦ ᐱᓕᕆᖃᑕᐅᑎᓪᓗᒋᑦ ᒧᒥᖅᑎᑦᑎᓂᕐᒥᒃ
ᓴᖅᑭᑦᑎᓚᐅᖅᑐᑦ ᓄᓇᓕᖕᓂᓗ ᑭᓐᖒᒪᔭᐅᔪᓂᒃ ᐊᑐᕐᖢᑎᒃ.

ᐅᓪᓘᖕᓄᑦ ᒪᕐᕉᖕᓄᑦ ᑲᑎᒪᔪᐃᓐᓇᐅᓪᓗᑎᒃ ᑲᑎᓚᐅᖅᑐᑦ ᑕᑯᒃᓴᐅᑎᑦᓯᓪᓗᑎᒃ
ᓴᐱᓕᕆᐊᖃᖏᓐᓂᖏᓐᓂᒃ ᐊᖅᑯᑎᖃᕐᓗᑎᒃ ᓄᓇᓕᖕᓂ ᐅᓂᒃᑳᓕᐅᕐᓂᕐᒥᒃ.
ᓇᓗᓇᐃᖅᑕᐅᓪᓗᑎᒃ ᓴᓇᐅᒐᖅᑎᒍᑦ ᐃᒃᐱᒋᔭᖏᓐᓂᒃ ᐅᓂᒃᑳᕐᓗᑎᒃ ᐊᒻᒪ
ᐊᑐᖅᓯᒪᔭᖏᓐᓂᒃ ᒪᒥᓴᕈᑎᒋᓯᒪᔭᖏᓐᓂᒃ ᐊᒻᒪ ᐊᓂᒍᐃᓯᒪᓂᕆᔭᖏᓐᓂᒃ.
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Pauktuutit Inuit Women of Canada, in partnership Blue-

PrintForLife and the community of Kugaaruk, Nunavut,

delivered a five-day intensive workshop that focused on

Inuit adult survivors of Residential Schools and the 

intergenerational impacts of Residential Schools. The

parallel streams of workshops were for adults and elders,

run by Pauktuutit, and for youth ages 14-21, run by 

BluePrintForLife. Both groups met together for the last

two days.

Pauktuutit conducted a workshop that focused on adult

survivors of Residential Schools and issues related to

child sexual abuse. Eight adult survivors from Kugaaruk

shared their experiences during the workshop.

BluePrintForLife conducted a Healing through Hip Hop

workshop for the youth, with a focus on the residual 

impacts that Residential Schools have had on them and

their families. BluePrintForLife runs “Social Work Through

Hip Hop” programs throughout Canada’s North and

Canada’s inner cities. They run culturally-appropriate

programs designed for Inuit youth that are founded on

hip hop dance and centered on community needs.

The last two days both groups came together to show 

the resilience of the community through creating A

Community Story. It was an artistic expression of the

thoughts and feelings they had about their experiences

and recovery.

Eight adult survivors from 
Kugaaruk shared their 

experiences during 
the workshop.

8ᖑᔪᑦ ᐃᓐᓇᐃᑦ ᐊᓂᒍᐃᓯᒪᔪᑦ 
ᑯᕌᕐᕈᖕᒥᐅᑕᑦ ᐅᓂᒃᑳᓚᐅᑐᑦ 

ᐊᑐᖅᓯᒪᔭᖏᓐᓂᒃ ᑲᑎᒪᑎᓪᓗᒋᑦ.
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Conclusion
ᐃᓱᓕᓐᓂᐊ

ᐅᓄᖅᑐᐊᓗᐃᑦ ᓴᓇᔭᐅᔪᓐᓇᖅᑐᑦ ᐊᑐᓂ, ᐊᖏᕐᕋᒥ ᐊᒻᒪᓗ ᓄᓇᑦᑎᓐᓂ.  ᐱᓕᕆᐊᒃᓴᓂᒃ
ᑕᐃᒪᐃᑦᑐᓂ ᑲᑎᑕᐅᓪᓗᑎᒃ ᒪᒥᓴᐃᔪᓐᓇᖅᑐᑦ, ᐊᑐᕐᓗᑎᒃ ᐃᓕᖅᑯᓯᑐᖃᕐᓂᒃ ᐊᒻᒪᓗ
ᐱᖅᑯᓯᑐᖃᕐᓂᒃ ᐱᓕᕆᑎᑦᓯᓂᒃᑯᑦ.

ᑖᒃᑯᓄᖓ ᓴᓇᔭᐅᓯᒪᔪᑦ ᐃᓗᐃᑦᑑᓪᓗᒍ ᐱᐅᓯᖃᖅᓯᒪᕗᑦ, ᑭᐅᔭᐅᓯᒪᓪᓗᑎᒡᓗ ᐃᓘᓐᓇ -
ᖏᓐᓄᑦ ᓱᕈᓯᕐᓂᑦ ᐃᓐᓇᕐᓄᑦ ᑎᑭᓪᓗᒍ, ᐊᖑᑎᓂᑦ ᐊᕐᓇᓄᑦ, ᐊᒻᒪᓗ ᐃᑲᔪᖅᓯᔾᔪᑕᐅᕗᑦ
ᑭᓇᒃᑯᑐᐃᓐᓇᕐᓂᒃ ᐃᓕᓐᓂᐊᕐᓗᑎᒃ ᒪᒥᓴᕈᓐᓇᕐᓂᖏᓐᓂᒃ.

ᐅᓄᖅᑐᐊᓗᖕᓂᒃ ᐸᐅᒃᑑᑎᒃᑯᑦ ᐱᓕᕆᔪ ᓇᖅᑐᑦ, ᑭᓯᐊᓂᓕ ᓄᓇᓕᖕᓂᑦ ᑭᓯᐊᓂ
ᐃᑲᔪᖅᑐᖅᑕᐅᔭᕆᐊᖃᖅᑐᑦ. ᐱᓕᕆᐊᖃᐃᓐᓇᕐᓂᐊᖅᐳᒍᑦ ᐊᑐᕐᓂᕐᓗᒃᑕᐃᓕᒪᑎᑦᓯᓂᕐᒥᒃ
ᐃᓄᐃᑦ ᓄᓇᓕᖏᖕᓂ ᑕᒪᓐᓇ ᓯᕗᓪᓕᐅᔾᔭᐅᓯᒪᓗᓂ.  ᓴᖅᑭᑦᑎᖃᑦᑕᕐᓂᒃᑯᑦ ᖃᐅᔨᒪᔾᔪᑎᓂᒃ,
ᐋᓐᓂᖅᑎᕆᖃᑦᑕᐅᑎᓂᖅ ᐊᑐᕐᓂᕐᓗᖃᑦᑕᐅᑎᓂᓗ ᓈᒻᒪᖏᓐᓂᖓᓂᒃ ᐊᒻᒪᓗ ᐃᖅᑲᓇᐃᔭ -
ᖃᑎᖃᕐᓂᐊᖅᐳᒍᑦ ᑭᓇᒃᑯᑐᐃᓐᓇᕐᓂᒃ ᐃᓄᐃᑦ ᓯᕗᒧᐊᑦᑎᐊᖅᑐᒥᒃ ᐃᓅᓯᖃᖁᓪᓗᒋᑦ
ᖃᓄᐃᖏᑦᑎᐊᕐᓗᑎᒃ ᖁᕕᐊᓱᒡᓗᑎᒡᓗ.

There are many things to work on individually, at home and 

in our communities. Projects like this combine things that are

healing, with traditional and cultural activities.

This work used a holistic approach, addressed all people from

children to elders, men and women, and helps to create ways for

people to learn and heal.

There are many things that Pauktuutit can do, but we cannot

work without the communities. We will continue to make abuse

prevention in Inuit communities a priority issue. We will raise

awareness, reduce tolerance of abuse and work with everyone

we can to ensure Inuit move forward in a happy and healthy way.
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Sisters & children unloading the barges.  
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